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This child earned 28 out of 54 points. They would hiave a menu of rewards and 28 points would
earn them a medium level pay off.
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For young children use smiley faces: A big smiley face — if both agree big smiley face is worth 3
points. A medium smiley face- if both agree medium smiley face is worth 2 points. A straight

face —if both agree straight face is worth one point
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Classroom Foundations

Physical Appearance:  

Take a look at your classroom.  Is it cluttered to the point of distraction, or as barren as the Sahara Desert?  Both classrooms give the aura of “I don’t want to be here.”  If decorating isn’t your “thing”, hire a mother, college student, or high school student to come up and decorate your room each month.

Door:

1) Put your name on the door with a picture of yourself doing something to help the students relate to you.  If you like to run then have a picture of you in your running gear.  Students need to relate to you as a human and see that you are more like them than different. 

2) Put a funny poster or cartoon on the door.

3) Above the door put the words, “The world’s brightest students enter through this door.”
Bulletin Boards:

1) Highlight student work after the first month.  The first month the bulletin board should have the students’ names in some sort of nice display even in high school.  Everyone likes seeing their name as a welcoming sign.  Use purple as it symbolizes intelligence.
2) Highlight work you are covering and use a red background for this information- it conveys importance.
3) Highlight test taking strategy mnemonics
a. Example: PIRATES from the book: The Test-Taking Strategy By Helen Barrier Hughes, C., Schumaker, J. Deshler, D. and Mercer, C. (1993). The Test-Taking Strategy. Lawrence, KS; Edge Enterprises, Inc.
b. Use a blue background for this as blue evokes calmness and we want students to feel calm when taking tests.
4) MISTEAKS bulletin board.  Make one bulletin board a message to your students.  “MISTEAKS” are learning opportunities.  Use a green background for this bulletin board as it evokes a feeling of safety.
Classroom Walls:

If possible paint the room.  Most schools will let you paint the room with permission.  Institutional white is not very inviting after enough sticky tack has been applied to it.  According to color theory here are the colors and what they symbolize and how you might want to use them in your room:
a. Red is associated with energy, war, danger, strength, power, determination as well as passion, desire, and love.

b. Orange is associated with joy, sunshine, and the tropics. Orange represents enthusiasm, fascination, happiness, creativity, determination, attraction, success, encouragement, and stimulation.

c. Yellow is associated with joy, happiness, intellect, and energy. 

d. Green is associated with growth, harmony, freshness, and fertility. Green has strong emotional correspondence with safety. 
e. Blue is associated with depth and stability. It symbolizes trust, loyalty, wisdom, confidence, intelligence, faith, and truth. 

f. Purple is associated with wisdom, dignity, independence, creativity, mystery, and magic.

Floors:

If your floor is not carpeted then the scraping of chair legs on the floor can be distracting to many students who have sensory issues.  The following are solutions for this noise

1) Felt circles available at discount stores put on the bottoms of the chairs and desk legs

2) Old tennis balls with an “X” cut in the top and slid onto chair legs

Chairs:

No one ever deemed sitting on hard wood or plastic chairs the best thing to enhance student learning; however, in the United States this is what we have to work with in the classroom.  Research indicates students with impulsive behaviors need proprioceptive input; which means, side to side movement in their derrieres.  Ask for donations of seat cushions.  The tie on kind work best for keeping them in their place, but any seat cushion will work.  Here are some other ideas used by educators:
1) Stadium cushions provided by a business sponsor

2) Air filled disks available at discount stores as Yoga-Pilates Core Disks

3) Foam cushions available in various warehouse stores (the kind of foam like in a garden kneeling pad)

4) Sit-upons made by the students themselves on the first day of school.  These can be stuffed with cotton fiberfill, old pantyhose, or old pillow stuffing.  Many scouting students will already know how to make these.  

Teacher’s Desk

Keep your desk neat and orderly.  It is very difficult to tell students to be organized when the teacher’s desk is impossible to find anything on it.  

Work Organization

Use colors to organize students.  If everyone would follow this color code chart it would help students transition from elementary to middle (junior) to high school.  Schools should purchase file folders for each student in the following colors: (See page 58 for a letter describing to send home to parents).
1) Red= Reading

2) Orange= English including writing and spelling
3) Yellow= Math

4) Green= Science

5) Blue= Social Studies

6) Purple= Specials (Electives etc.)
At the elementary level, teachers will run a red marker down the side of all papers that have to do with reading before they pass them out.  It will be just enough red on the side of the paper for the student to cue into where to file the paper.  If the student produces the paper on their own with notebook paper, then the teacher will instruct them to take out their red crayon or marker and put a red dot in the right hand corner of the paper.  This way if a paper falls out, the student will know exactly where to file the paper.  This would be repeated for all other subjects. 

When students turn in their work it will be turned in to a stacking tray in the room which is color coordinated to match the subject.  When the teacher hands back the work, the students know exactly where to file the work in their notebook.  If teachers always three hole punch the duplicated papers they pass out, the students will always get in the habit of putting papers away immediately in their notebooks.  

Every week the parents can look at the notebook and review their child’s progress.  
Have students graph progress on the chart from the back of this book (page 59) each time a paper is returned.  This can be an extended math lesson, but also a good visual for the student and the parents about the progress being made in each subject.  Even kindergarten students can color in the number of squares corresponding to their percent with some adult supervision.  
Research has demonstrated that when educators incorporate curriculum-based measurement (CBM) to inform their instructional decision making, students learn more, teacher decision making improves, and students are more aware of their own performance (e.g., Fuchs, Deno, & Mirkin, 1984).  CBM research, conducted over the past 30 years, has also shown CBM to be reliable and valid (e.g., Deno, 1985; Germann & Tindal, 1985; Marston, 1988; Shinn, 1989).  If your school does not have access to a computer generated version of data based decision making, the sheets on page 59 will allow you to let the students monitor their own progress daily.

Hooks:

Figure out what students want and need.  A high school in a south central town has rearranged their daily schedule to improve grades.  In 2008-09, they had 64 students failing 117 classes.  In 2009-10, they had zero seniors and juniors failing any classes.  They determined the biggest function of most behavior at the senior high level was social reinforcement and escape from work.  They combined the two by giving all students an hour for lunch.  If their grades are a “C” or above, the students are granted thirty minutes to eat lunch and thirty minutes to do any of the following: 

· Socialize with friends in approved locations

· Visit the library and use school computers for research or approved play

· Work on homework

· Sign up for a fun course such as forensics, clinical psychology, science experiments etc.

· Visit the elementary school and read to students

· Seniors are allowed to leave for the whole hour

Students who are making a grade of “D” or “F” are sent to remediation for thirty minutes for a week.  This is not seen as punishment, but rather as a “We are not going to let you fail” message.  Teachers are given an email on Monday about who will be in their classes for the week.  Once the grades are up, the students are back on enrichment and socialization of their own choosing.

The administrators say they have very little need for policing the remediation attendance and there have been few problems with organizing the enrichment and socialization.  They had a few bumps, but they did not give up and now they are focusing on the few freshmen and sophomores who are failing.  The system is working.  Lest the readers of this book think this is some small high school and scoff it off as something that will not work for your own school, check this book out: Whatever it Takes: How Professional Learning Communities Respond When Kids Don't Learn by Richard DuFour, Robert Eaker, Rebecca DuFour, and Gayle Karhanek.  Adlai Stevenson High School in Illinois did the same project with over 4000 students and it is working.

Relationship Building

Dr. Ann Corwin indicates there are three components to building a relationship with a student: 1) eye contact, 2) talking, and 3) touching.  We stopped touching students a few years back when a couple of rotten apples spoiled it for the whole bunch.  Everyone is afraid to touch a student now for fear that someone will report them for inappropriate contact with a student.  There is a way to touch students without ending up on the six o’clock news and that is a high five or a handshake.  I believe every teacher should be standing by the door knuckle bumping, high fiving or shaking the hand of every student who enters.  In a study by Allday and Pakurar (2007) measured teacher greetings on middle school students and found an increase in on-task behavior from 45% to 72% when teachers greeted students at the door at the beginning of the hour.  Keep some hand sanitizer handy and start greeting students.

