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b a c k n e x t h o m e 

Review from Homework 

Josh McKinley- pages 71-87. 

Difference between a functional 

assessment and a functional 

analysis. 

Classroom vs. Clinical for this 

student. 



b a c k n e x t h o m e 

Iwataôs Four Conditions 

1. Academic Demand-  

2. Social Disapproval 

3. Unstructured Play 

4. Alone 



Pre-Test Results 
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Which is an example of positive 

reinforcement? 

Positive reinforcement: the adding of an 

appetitive stimulus to increase a certain behavior 

or response 

ïStudent is praised by the teacher after giving a correct 

answer.  

ïStudent is sent to the office for talking out in class. 

ïStudent is sent to the office for talking out in class and 

the student talks out more often. 

ïStudent is given 5 minutes of extra recess time. 

 



Which is an example of 

negative reinforcement? 

Negative reinforcement: the adding of an 

appetitive stimulus to decrease a certain behavior 

or response 

ïStudent is given detention for not completing homework 

and continues to not complete homework. 

ïStudent is reprimanded for talking out in class.  

ïStudent is praised by the teacher. 

ïStudent loses class points after talking out in class and 

then talks out less often. 

 



Who will be Involved in the 

Behavior Support Team? 

Referral process for individual students 

Core Team Members 

ÅAdministrator 

ÅPerson with behavioral competence 

ÅRepresentative sample of school staff 

Action Team Members 

Å1-2 members of core team 

ÅParents of referred student 

ÅTeachers of referred student 

ÅSignificant others 

Action Team Members 

Å1-2 members of core team 

ÅParents of referred student 

ÅTeachers of referred student 

ÅSignificant others 

Action Team Members 

Å1-2 members of core team 

ÅParents of referred student 

ÅTeachers of referred student 

ÅSignificant others 

Members of School Staff and Community 

ÅTeachers 

ÅParents 

ÅProbation Officers 

ÅSocial Workers 

ÅMental Health Workers 

Crone & Horner 2003 

Page 90 



Letõs Get This Party Started 
So you can celebrate successé.. 



Student Strengths 
Social Academic 

Makes friends easily 

Funny 

Big heart for others 

Bright 

Very verbal- good 

semantics (syntax- 

vocabulary) 

Very social Likes coming to school 

Page 95 



Student Needs 
Academic Social 

Falling behind because of 

decreased attention 

Way to achieve positive 

attention 

(lots of verbal outbursts- 

inability to sit still) 

Pre-reading skills 

 

Math skills at grade level 

How to keep friends once 

he has them 

 

Parents looking for 

structure ideas 

Page 96 



Behaviors You Targeted 

ÅList on page 96 



Baseline 
ÅHow many behaviors did the student 

average per day? 

ï7 behaviors per day 

ÅHow many minutes did the student 

engage in target behavior? 

ïLess than 30 seconds- verbal disruption 

ÅHow many minutes did you observe 

the student? 

ïAll day every day 

Page 125- you can use these 

pages for blank analysis 



Divide 

ÅMinutes engaged in behavior by 

Minutes observed 

ÅThis is your baseline 



Time of Day 

ÅWhat settings and 

situations in time of day 

does it appear 

behaviors are 

occurring? 
Page 97- enter here but 

tally on page 126 if you 

donôt have graph 



What previous strategies 

have been implemented? 

ÅList on page 97- these obviously arenõt 

working. 



Context 

ÅAre there any settings or 

situations that appeared to 

predict behaviors occurring 

based on your data? 

Tally on page 126 & 

127 or write on page 

97 



Antecedents 

ÅDid any antecedents 

appear to show a pattern of 

prediction for the 

behaviorõs appearance? 

Tally on 127 or write on 

page 97 (settings and 

situations) 



Behaviors 
ÅDid you learn anything about the 

behaviors? 

ïFor instance: 

ÅDid the student prefer one 

behavior more than another? 

ÅDid you do a good job of 

describing the behaviors? 

Tally on page 127 or write or star on page 96 beside 

definitions ï rank order 1-2-3 



Antecedents Paired with 

Behaviors 

ÅDid the behaviors and 

antecedents pair up to show 

a particular pattern? 

Tally on page 128 or write from graph on page 

97 (Behaviors are most likely to occur and 

least likely to occur.) 



Consequences with 

Behaviors 
ÅNow look at the 

consequences and 

behaviors paired together. 

ðWhat can you tell from this 

info? 

ÅWhat are they trying to get? 

ÅWhat are they trying to get out 

of? 