Bhaerman and Kopp (1988) say a student is less likely to drop out of school if one adult other than their teacher knows and uses their name in a positive way.  This is partly why I believe school-wide positive behavioral interventions and support is so effective in changing behavior.  Adults in the building are catching students being good and using their names by filling out a “gotcha” ticket.  This causes the adult to use the student’s name and very likely in the future will call them by name.  The larger a school is the less likely adults will know student names.  Forcing the adults to enter the hallways and look for students to talk to is a great way to change the social culture of the school.  To find out more information on positive behavioral interventions and support check out www.pbis.org and to find out what is going on in your state, click on the link for PBIS in your state and contact the state representative associated with your state.
Another technique for helping adults use student names is to put badges on students at all times and ask adults to use the students’ names when speaking to them.  This can be done in the hallway during passing periods, in the cafeteria, on the bus, on the playground, and on the sidewalk entering school.  This also assures the school that all the students they see belong there when working with older students where this may become a problem.

Discipline without a relationship leads to rebellion according to Dr. Josh McDowell.  In research we learn it takes eight positives to make up for a negative that we hear about ourselves.  Children see discipline as a negative.  If there are never any positives to counterbalance this negative then the student will rebel.  When I was a resource teacher in a Midwestern city, my office was across the hall from a very negative fifth grade teacher.  I watched all year as one student was placed in the hallway in a chair day after day for inappropriate behavior.  I once counted 27 straight days of school that he did not get a single recess.  The sad news is the student had ADHD and learning disabilities.  He needed recess.  He also needed to know that his teacher saw some redeeming value in him as a person.  His behavior just escalated daily because his fifth grade teacher never took the time to find one thing she liked about the child.  This is another reason I favor school-wide positive behavioral interventions and supports.  Staff members are asked to strive for a ratio of at least four positives for every negative.  In this way, children are likely to go home with eight positives for every negative if everyone in the school is labeling appropriate behavior when they see it.  Every child, every day does at least one thing right.  
I tell people in trainings to shoot for four positives first thing in the morning when they are standing in the door greeting students.  “Way to be prepared by having your notebook out and ready.” “Way to smile and show me you’re happy to be here.” “Way to go. I saw you hold open the door for Mrs. Good this morning.” “Gill, great job completing that homework assignment yesterday.  It was a pleasure to grade.”  I tell them to tell themselves they can’t “get after” a student until they have exhibited four positives.  Of course if a student has a sling shot and is about to shoot a marble down the hallway this doesn’t mean they have to go catch four students being good first.  

Getting to know your students is essential.  Some students will like public displays of attention and some will not.  Some students see eye contact as a threat.  Some students don’t like to be touched so take your cues from them on what kind of handshake they like to give at the door.  
Relationship Building between Classmates

It’s important to help children build relationships with each other as well.  I believe in the four “P”s for building relationships with children: Public Relations, Proficiency, Power, and Philanthropy. 

Public Relations

What can you do to help the student look good in the eyes of their peers?  Individual contingency with a group pay-off is one good way to help this student look good in the eyes of their peers.  This might look like this: At the end of the period announce, “Johnny, you did such a good job of raising your hand and participating in class today.  Tell you what…I’m going to give everyone the answers to five homework problems and you get to pick the five.”  This helps Johnny look good in front of his peers and builds a little self-confidence in him as well.

Proficiency

What can you give to this student to help them feel confident in the lessons you are teaching?  Are there some secrets you can teach them or pre-teach the concept in a before or after school session once a week?  This might sound like this: “Johnny, I noticed you are struggling a little bit with this algebraic technique we are using.  I can tell you almost have the concept down. I’d like to offer meeting with you a couple mornings a week to help you out.”
Power

It might sound counterproductive to give a student power, but it really helps them with their self-confidence.  Here is the kind of power I’m talking about.  The power to plan a new way to handle altercations in the future helps a student feel like they have control or power over their own emotions.  This can be done with “think sheets” or “social autopsies”.  

Philanthropy

Nothing helps a person feel better about themselves than to help someone who is less fortunate or less capable.  Allow a struggling student to go to a lower grade and read to a young student or tutor a younger student in math.  The special education classroom can always use a peer mentor and 30 minutes out of class helping someone else may be the boost this student needs to make it through the entire week.

See the Four P’s worksheet on page 67-69 of this book.

Class Meetings

Class Meetings: Building Leadership, Problem-Solving and Decision-Making Skills in the Respectful Classroom by Donna Styles (2001) is a great book to help classroom teachers set up class meetings.  "Class meetings help make good classrooms even better," says Styles. "The true strength of class meetings lies in their capacity to empower students, to inspire them to learn, and to help them realize their personal best. When both students and teachers are able to voice opinions and beliefs in a calm, respectful atmosphere, communal respect and understanding develops. The students recognize that it is their classroom as much as the teacher’s and they take ownership and pride in that." 

Many teachers have discovered that with classroom meetings their discipline issues become minor concerns.  Obstacles to learning are discussed in meetings and students themselves establish the consequences for target behaviors. Students become highly accountable for their actions in the classroom. "When students select resolutions to class problems, they have an investment in seeing that the consequences are followed," 
The class has an anonymous box in the room where students can place suggestions to solve problems, or suggestions for class tasks.  Suggestions are put into the box and students are given an opportunity to work on committees and plan and organize many interesting activities during the year. This produces enthusiasm and power in the classroom, helping students to "buy into" coming to school and to feel a sense of belonging to the group. 

Strength Focus

When a student has a behavior we would like to target for change, the first thing to do is to sit down with a behavior support team (BST) and discuss the situation for suggestions.  Each school district has a team in their schools designed to do this.  However, in an independent survey of teachers the teachers interviewed were less than enthusiastic with the suggestions from the BST.  These were the common interventions given to the teachers: 

· Move the student to the front of the class

· Cut down their assignments

· Give them a time out

· Call home

While these are well meaning suggestions, none of them are directly related to the function behind behavior.  Let’s go over the steps of what a BST should do when a student is brought to the team.

BST Make-up
Who should be on the BST team?  According to Crone and Horner (2003) the BST should be made up of the following:

A core group of people who are constant:

· Administrator

· Person with behavioral expertise

· Representative sample of school staff

A group of people who are specific to the child:

· Parents

· Student if appropriate

· Representative sample of school staff who work with the child

Others who might be considered:

· Probation officers

· Social workers

· Counselors

· Family members
The first order of business in the BST after introductions is to discuss the student’s strengths.  Everyone says they do this; however, in many cases a lot of negative comments are made prior to the meeting beginning.  For this reason, I suggest priming the pump.  Call or talk to everyone two days prior to the meeting and tell them the first order of business is to talk about the student’s strengths.  Prior to everyone arriving at the meeting, spread out the student strength sheet (page 66 in the workbook section of this book) and have the sheets lying on the table.  This will remind everyone of the first task and give them something to do while they wait for everyone to arrive.

During the meeting:

Project a screen image of the student strength sheet on the wall using a projector and laptop.  Ask BST members to add to the list as they think of strengths.  This will keep everyone focused on thinking about strengths first.  It is a lot easier to think of interventions if everyone begins the meeting thinking about what the student can do instead of what they are not doing.

If possible list the parent’s involvement as a social and academic strength for the student.  Parents are the experts on their child.  I was sitting in a meeting recently where a “teacher-parent” (someone who was both in the school) turned to the rest of the parents and said to them, “I know your child better than you do because I spend more awake time with them.”  I do not believe this is true.  There are 168 hours in a week, 35 of those hours are spent at school.  The teacher’s attention is divided between the 20-25 students in her class at any given moment.  Children sleep approximately 40 of those hours, but parents are the ones that deal with nightmares, night time illnesses, and various other incidents where children are awake in the night.  This means parents spend 95 hours a week of their children being awake.  Multiply this by the years the child is alive and I believe parents are the definite experts on their children.  If we want to start collaborating between home and school, we need to concede that fact and put it out on the table as a social and academic strength for the student.  The parents know how the child learns best and how they react to different social situations.  

Once the strengths are discussed and reviewed, we are ready to move on to the needs of the student socially and academically. 

Needs Assessment
Does the student have any of the underlying issues that might be the function behind the behavior? 

Learning Disabilities

The next discussion should be to consider areas where the student might have needs.  Many students would rather be seen as the class bully or the class clown than be known as the student who doesn’t know how to read aloud or write a paragraph.  Often, the older a student gets the less the team is inclined to consider testing for learning difficulties.  Since 1992, the percentage of students with learning disabilities who spend more than 80% of their instructional time in general education has more than doubled, from 21% to 45%.  These are the students who are identified.  Many students are unidentified.  

Symptoms of learning disabilities:

Download a free two page pamphlet on symptoms of learning disabilities from http://www.ncld.org/images/stories/Publications/Forms-Checklists-Flyers-Handouts/ldchecklist.pdf 
Dysgraphia

This term is not used in public schools very often due to a lack of specific criteria for measuring dysgraphia.  However, if a student has any of the following symptoms it should be considered as a root cause:

1. Student is strong with verbal skills but particularly poor with writing skills.
2. Random (or non-existent) punctuation. Spelling errors (sometimes same word spelled differently); reversals; phonic approximations; syllable omissions; errors in common suffixes; clumsiness and disordering of syntax; an impression of illiteracy; misinterpretation of questions and questionnaire items; disordered numbering and written number reversals.

3. Generally illegible writing (despite appropriate time and attention given the task).

4. Inconsistencies: mixtures of print and cursive, upper and lower case, or irregular sizes, shapes, or slant of letters.

5. Unfinished words or letters, omitted words.

6. Inconsistent position on page with respect to lines and margins and inconsistent spaces between words and letters.

7. Cramped or unusual grip, especially holding the writing instrument very close to the paper, or holding thumb over two fingers and writing from the wrist.

8. Talking to self while writing, or carefully watching the hand that is writing.

9. Slow or labored copying or writing - even if it is neat and legible.

Information from: http://www.as.wvu.edu/~scidis/dysgraphia.html retrieved from the World Wide Web on 10/31/09.
ADHD

As the former director of a state program, I was frequently asked to tell parents that their student needed medication.   I would never do that. 1) It is against the law for a non-medical person to prescribe prescription drugs, 2) It is not advisable for a non-medical person to diagnose ADHD and 3) there are so many interventions to try prior to considering medications to alleviate the symptoms of ADHD.
Symptoms of ADHD from www.webmd.com retrieved from the World Wide Web on 10/31/09

What are the main symptoms of ADHD? 

There are three different categories of symptoms: inattention, hyperactivity, impulsivity.

Inattention may not become apparent until a student enters the challenging environment of school. In adults, symptoms of inattention may manifest in work or in social situations.

A person with ADHD may have some or all of the following symptoms:

· difficulty paying attention to details and tendency to make careless mistakes in school or other activities; producing work that is often messy and careless 

· easily distracted by irrelevant stimuli and frequently interrupting ongoing tasks to attend to trivial noises or events that are usually ignored by others 

· inability to sustain attention on tasks or activities 

· difficulty finishing schoolwork or paperwork or performing tasks that require concentration 

· frequent shifts from one uncompleted activity to another 

· procrastination 

· disorganized work habits 

· forgetfulness in daily activities (for example, missing appointments, forgetting to bring lunch) 

· failure to complete tasks such as homework or chores 

· frequent shifts in conversation, not listening to others, not keeping one's mind on conversations, and not following details or rules of activities in social situations 

Hyperactivity symptoms may be apparent in very young preschoolers and are nearly always present before the age of seven. Symptoms include:

· fidgeting, squirming when seated 

· getting up frequently to walk or run around 

· running or climbing excessively when it's inappropriate (in teens this may appear as restlessness) 

· having difficulty playing quietly or engaging in quiet leisure activities 

· being always on the go 

· often talking excessively 

Hyperactivity may vary with age and developmental stage.

Toddlers and preschoolers with ADHD tend to be constantly in motion, jumping on furniture, and having difficulty participating in sedentary group activities. For instance, they may have trouble listening to a story.

School-age children display similar behavior but with less frequency. They are unable to remain seated, squirm a lot, fidget, or talk excessively.

In adolescents and adults, hyperactivity may manifest itself as feelings of restlessness and difficulty engaging in quiet sedentary activities.

Impulsivity symptoms include:

· impatience 

· difficulty delaying responses 

· blurting out answers before questions have been completed 

· difficulty awaiting one's turn 

· frequently interrupting or intruding on others to the point of causing problems in social or work settings 

· initiating conversations at inappropriate times 

Impulsivity may lead to accidents such as knocking over objects or banging into people. Children with ADHD may also engage in potentially dangerous activities without considering the consequences. For instance, they may climb to precarious positions.

Many of these symptoms occur from time to time in normal youngsters. However, in children with ADHD they occur frequently -- at home and at school or when visiting with friends. They also interfere with the child's ability to function normally.

ADHD is diagnosed after children consistently display some or all of the above-mentioned behaviors in at least two settings, such as at home and in school, for at least six months.

What is the long-term prognosis for those with ADHD? 

Some children with ADHD -- approximately 20% to 30% -- develop learning problems that may not improve with ADHD treatment. Hyperactive behavior can be associated with the development of other disruptive disorders, particularly conduct and oppositional-defiant disorder. Why this association exists is not known.

A great many children with ADHD ultimately adjust. Some, though, especially those with an associated conduct or oppositional-defiant disorder, are more likely to drop out of school. These individuals fare more poorly in their later careers than individuals who did not have ADHD do.

Inattention tends to persist through childhood and adolescence and on into adulthood. The symptoms of hyperactivity and impulsivity tend to diminish with age.

As they grow older, some teens that have had severe ADHD since middle childhood experience periods of anxiety or depression.

There are several warning signs for ADHD that seem to get worse when demands at school or home increase. They include:

· not listening to instructions 

· being unable to get organized, either at home or at school 

· fidgeting, especially with the hands and feet 

· talking too much 

· failing to finish projects, including chores and homework 

· not paying attention to and responding to details 

· getting poor grades in school 

· being isolated from peers due to poor grades and secondary depression 
Autism Spectrum Disorder (ASD)

The 2007 National Survey of Children's Health just released new statistics on ASD in October 2009 reporting an increase from 1 in 150 to 1 in 100 with boys four times more likely than girls to have ASD.  Once again, this diagnosis should come from a medical professional not from school personnel based on their interpretation.  I have witnessed many children with poor social skills labeled by school personnel as having ASD when all they needed was some social skills training.  I have also witnessed many brilliant children labeled as having Asperger Syndrome when they had perfectly fine social skills.  Leave the diagnosis to the medical professionals.  Here are the symptoms the doctor will use for diagnosis: *
· Social interactions and relationships. Symptoms may include: 

· Significant problems developing nonverbal communication skills, such as eye-to-eye gazing, facial expressions, and body posture. 

· Failure to establish friendships with children the same age. 

· Lack of interest in sharing enjoyment, interests, or achievements with other people. 

· Lack of empathy. People with autism may have difficulty understanding another person's feelings, such as pain or sorrow.

· Verbal and nonverbal communication. Symptoms may include: 

· Delay in, or lack of, learning to talk. As many as 40% of people with autism never speak.1 

· Problems taking steps to start a conversation. Also, people with autism have difficulties continuing a conversation after it has begun. 

· Stereotyped and repetitive use of language. People with autism often repeat over and over a phrase they have heard previously (echolalia). 

· Difficulty understanding their listener's perspective. For example, a person with autism may not understand that someone is using humor. They may interpret the communication word for word and fail to catch the implied meaning.

· Limited interests in activities or play. Symptoms may include: 

· An unusual focus on pieces. Younger children with autism often focus on parts of toys, such as the wheels on a car, rather than playing with the entire toy. 

· Preoccupation with certain topics. For example, older children and adults may be fascinated by video games, trading cards, or license plates. 

· A need for sameness and routines. For example, a student with autism may always need to eat bread before salad and insist on driving the same route every day to school. 

· Stereotyped behaviors. These may include body rocking and hand flapping.

*retrieved from the World Wide Web at www.webmd.com on October 31, 2009
Emotional Behavior Disorders
Emotional behavior disorders are best left to the medical professionals for diagnoses as well.  Once again, as the director of a statewide program I have worked with students who were labeled by school personnel with varying diagnoses of the following disorders and I believe a medical professional should make this diagnosis. 
Anxiety Disorders:  Young people, who experience excessive fear, worry, or uneasiness may have an anxiety disorder. Anxiety disorders are among the most common of childhood disorders. According to one study of 9- to 17-year-olds, as many as 13 of every 100 young people have an anxiety disorder (U.S. Department of Health and Human Services, 1999).   These can include phobias, generalized anxiety disorder, obsessive compulsive disorder, panic disorder, or post-traumatic stress disorder.