Tally on page 128 or write 

from graph on page 98 



Function 

Positive Reinforcement Negative Reinforcement 

ÅTo get attention 

 

ÅTo gain access to 

preferred items, 

people, etc. 

 

ÅTo gain sensory 

input 
 

 

 

ÅTo escape work 

 

ÅTo escape 

people 

 

ÅTo escape pain 

 

ÅTo escape 

sensory 



Discussion of Hypotheses 



Summary Statements 

When  this happens: 

(antecedent, setting 

event, context)  

 

 

The child does: 

(behavior)  

 

 

To gain  or escape:  

Consequence  

 

 

Write on page 133 



Fill in your competing 

pathway charts 

Use the ones in your book on 

pages 130, 131, 132 if you didnôt 

already start one on your student.  

Just cross out ñRichieôs infoò 

Or download blank one off the 

internet and do electronically. 



Start with the behavior 

Behavior we 

want to target 

for change 



Now fill in the Antecedent & 

Consequence 

Behavior we 

want to target 

for change 

Antecedent Consequence 



Now fill in the Antecedent 

Modifications 

B A C 

Antecedent 

Modifications: 

How can you 

rearrange the 

environment to 

ameliorate the 

behavior? 



Now fill in the Replacement 

Behaviors 

B A C 

Antecedent 

Modifications 

Replacement Behaviors: 

What new behaviors will 

you teach the student? 



Now fill in the Replacement 

Behaviors 

B A C 

Antecedent 

Modifications 

Replacement 

Behaviors: 

Consequence 

Modifications: 

How will you change 

paying off for the old 

behavior and the new 

behavior? 



Now discuss who is 

going to do what and 

when 



Plan for the future 

When will you get back together to 

determine if the intervention is working 

and how well it is working? 

 

How will you collect the data probe for 

ensuring the intervention is working? 



Formula for decrease from 

baseline: 

I-B/B= D*100 

Intervention Frequency = 3 times per day 

Baseline Frequency = 34 times per day 

3-34= -31     

-31/34= .91176 

.91*100=  

91% Decrease in Behavior 



How will you collect future 

data? 



b a c k n e x t h o m e 

Data Recording:  What to 

Use When 

Durationépage 101 

Latency, tantrums, sleeping  



Duration Recording Data Sheet 

Individual: ___Barry Woods____________________________ Observer: ___________F. Scott___________________ 

Behavior: _____________humming_______________________________________________________________ 

Initiation: _____9:15__________________________    Termination: 12:30 

Date Activity  (start) (stop) Duration of  Comments 

12/5 Reading 9:17 9:29 12 min ignored 

12/5 Math 10:15 10:16 1 min Gave evil 

eye 

12/5 Soc. 

Studies 

12:17 12:18 1 min Gave 

secret 

signal to 

stop 

Page 101 



b a c k n e x t h o m e 

Data Recording:  What to Use 

When 

Event Recording 

épage 102 

Repetitive 

behaviors 



Date Activity  (start) (stop) How many 

occurrences 

happened during 

this time frame? 

Comments 

12/1 reading 8:17 8:37 22 Using basal 

reader 

12/1 PE 8:40 9:10 0 Playing 

basketball 

12/1 Social studies 9:20 9:50 24 Reading from 

book 

12/1 Math 9:50 10:30 0 Game at board 

Clarice- Poking Eyes- Data collected from 8:15-3:30 

Page 102 



b a c k n e x t h o m e 

Data Recording:  What to 

Use When 

Mini- FBAé page 103 

 

Observer looking for function 



Time Setting What did the staff or 

students do in 

relation to the 

behavior? 

What did the 

student do as 

a result of 

what the adult 

or peers did in 

relation to the 

behavior? 

Notes about what 

happened 

9:15-9:45 Work time Blocked with hand Kept pulling 

hair 

Staff  put hand on 

shoulder and used other 

hand to block hair 

pulling 

9:45-

10:15 

Free choice Time Ignored Stopped 

pulling hair 

Staff  ignored behaviors 

and student stopped 

Self-Injurious Behavior- pulling hair 

Page 103 



b a c k n e x t h o m e 

Data Recording:  What to 

Use When 

Scatter Plotépage 104 

High Frequency Behaviors 



None  

1-5 

 

5 + 

 

 

Date Mo

n 

Tue

s 

We

d 

Th

urs 

Fri Mo

n 

Tue

s 

We

d 

Th

urs 

Fri 

8:00-

8:30 

8:31-

9:00 

9:01-

9:30 

9:31-

10:00 

10:01

-

10:30 

10:31

-

11:00 

11:01

-

11:30 

Hitting 

Others 

 

9:30-10:00 is 

Music 

 