Severe Depression: Many people once believed that severe depression did not occur in childhood. Today, experts agree that severe depression can occur at any age. Studies show that two of every 100 children may have major depression, and as many as eight of every 100 adolescents may be affected (National Institutes of Health, 1999). 
Bi-polar Disorder: Children and adolescents who demonstrate exaggerated mood swings that range from extreme highs (extreme excitement or manic phases) to extreme lows (depression) may have bipolar disorder (sometimes called manic depression). Periods of moderate mood occur in between the extreme highs and lows. During manic phases, children or adolescents may talk nonstop, need very little sleep, and show unusually poor judgment. At the low end of the mood swing, children experience severe depression. Bipolar mood swings can recur throughout life. Adults with bipolar disorder (about one in 100) often experienced their first symptoms during their teenage years (National Institutes of Health, 2001).
Schizophrenia: Young people with schizophrenia have psychotic periods that may involve hallucinations, withdrawal from others, and loss of contact with reality. Other symptoms include delusional or disordered thoughts and an inability to experience pleasure. Schizophrenia occurs in about five of every 1,000 children (National Institutes of Health, 1997).
Conduct Disorder: Young people with conduct disorder usually have little concern for others and repeatedly violate the basic rights of others and the rules of society. Conduct disorder causes children and adolescents to act out their feelings or impulses in destructive ways. The offenses these children and adolescents commit often grow more serious over time. Such offenses may include lying, theft, aggression, truancy, the setting of fires, and vandalism. Current research has yielded varying estimates of the number of young people with this disorder, ranging from one to four of every 100 children 9 to 17 years of age (U.S. Department of Health and Human Services, 1999).
Oppositional Defiant Disorder: The following are behaviors associated with ODD:  Negativity, Defiance, Disobedience, Hostility directed toward authority figures. These behaviors might cause your student to regularly and consistently show these symptoms: 
· Academic difficulties
· Acting sensitive and easily annoyed

· Aggressive actions toward peers

· Anger and resentment

· Argumentative behavior with adults

· Deliberate aggravation of other people

· Difficulty preserving friendships

· Frequent temper tantrums

· Malicious or vindictive behavior

· Non-compliant with adult requests or rules

· Refusing culpability for mistakes or misbehavior

(These descriptive symptoms from the Mayo Clinic staff 2007)
Other considerations for student needs:

Sleep: 

Does the student have sleep apnea? Approximately 2% of children under 21 have sleep apnea according to www.webmd.com but could be as high as 27% because it goes undiagnosed in so many. 

Does the student get enough sleep?  According to www.webmd.com here are the amounts of sleep children should get based on their age:

· 1-3 years old need 13-14 hrs a day

· 3-6 years old need 10.5-12 hrs a day

· 7-12 year olds need 10-11 hrs a day

· 13-18 year olds need 8 ¼ -9 ½ hrs a day 
Some children have night terrors and this is quite disruptive to sleep.  Using the minute by minute sheet on page (78) can help parents look for patterns of night terrors.  Once the pattern is established, the parents can wake the child up 20-30 minutes prior to the typical time for night terrors and break the cycle.  If this does not work, the data collected will be excellent information for the child’s pediatrician or psychologist.
Food Allergies:

Many behavioral actions can be related to food allergies.  The Center for Science in the Public Interest suggests the following dyes cause behavioral outbursts: 
Americans' exposure to artificial food dyes has risen sharply. According to the FDA, the amount of food dye certified for use was 12 milligrams per capita per day in 1955. In 2007, 59 mg per capita per day, or nearly five times as much, was certified for use. England banned the use of many of the food coloring additives we allow in the United States.  Maryland is currently considering a ban on Red Dye #40 and Yellow #5 because of their link to behavioral and learning problems. One thing to consider sharing with parents at the BST is a discussion with several articles about food additives and behavior and learning difficulties.  There are lists of six food coloring additives that should be removed from food in the United States as they are linked to hyperactivity and impulsivity according to www.webmd.com.
Reading delays in comprehension or fluency

Difficulty with comprehension can cause behavioral issues due to frustration or a need to escape embarrassment. Ask the learning specialist to conduct a reading test for fluency and comprehension.  Here are just a few of those readily available:
· DIBELS for first through sixth grade for reading fluency
· Test of Silent Contextual Reading Fluency for ages 7-19
· The Test of Silent Word Reading fluency ages 6.5-18
· The Test of Word Reading Efficiency ages 6-24
· Word Identification and Spelling Test ages 7-19
· The test of reading comprehension IV ages 7-17 years 11 months
· Woodcock-Johnson® III Diagnostic Reading Battery ages 2-90+ years
Listening comprehension

Difficulty listening to complex directions may be labeled as lazy or not paying attention; however, for many students this is a real disability.  If the student is not capable of listening and carrying out a three step direction then testing for listening comprehension is a must.  Here are a few sample tests:

· The Listening Comprehension Test 2 ages 6-11
· The Listening Comprehension Test Adolescent ages 12-17
Math delays

Mathematical difficulties can also stem from reading comprehension in story problems and advanced mathematical computation.  This delay could also be due to listening comprehension difficulties.  Many diagnostic exams have math portions to determine where math difficulties lie.  
Sensory processing disorder

A huge area often overlooked is sensory issues.  Most regular education teachers and many special education teachers were not trained in sensory processing disorder and therefore do not think to consider it as a need for the student.  An excellent resource in your school is your occupational therapist who can recommend classroom and home strategies for incorporating sensory input into the child’s environment.  Amazingly, many impulsive behaviors and learning issues can be improved by implementing some very simple strategies that involve balance, pressure, activity, movement, and brain engagement activities.  This website lists many books available on the topic: http://www.sensory-processing-disorder.com/sensory-integration-book.html 
Conclusion: There are many areas to consider when talking in the BST about student needs.  As evident by all the suggestions on the previous pages the suggestions for moving a student to the front of the room or shortening their assignment is not going to be the answer.  After determining student strengths and student needs, then the BST will determine what behaviors they would like to target.

Individualizing Instruction and Interventions 
through a

Learning Style Survey for Children
For more information go to www.behaviordoctor.org
Behavior Examples
Adapted from work by James Wakefield 

The Biological Basis of Personality / by H. J. Eysenck

Wakefield, J. (1979).  Using Personality to Individualize Instruction.  San Diego:  EDITS Publishers

This survey is intended to give educators a few more tools for the tool-belt in teaching students based on how the student conducts their own behavior and acquires knowledge.  This tool will also give teachers more information about how to discipline and encourage the student.  The entire basis is on CARE (Conduct- Acquisition-Regulation-Encouragement)

Step One: 

Practice filling scoring Payton’s results using a blank scoring sheet in the back of this pamphlet.  Payton’s answers follow Payton’s survey so try not to look at the answers until you have practiced it once.  

Step Two:

Fill out the Scoring Rubric using the Z score from the first scoring sheet.  This will show you where the student falls in the Porpoise, Eagle, Rabbit, Truth, and Learning Style Sections.

Step Three:

Determine what color the student is on the color chart 

Step Four:

Read about that color on pages 14-27

Step Five:

Go to http://behaviordoctor.org/behaviorexamples.htm and click on the coordinating color link for the color of the student.  A PowerPoint with academic and behavioral interventions will pop-up and you can flip through the PowerPoint for ideas that will help you work with this student.  Each of the recommendations on the PowerPoint will eventually be linked to the research behind that statement.  

Step Six: 

Keep working with the student and trying new things.  Remember the rule of thumb: Interventions should be tried one month for every year that a behavior has been in place.  Do not try an intervention for three days and say “It didn’t work.”  

Student Style Survey
Name _______Payton________   Age: ___11______       Sex: ___M_____

School: _______Sierra_______  Grade:____5____     Date:___10-2-xx__

Circle Yes or No for each of the items below:

	1
	Are you full of energy?


	YES
	NO

	2
	Are you good at explaining directions to someone?


	YES
	NO

	3
	Are you good at spelling? 


	YES
	NO

	4
	Are you touchy about some things?


	YES
	NO

	5
	Can you get a game going on the playground?


	YES
	NO

	6
	Did you ever pretend you did not hear when someone was calling you?


	YES
	NO

	7
	Did you ever take anything (even a pencil or a button) that belonged to someone else?


	YES
	NO

	8
	Do other people think of you as being full of energy?


	YES
	NO

	9
	Do teachers pick on you more than they do other students?


	YES
	NO

	10
	Do you always do what you are told right away?


	YES
	NO

	11
	Do you always finish your homework before you go play?


	YES
	NO

	12
	Do you always say you are sorry when you have been rude?


	YES
	NO

	13
	Do you always wash your hands before you eat?


	YES
	NO

	14
	Do you dream in color?


	YES
	NO

	15
	Do you enjoy music?


	YES
	NO

	16
	Do you find it hard to get to sleep at night because you are worrying about things?


	YES
	NO

	17
	Do you find it is hard to enjoy yourself at a fun party?

	YES
	NO

	18
	Do you generally pick up papers and trash that others throw on the classroom floor?


	YES
	NO

	19
	Do you get into more trouble at school than most other students?


	YES
	NO

	20
	Do you get sad when people find things wrong with you or the work you do?


	YES
	NO

	21
	Do you get your feelings hurt easily?


	YES
	NO

	22
	Do you have a lot of friends?


	YES
	NO

	23
	Do you have trouble remembering someone’s name?


	YES
	NO

	24
	Do you know how to have fun at a party (or on the playground)? 


	YES
	NO

	25
	Do you like being around other students and having conversations with them?


	YES
	NO

	26
	Do you like going to a lot of different places?


	YES
	NO

	27
	Do you like playing pranks on others?


	YES
	NO

	28
	Do you like to look at charts and diagrams?


	YES
	NO

	29
	Do you like to read to yourself out loud?


	YES
	NO

	30
	Do you like to speak in front of the class?


	YES
	NO

	31
	Do you like to talk a lot?


	YES
	NO

	32
	Do you often feel like life is not very exciting?

	YES
	NO

	33
	Do you often feel like you have had all you can take?


	YES
	NO

	34
	Do you often feel tired for no reason?


	YES
	NO

	35
	Do you often need kind friends to cheer you up?


	YES
	NO

	36
	Do you seem to get into a lot of fights?


	YES
	NO

	37
	Do you seem to get into more fights than other students?


	YES
	NO

	38
	Do you sometimes bully and tease other students?

	YES
	NO

	39
	Do you sometimes feel like life is just not worth living?


	YES
	NO

	40
	Do you sometimes feel really happy and then other times you feel sad for no reason?


	YES
	NO

	41
	Do you sometimes like to tease animals?


	YES
	NO

	42
	Do you throw trash on the floor if there is no waste paper basket handy?


	YES
	NO

	43
	Do you worry about bad things that might happen?


	YES
	NO

	44
	Do you worry for a long time if you feel you have made a fool of yourself?


	YES
	NO

	45
	Have you ever cheated at a game?


	YES
	NO

	46
	Have you ever said anything bad or mean about other people?


	YES
	NO

	47
	Is it important to have good manners?


	YES
	NO

	48
	Should people try not to be rude?


	YES
	NO

	49
	Were you ever greedy by helping yourself to more than your fair share of anything?
	YES
	NO

	50
	When the class says the pledge or sings a song, do you sing along or recite with the class?


	YES
	NO

	51
	Would it bother you to see someone you like get hurt by something you did?


	YES
	NO

	52
	Would it upset you a lot to see a dog or a cat that has just been hurt?


	YES
	NO

	53
	Would you call yourself “happy-go-lucky”?


	YES
	NO

	54
	Would you enjoy practical jokes that could sometimes really hurt people?


	YES
	NO

	55
	Would you rather be alone instead of playing with other students?


	YES
	NO

	56
	Would you rather sit and watch than play along when you go to a party?


	YES
	NO


· Adapted from: Corulla, W. (1990).  A revised version of the Porpoise Scale for children, Personality and Individual Differences. 11(1), 65-76.

· Revised by Laura A. Riffel (2008) for use by classroom teachers.  This could be read to younger students.

Scoring Payton’s Survey- follow the questions Payton answered and tally this sheet if they match.
Porpoise Scale:    

	YES
	Tally
	
	NO
	Tally

	9
	
	
	47
	

	19
	
	
	48
	

	27
	
	
	52
	

	36
	
	
	
	

	37
	
	
	
	

	38
	
	
	
	

	41
	
	
	
	

	51
	
	
	
	

	54
	
	
	
	


	Males
	Females

	Raw Score ________   - 3.91/3.0= _______________ = z score

Z  Score __________ *10 + 50= ________________= t score
	Raw Score ________   - 2.56/2.0= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


Eagle Scale:  

	YES
	Tally
	
	NO
	Tally

	1
	
	
	17
	

	5
	
	
	55
	

	8
	
	
	56
	

	22
	
	
	
	

	24
	
	
	
	

	25
	
	
	
	

	26
	
	
	
	

	31
	
	
	
	

	53
	
	
	
	

	Males
	Females

	Raw Score ________   - 9.56/2.4= _______________ = z score

Z  Score __________ *10 + 50= ________________= t score
	Raw Score ________   - 9.85/2.5= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


Rabbit Scale:

	YES
	Tally
	

	4
	
	

	16
	
	

	20
	
	

	21
	
	

	32
	
	

	33
	
	

	34
	
	

	35
	
	

	39
	
	

	40
	
	

	43
	
	

	44
	
	


	Males
	Females

	Raw Score ________   - 6.69/2.9= _______________ = z score

Z  Score __________ *10 + 50= ________________= t score
	Raw Score ________   - 7.47/3.0= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


Truth Scale:

	YES
	Tally
	
	NO
	Tally

	10
	
	
	6
	

	11
	
	
	7
	

	12
	
	
	42
	

	13
	
	
	45
	

	18
	
	
	46
	

	50
	
	
	49
	


	Males
	Females

	Raw Score ________   - 3.44/2.1= _______________ = z score

Z  Score __________ *10 + 50= ________________= t score
	Raw Score ________   - 3.63/2.2= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


Score the next two boxes to determine if the child is most likely a visual or auditory learner:

Visual Learner

	Yes
	

	3
	

	14
	

	23
	

	28
	


Raw Score: ______________

Auditory Learner

	Yes
	

	2
	

	15
	

	29
	

	30
	


Raw Score: ______________

Whichever score is higher determines the likelihood that the child is either a visual or auditory learner.  We are still working on reliability scores for the visual and auditory categories.  

Scoring Payton’s Scale:  Porpoise Scale Position and Tendencies 1.03 was high
	If the child’s score is between these two numbers score them from the right hand column
	How to score them based on Z score

	-.01
	-.35
	Close to average

	+.01
	+.35
	Close to average

	-.35
	-.90
	Somewhat Low

	+.35
	+.90
	Somewhat High

	-.90
	-1.24
	Low

	+.90
	+1.24
	High

	Less than or equal to -1.25
	Very Low

	Greater than or equal to +1.25
	Very High


Quick Highlight of Characteristics based on Porpoise Scale

	
Example
	Low Porpoise
	High Porpoise 

	Explanation
	Sensitive
	Aggressive

	Method 
	Cautious
	Curious

	Syndrome (only severe)
	depressive
	Anti-social


Conduct

     Porpoise Scale:     Students who are High Porpoise are often loners and viewed as lacking social skills.  Such students frequently like abnormal and unusual things and have a marked disregard for danger (Superman syndrome). They also tend to be defiant and aggressive.  Low Porpoise students are usually very sociable, friendly and seldom exhibit hostility or aggression.  Unlike High Porpoise students, Low Porpoise students are not very susceptible to serious psychological disorders.

Acquire Knowledge

     Porpoise Scale:   Students who are High Porpoise do not learn as easily from experience as Low Porpoise students and may be characterized at times as being “hard headed”.  High Porpoise students also have more difficulty maintaining attention and concentrating in learning situations and tend to respond impulsively.  These students appear to be more imaginative in their thinking and may be labeled creative.  When this is coupled with above average intelligence it tends to incline the student toward productive endeavors, while coupled with average to below average intelligence may include the student toward destructive activities.  Low Porpoise students do better in school at all levels than High Porpoise students.  Teachers find Low Porpoise students more “teachable” and less trouble than High Porpoise students even when the High Porpoise student is more intelligent and innovative than Low Porpoise students.

Regulate Behavior

     Porpoise Scale: Punishment and emotional displays are often counterproductive with High Porpoise students.  That is, not only may such responses fail to inhibit their behavior, it may actually stimulate the misbehavior.  These students tend to be both disruptive and difficult to discipline.  Highly structured environments employing both mild reward and punishments have the best chance of managing the behavior of High Porpoise students.  Low Porpoise students are much easier to manage and don’t usually present significant discipline problems.

Encouragement     

Porpoise Scale:  High Porpoise students find intensity of stimulation enjoyable and are prone to engage in exciting and dangerous activities without regard for the potential consequences.  Such a student may look for confrontations and even punishment simply for the stimulation value such situations hold.  Students who are Low Porpoise do not find high levels of stimulation particularly enjoyable and therefore will tend to less stimulating kinds of activities and will have greater regard for the potential consequences of their behavior.

Scoring Payton’s:  Eagle Scale Position and Tendencies .6 is somewhat high
	If the child’s score is between these two numbers score them from the right hand column
	How to score them based on Z score

	-.01
	-.35
	Close to average

	+.01
	+.35
	Close to average

	-.35
	-.90
	Somewhat Low

	+.35
	+.90
	Somewhat High

	-.90
	-1.24
	Low

	+.90
	+1.24
	High

	Less than or equal to -1.25
	Very Low

	Greater than or equal to +1.25
	Very High


Quick Highlight of Characteristics based on Eagle Scale

	
Example
	Low Eagle
	High Eagle

	Explanation
	Introverted
	Extraverted 

	Method 
	Shy
	Gregarious

	Syndrome (only severe)
	Fearful
	Hyperactive 


Conduct

     Eagle Scale:  Students who are Low Eagle tend to work slowly and make few errors.  Students who are High Eagle tend to work quickly and make careless errors.  A Low Eagle student will appear to be very motivated and attentive on most tasks and will persist at them.  A High Eagle student will appear under-motivated and easily distractible and will get easily bored with most tasks.