10:30-11:00 

is PE 

 

 

 

 

Page 104 



b a c k n e x t h o m e 

Data Recording:  What to 

Use When 

ABCépage 105 & 106 

Ten or less 

behaviors per day 



b a c k n e x t h o m e 

Data Recording:  What to Use 

When 

 

Minute by Minute épage 

107-110 

Measures frequency and 

duration 



Minute by Minute 

Student Name: __Biff_________  Observer: __________Riff____________  Date:______________12/5________ 

7:30 8:00 8:30 9:00 9:30 10:0

0 

10:3

0 

11:0

0 

11:3

0 

12:0

0 

12:3

0 

1:00 1:30 2:00 2:30 3:00 3:30 

7:31 8:01 8:31 9:01 9:31 10:0

1 

10:3

1 

11:0

1 

11:3

1 

12:0

1 

12:3

1 

1:01 1:31 2:01 2:31 3:01 3:31 

7:32 8:02 8:32 9:02 9:32 10:0

2 

10:3

2 

11:0

2 

11:3

2 

12:0

2 

12:3

2 

1:02 1:32 2:02 2:32 3:02 3:32 

7:33 8:03 8:33 9:03 9:33 10:0

3 

10:3

3 

11:0

3 

11:3

3 

12:0

3 

12:3

3 

1:03 1:33 2:03 2:33 3:03 3:33 

7:34 8:04 8:34 9:04 9:34 10:0

4 

10:3

4 

11:0

4 

11:3

4 

12:0

4 

12:3

4 

1:04 1:34 2:04 2:34 3:04 3:34 

7:35 8:05 8:35 9:05 9:35 10:0

5 

10:3

5 

11:0

5 

11:3

5 

12:0

5 

12:3

5 

1:05 1:35 2:05 2:35 3:05 3:35 

7:36 8:06 8:36 9:06 9:36 10:0

6 

10:3

6 

11:0

6 

11:3

6 

12:0

6 

12:3

6 

1:06 1:36 2:06 2:36 3:06 3:36 

7:37 8:07 8:37 9:07 9:37 10:0

7 

10:3

7 

11:0

7 

11:3

7 

12:0

7 

12:3

7 

1:07 1:37 2:07 2:37 3:07 3:37 

7:38 8:08 8:38 9:08 9:38 10:0

8 

10:3

8 

11:0

8 

11:3

8 

12:0

8 

12:3

8 

1:08 1:38 2:08 2:38 3:08 3:38 

7:39 8:09 8:39 9:09 9:39 10:0

9 

10:3

9 

11:0

9 

11:3

9 

12:0

9 

12:3

9 

1:09 1:39 2:09 2:39 3:09 3:39 

7:40 8:10 8:40 9:10 9:40 10:1

0 

10:4

0 

11:1

0 

11:4

0 

12:1

0 

12:4

0 

1:10 1:40 2:10 2:40 3:10 3:40 

7:41 8:11 8:41 9:11 9:41 10:1

1 

10:4

1 

11:1

1 

11:4

1 

12:1

1 

12:4

1 

1:11 1:41 2:11 2:41 3:11 3:41 

Page 107-110 



We want to know the following: 

What was going on right before the 

behavior began? 

Exactly what was the behavior in 

measurable and observable terms? 

How did the child react to the usual 

consequences that occurred? 

This lets us know when to put the  

New interventions in place 

This ensures that we are all measuring the 

Same thing when collecting data. 

This is the real key to why the behavior is 

maintaining. 



Oréé 

ÅWhat is the child 

getting or what is 

the child getting 

away from? 



Baseline 

Baseline  Intervention 



Get Ready to Celebrate Success 



Positive Interventions and Effective Strategies 



When Behavior Hands You Lemonséé 



Make Lemon Meringue PIES 



Welcome to Nordstromõs 



Welcome to Nordstromõs 



Welcome to Alõs Family Diner 



The Business of Educating Students 

Marketing Plan for PBIS  



Why did I write this book? 

Tools in the tool -belt  





Wish you had one of theseéé 



When behavior happens this is the 

first thing we want to doé. 



Donõt let the flying monkeys get youé. 



State Rank vs. Corporal Punishment 
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             Top ten for paddling 

               

             Not outlawed 

               



I shouldnõt have to do 

anything.  Kids know what 

they are supposed to do, why 

should I have to compliment 

them, give them rewards, or 

offer incentives of any sort? 



Howõs that working for you? 



I donõt have time to do all thisé 



Triangle: Sugai & Horner 2005- Spinning pyramid: Riffel 2006 



You do know what youõre going to getéé 