Acquire Knowledge

     Eagle Scale:    High Eagle students tend to learn major points that are emphasized better than minor points, while Low Eagle students will learn both forms of material.  High Eagle students learn best with continuous reinforcement or feedback, while Low Eagle students perform best under conditions of intermittent reinforcement or feedback.  Recall of learned material also varies for these two types of students.  High Eagle students recall material better after a short delay between learning and testing, while Low Eagle students recall material better immediately following learning or after a long delay.  Typically, High Eagle students do better in elementary school, while Low Eagle students do better in high school.

Regulate Behavior

     Eagle Scale:    Students at both extremes on the Eagle scale respond to reward and punishment.  However, Low Eagle students are more sensitive to punishment and threats of punishment, while High Eagle students are more sensitive to rewards and reminders about prospective rewards that are available.  One should not adopt one strategy or the other with students who are at different ends of the Eagle scale.  Rather, one should use both approaches but shift the emphasis a bit depending of the type of student.

Encouragement

     Eagle Scale: Students who are Low Eagle perform less accurately under external stress, while students who are High Eagle improve their performance when under external stress (e.g., time limits).  Arousal from stress relative to the Eagle Scale is primarily related to external stimulation, e.g., noise and cognitive challenge, e.g., problem-solving.  The most advantageous level of arousal for these two types of students is also influenced by task difficulty.  The optimal level of arousal for each goes up for easy tasks and down for difficult tasks.  However, the relative difference will remain the same.  That is, on an easy task a High Eagle student’s optimal level of arousal will be higher than on a difficult task but will be higher in both cases than for a Low Eagle student.

Scoring Payton’s: Rabbit Scale Position and Tendencies 1.14 was high
	If the child’s score is between these two numbers score them from the right hand column
	How to score them based on Z score

	-.01
	-.35
	Close to average

	+.01
	+.35
	Close to average

	-.35
	-.90
	Somewhat Low

	+.35
	+.90
	Somewhat High

	-.90
	-1.24
	Low

	+.90
	+1.24
	High

	Less than or equal to -1.25
	Very Low

	Greater than or equal to +1.25
	Very High


Quick Highlight of Characteristics based on Rabbit Scale

	
Example
	Low Rabbit
	High Rabbit

	Explanation
	Rational
	Emotional

	Method 
	Deliberate
	Spontaneous

	Syndrome (only severe)
	Obsessive Compulsive
	Anxious


Conduct

    Rabbit Scale:  Students who are Low Rabbit tend to have very mild or no reaction to emotional stimuli.  They are unlikely to become upset and if they do will quickly recover.  High Rabbit students are very sensitive to emotional stimuli, have strong reactions to them, get upset easily and are slow to calm down.  High Rabbit students will often attempt to avoid situations that are apt to be emotionally charged.

Acquire Knowledge

     Rabbit Scale:  Low Rabbit students tend to approach learning in an exploratory style while High Rabbit students approach learning in a more rigid and compulsive manner.  High Rabbit students can study for long periods on a regular basis, while Low Rabbit students study best for shorter periods broken up by other activities.  Low Rabbit students do better in elementary school and High Rabbit students in high school.

Regulate Behavior

     Rabbit Scale: High Rabbit students tend to be more receptive to negative consequence and Low Rabbit students to reinforcement.  Both reward and negative consequence should be low key for the High Rabbit student.  Both need to be somewhat more intense to affect Low Rabbit students. Differential levels of both reward and negative consequences need to be used with students at both ends of this dimension.  Failure to differentiate may lead to some students being over-controlled and some who are unmanageable.

Encouragement

     Rabbit Scale:  Students with High Rabbit tend to be more easily stimulated by emotional stimuli and often perform poorly on tasks because they are overly stimulated or motivated.  On the other hand, a student who is Low Rabbit often performs poorly on tasks, as well, but for the opposite reason.  That is, they are insufficiently stimulated or under-motivated.  Students high or low on the Rabbit Scale respond to external stress in about the same way as do students high or low on the Eagle Scale.  That is, external pressure can be used to enhance performance in Low Rabbit students, but will further erode the performance of High Rabbit students.  Task difficulty also interacts with the Rabbit Scale.  A relatively high arousal level is best for easy tasks and a relatively low arousal is best for difficult tasks.  High Rabbit students are particularly susceptible to “test anxiety” and the importance of tests should be down played with them.

	If the child’s score is between these two numbers score them from the right hand column
	How to score them based on Z score

	-.01
	-.35
	Close to average

	+.01
	+.35
	Close to average

	-.35
	-.90
	Somewhat Low

	+.35
	+.90
	Somewhat High

	-.90
	-1.24
	Low

	+.90
	+1.24
	High

	Less than or equal to -1.25
	Very Low

	Greater than or equal to +1.25
	Very High


Payton’s Truth Scale was low; which would indicate that Payton was telling the truth when answering these questions.  If the score had been high there are two routes.  You can ask the student to take the test again or answer the questions yourself based on how you think the student really feels about each answer.  Our guesses are usually only about 30% reliable for “guessing” motives behind students’ actions, so try to get the student to answer the questions as reliably as possible.  Tell them answers will help you determine if they learn best through visual or auditory learning styles.

Scoring Payton’s High Porpoise, Somewhat High Eagle, and High Rabbit Combinations
	
	PER Combinations
	Descriptive Levels

	1
	Low or Average Porpoise, Avg Eagle, Low or Avg Rabbit
	Red

	2
	Low or Average Porpoise, High Eagle, Low or Average Rabbit
	Orange

	3
	Low or Average Porpoise, Low Eagle, Low or Avg Rabbit
	Yellow

	4
	Low or Average Porpoise ,  Avg Eagle, High Rabbit 
	Green

	5
	Low or Average Porpoise, High Eagle, High Rabbit 
	Light Blue

	6
	Low or Average Porpoise, Low Eagle, High Rabbit 
	Indigo

	7
	High Porpoise, Avg Eagle, Low or Avg Rabbit
	Purple

	8
	High Porpoise, High Eagle, Low or Avg Rabbit
	Turquoise

	9
	High Porpoise, Low Eagle, Low or Avg Rabbit
	Burgundy

	10
	High Porpoise, Avg Eagle, High Rabbit 
	Peach

	11
	High Porpoise, High Eagle, High Rabbit 
	Lime 

	12
	High Porpoise, Low Eagle, High Rabbit 
	Hot Pink


Payton is most likely a lime student.  Since the Eagle was “somewhat high” he could have Peach tendencies.

Targeting Behaviors
When I was first going to college to be a teacher of students with behavior disorders (what they were called at the time), they talked about behavior this way: “the student has bad behavior”, “the student has problem behavior”.  We kept talking about bad behavior and problem behavior and before long those words became associated with the child.  Hence the title of this book, target the behavior not the child.  So the next time you are in a behavior support team meeting and you hear someone say the words “problem” or “bad”, do not go up to them and say, “Hey, this lady from Kansas says that is a bad way to talk about kids.”  Instead, listen to them and then say, “So the behavior you would like to target for change is: ____________.”  Believe it or not, the other people in the Behavior Support Team will start using your words.  We tend to pick up the words of the people we are around.  

This lets us think differently about the student. It is a mindset change.  We love the student; it is the behavior we would like to disappear.  Another mindset change is how we think about targeting a behavior.  We have to decide what behavior it is we would like to see in place of the target behavior and then teach that behavior to the student.  Telling a student to “Be good” is about as effective as me looking at my arm and saying “Be thin.”  Until I put some exercises in place for that to occur it is not going to happen.  

Frequently, as a behavior specialist I hear things like the student is angry, hostile, resentful, aggressive, inattentive, lazy, or stubborn.  While I’m pretty sure I understand what the educator is trying to say it is not good terminology to use when measuring the behavior we are going to target for change.  We need to be specific in our description of this behavior.  Here are some better examples:

· Lying on the floor and refusing to move

· Using explicit finger gestures

· Using curse words such as B-----, S---, F---, D---, B--- S---, A—H----.

· Knocking over chairs and desks

· Jumping up and down and screaming

· Aggressive behaviors in any combination of hitting, kicking, biting, scratching,  spitting directly on a person

· Not turning in work

We need to label these behaviors so that anyone who is collecting the data will collect data on the correct behavior and not an incorrect assumption of what the team means. 

Many BST ask the classroom teacher what behaviors they would like to target for change and then produce a list of seven or eight behaviors.  It is nearly impossible to gather data on that many behaviors and still teach a class.  It is best to limit the targeting of one – three behaviors rather than a whole myriad of behaviors.  Another way to do this is to list several behaviors together in one category.  For example: hitting, kicking, and biting could all be labeled aggressive behaviors.  A tantrum could be defined as any combination of two or more of the following in conjunction with each other: jumping up and down, lying on the floor and refusing to move, screaming, crying, hitting, throwing things, kicking, and yelling loudly.  Once the BST determines the behaviors they are going to target, then they have to determine how they will measure those behaviors.  
Determining Baseline

There are many ways to collect data to determine the baseline for behavior.  These baseline data will also help the BST determine the function of the behavior.  Baseline is very important because it is what the intervention is measured against to determine success.  

There is no hard and fast rule about how much data is enough.  I have conducted data analysis in 30 minutes with some detective work attached and I’ve looked at an entire year’s worth of data with anecdotal notes attached.  It depends on the frequency of the behavior.  
The 30 minute assessment was for a student who interrupted his teacher 63 times in 30 minutes.  After watching the consequence of gaining peer attention and interviewing all seven class period teachers, it was determined he only interrupted in math class because it was the only class he was successful in attaining good grades.  His interruptions were geared toward helping the other students understand the math concepts.  We put a token economy in place where he earned class teaching time for refraining from blurting out.  Within two weeks he was silent and earning daily chances to teach the class a math lesson.
The year-long assessment was for an adult client with bi-polar condition co-morbid with autism.  His targeted behavior was locking down and refusing to get out of bed but the occurrence was random.  Sometimes it would be three weeks apart and sometimes it would be seven weeks apart.  After looking at a year’s worth of data compared to anecdotal notes and barometric pressure data gathered from the weather department, it was determined his “lock downs” were in line with a certain inch change in the barometric pressure in a 24 hour period.  After much discussion and trial and error it was determined that offering him tons of choices during barometric pressure changes kept him in frontal cortex and he stopped locking down and refusing to get out of bed.  He was still rather sad at times but never refused to get up in the morning.  These choices were high frequency during those times of barometric pressure change.  This client went 9.5 years without missing a day of work due to lock down behavior.

Here’s what doesn’t work.  As a behavior specialist, I have walked into a classroom to have a teacher tell me the student hit 147 times.  The teacher then becomes stymied because I can’t come up with a recommendation for an intervention based on her extensive data.  There is so much that I need to know more than how many times the student hit.  I need to know what the antecedents were.  If I have this information in something like a minute by minute sheet then I can compare that data to the student’s schedule to determine possible relationships to context.  
Here’s an example of that information:

	8:30
	8:44
	8:58

	8:31
	8:45
	8:59

	8:32
	8:46
	9:00

	8:33
	8:47
	9:01

	8:34      H
	8:48
	9:02
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8:35
	8:49
	9:03

	8:36
	8:50
	9:04

	8:37
	8:51
	9:05

	8:38
	8:52
	9:06

	8:39
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8:53         H
	9:07

	8:40
	8:54
	9:08

	8:41
	8:55
	9:09

	8:42
	8:56
	9:10

	8:43
	8:57
	9:11


H= Hitting
After collecting data for three days on this minute by minute sheet the pattern emerged.  The student began hitting himself every time the other class in the pod got up to go to a special.  There were two other classes in the pod who had staggered exits to specials.  The student who was hitting himself was a learner with autism.  The scooting of the chairs on the tile floor presented as an aversive sound to him and he reacted by hitting himself on the ears.  By purchasing earphones that were tolerated by the student the team was able to eliminate the behavior.  The student was taught to put the earphones on when the noises bothered him.  This was a far superior alternative to hitting himself.  Another alternative would have been to put tennis balls on the bottoms of all the chair legs so the scooting noise was not as noticeable.  In this case the earphones were the cheaper alternative.
The baseline in this case was determined by calculating the number of minutes engaged in self-injurious behavior over the three days and then dividing by three to determine an average.  The intervention data were measured against this baseline data.

Our next example is a student who was humming in class.  For this student the BST determined a duration recording sheet might work best.  The teacher recorded the data for two days and all of the results indicated the function behind the behavior was to gain adult attention.  When the teacher paid attention in some way the student stopped.  The baseline was determined by adding up the minutes engaged in target behavior between the two days and divided by two for an average.  The intervention data w ere measured against this data.

	Date 
	Activity 
	(start) 
	(stop) 
	Duration of 
	Comments 
	

	12/5
	Reading
	9:17
	9:29
	12 min
	ignored
	

	12/5
	Math
	10:15
	10:16
	1 min
	Gave evil eye
	

	12/5
	Soc. Studies
	12:17
	12:18
	1 min
	Gave secret signal to stop
	


The teacher gave the student a job to do each hour of the day.  This caused the teacher to give the student some one-on-one attention at the beginning of the hour.  The student humming behavior stopped.

Our next example is for a student who had some high frequency behaviors that were distracting and possibly harmful to the student’s eyesight.  The student would stick their fingers in their eyelids with their eyes closed repeatedly throughout the day.  The BST determined the best data sheet for this behavior would be an event recording sheet.  This student was a struggling learner and was in the second grade.

Here is an example from one of those sheets:
	Date 
	Activity 
	(start) 
	(stop) 
	How many occurrences happened during this time frame? 
	Comments 

	12/1
	reading
	8:17
	8:37
	22
	Using basal reader

	12/1
	PE
	8:40
	9:10
	0
	Playing basketball

	12/1
	Social studies
	9:20
	9:50
	24
	Reading from book

	12/1
	Math
	9:50
	10:30
	0
	Game at board


After just one day of data collection it was determined the only time Clarice poked at her eyes was during reading events with close up reading.  Although Clarice had passed her eye exam at school, the parents took Clarice and this data sheet to the eye doctor and determined she had some eye issues and was given a prism and some eye exercises to do.  In the meantime, the teacher ran Clarice’s papers off enlarged to 150% and the eye poking stopped.  The baseline was determined by counting the total number of eye pokes in a day’s time and figuring the intervention data against that baseline data.

For our next example, we will look at a student who was pulling their own hair.  They had pulled out chunks of hair and for this behavior the BST determined a combination data sheet including: duration, setting event, consequence, and student reaction combined with anecdotal notes would be best.

This student was a learner with autism and intellectual disabilities.  This student was non-verbal and in a room with several students who were quite vocal with self-stimming vocalizations.  
Here is an example of the data sheet:

	Time 
	Setting 
	What did the staff or students do in relation to the behavior? 
	What did the student do as a result of what the adult or peers did in relation to the behavior? 
	Notes about what happened 

	9:15-9:45
	Work time
	Blocked with hand
	Kept pulling hair for more than 30 tugs
	Staff put hand on shoulder and used other hand to block hair pulling

	9:45-10:15
	Free choice Time
	Ignored
	Stopped pulling hair after two tugs
	Staff ignored behaviors and student stopped


After four days of data collection the BST determined they had enough data to meet and after analyzing the data they determined the student was pulling hair during work task time and going for staff attention which was also an escape from work.  The staff members were giving a physical cue to stop and blocking which took attention off the task at hand.  Ignoring the behavior during work time did not produce a stop in the targeted behavior, but ignoring during free choice time did produce those results.  This is how the team determined the real function was to escape work.  

The student loved to go to the sensory room.  The team put a modified token economy in place where the student earned large plastic coins for keeping hands on desk and work boxes.  In the beginning, five tokens equaled ten minutes in the sensory room.  In order to motivate the student to return to class after being in the sensory room, the student was given one token to return to the room on first request.  This means in the beginning there were many trips to the sensory room.  This was far superior to the student pulling hair out by the roots.  After two weeks of five token pay-offs the student was moved to seven tokens and then later to ten.  After one and half months the token economy was moved to intermittent pay-off and the student was fine.  The baseline was determined by counting the number of tugs in a day of all four days and then divided by four for an average.  The intervention data were measured against this baseline behavior. 

Our next example is of a student who was engaging in disruptive outbursts at a very high rate.  The teacher kept a baseball clicker in her pocket and checked the results at the end of each 30 minute period and recorded the behavior:
	Date 
	Mon
	Tues
	Wed
	Thurs
	Fri
	Mon
	Tues
	Wed
	Thurs
	Fri

	8:00-8:30 
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	8:31-9:00 
	
	
	
	
	
	
	
	
	
	

	9:01-9:30 
	
	
	
	
	
	
	
	
	
	

	9:31-10:00 
	
	
	
	
	
	
	
	
	
	

	10:01-10:30 
	
	
	
	
	
	
	
	
	
	

	10:31-11:00 
	
	
	
	
	
	
	
	
	
	

	11:01-11:30 
	
	
	
	
	
	
	
	
	
	



Here is the student’s schedule:

8:00-8:30 – Daily Oral Language- Spelling

8:31-9:00- Math warm-ups

9:01-9:30- Reading

9:31-10:00- Recess (9:31-9:46) and P.E. (9:47-10:17)

10:17-10:30- Restroom break

10:31-11:00- Math Manipulatives

11:01-11:30-Social Studies

After two weeks of data collection there were some patterns that emerged.  Mondays and Fridays were best days for Ferdinand and physical activity time appeared to be a time of no behavioral disruptions.  The more Ferdinand was asked to read as in Reading, Science, and Social Studies the more frequent his disruptions became.  The team looked at Ferdinand’s test scores and determined he was 1.5 grade levels below in reading especially in comprehension.  The reading specialist started working with Ferdinand on comprehension.  His teacher used the Three Stars and Wish intervention for all of his writing assignments associated with reading (see page 60).  The BST also decided to use the student teacher rating sheet for appropriate behavior and the parents paid off with an incentive at home for points earned at school.  (These interventions are listed in the intervention section of this book on pages 80-85.) The baseline was determined by counting number of segments with no behaviors.  In this scenario, intervention was looking for increases from baseline instead of decreases.  
It does not matter whether you measure decrease from baseline or increase from baseline in determining success.  The important factor is that you are measuring change.  So many BST put an intervention in place without measuring success against baseline.  When your doctor puts you on blood pressure medication, he or she doesn’t just give you the pills and tell you “go with it.”  The doctor asks you to come back in for regular check-ups to determine if the intervention is working.  Keep this in mind and do a few probes of behavior from time to time to determine continued success.  Having this information in the student’s file will be valuable to future teachers.

There are blank data recording sheets in the back of this book on pages 72-78.
Duration data recording is good to use for: latency, tantrums, sleeping

Event recording is good to use for: repetitive behaviors

Mini FBA data recording: good for looking at antecedents and consequences

Scatter Plot: High frequency behaviors

Minute by Minute sheet: good for frequency and duration counts

Any of these data could be taken to the BST to discuss the function behind the behavior.  Be sure to bring a copy of the child’s schedule and anecdotal notes about what was going on in the environment when the behavior occurred. 

The real answer the BST needs to address is: What is the student trying to get or what is the student trying to escape and under what contexts or setting events is this occurring?  You will be able to answer these questions with data and anecdotal notes. 

Understanding Function

Function is what maintains behavior.  When behavior appears in our classroom that we would like to target for change, the first we should look at is: “What is the student getting out of engaging in the behavior?”  The kinds of behavior that we like to target for change in a classroom like disruptive outbursts or physical aggression fall into two categories: positive and negative reinforcement. 
	Positive Reinforcement
	Negative Reinforcement

	To gain access to:
	To escape from:

	Adult or peer attention
Preferred items

Sensory stimulation
	Work or tasks

Adult or peer attention
Sensory stimulation

Pain (Emotional or Physical)


When we guess as to why a student is having behavior we are very likely going to guess incorrectly.  We need to look at the behavior in relation to two areas: context and consequences.  Sometimes when I ask teachers why they think the student is engaging in a particular behavior the teacher will reply, “Just to bug me.”  In other words, the student has figured out what buttons to push on the adult vending machine to produce the results they are seeking.  Behavior is learned and it serves a purpose.  Children learn quickly how to gain or escape those things they want.
The next question we want to ask ourselves is: “When does the behavior appear and what happens in the environment right after the behavior occurs?”
Here are some examples:

	When the teacher assigns a writing assignment
	Taylor breaks the pencil in half and yells an obscenity
	The teacher sends Taylor to the office

	When there is a transition from one subject to the next
	Shannon makes bodily function sounds by flapping hand under arm
	The students laugh at Shannon 

	When students are playing at the free play centers
	Gage bites other students
	The bitten student drops the toy and runs to the teacher


In Taylor’s scenario the behavior we would like to target for change is breaking pencils and yelling obscenities.  The context under which this behavior shows up is when we assign a writing assignment.  The consequence is sending Taylor to the office which means the function is most likely escape.  If we had several days of data indicating this pattern then we would know for sure.  Imagine if we knew this happened exactly the same in history class, English class, and science class.  Now all we need to do is some investigative work.  Is the underlying desire for escape due to inability to motor plan with the pencil (undiagnosed dysgraphia), inability to write a creative paragraph (lack of skills), or low cognitive understanding of the material presented (comprehension).  
The behavior support team (BST) should meet to discuss any needs the student has in conjunction with these theories.  Perhaps testing by the occupational therapist or the learning specialist to determine the underlying cause would be in order for this student.  Once the team determines the cause they can put antecedent modifications in place to assist with alleviating the stress of the situation.

In Shannon’s scenario, the behavior we would like to target for change is making bodily function noises.  The context under which this shows up is during transitions.  The consequence is peer attention.  If this pattern emerged after several days of data gathering, then the best antecedent modification for Shannon would be to give Shannon a job to do during transitions.  Shannon could be involved in giving out the assignments, setting up the overhead projector or smart board, or sharpening pencils for students who bring them over.  I had a very active ADHD student once.  I told him he was the best pencil sharpener and I knew he knew how to not waste any of the pencil by the way he sharpened his pencils.  I made him the official pencil sharpener for the class and this was done during transitions.  This gave him peer attention and kept his hands busy during transitions.  If this intervention does not work, then the data should be taken to the BST to determine the best course of action for Shannon.  It is possible Shannon does not know how to make friends and needs to be in a social group.

In Gage’s scenario, the behavior we would like to target for change is biting other children.  The context under which this behavior shows up is during free play time.  The consequence that occurs in the environment is the student who is bitten drops their toy and runs to tell the teacher.  Gage has access to the toy.  In this scenario Gage has to unlearn a behavior.  Gage has learned that biting works every time.  A PowerPoint (PPT) relationship narrative about not biting would be in order.  In the story, Gage would be the star and Gage would learn that if he goes and tells the teacher instead of biting he will earn a token.  When Gage has five tokens, he can go to free play first and have first access to toys. Have Gage help narrate the story by recording into the PPT and saving it as a PPT show.  Have Gage watch this PPT prior to all free play scenarios on a computer with headphones.  This will remind Gage what he is supposed to do.  Reward appropriate behavior with the tokens.  Eventually, the token economy can be faded.

After we have determined the function of the behavior for the student we are targeting for behavior change, we will want to develop an effective intervention plan.  This will include a multi-modal design. It is rather like an overweight person being told by the doctor to lose weight.  The dieter has to come up with antecedent modifications like figuring out where pitfalls happen like avoiding office parties and staff lounges. The dieter will have to come up with replacement behavior like carrying small bags of carrots to eat when tempted by donuts in the lounge.  The dieter will have to develop consequence modifications like buying new clothes when they succeed.
For children, the rewards do not have to be tangible or cost money.  On pages 86-98 there are free rewards for parents and educators to use when rewarding all ages of students and children.
Multi-modal Designs

A multi-modal design means more than one intervention will be put into place.  I have seen behavior intervention plans that looked like “Five steps for how to get kicked out of school”:
1. Note sent home to parents

2. In school suspension

3. Phone call home to parents

4. Out of school suspension

5. Kicked out for life

This is not a multi-modal design.  A multi-modal design would include three significant categories:

1. Antecedent modifications: What will the BST do proactively prior to the context or setting event determined in the baseline data collection?

2. Replacement behavior: What behavior will be taught to the student to replace the targeted behavior?

3. Consequence modifications: What will the BST do differently if the original behavior occurs?

Antecedent modifications

The baseline data will indicate the context under which the behavior occurs.  Proactive strategies will be put into place prior to that context occurring.  For example, if target behavior most frequently occurs during transitions, the student will be given a job to do during transitions.  If the student usually displays aggressive behavior during oral reading to get sent to the office, the student will be pre-taught skills to ensure their success.
Replacement behavior

The targeted behavior has a competing behavior.  In other words, you cannot run and walk at the same time.  If we want a student to stop running, we teach them to walk.  This behavior has to be taught.  Telling is not the same and teaching and being told is not the same as being taught.  Teaching a behavior means: 1) teaching, 2) imprinting by modeling, 3) practicing, and 4) praising when the behavior is displayed appropriately.

Consequence modification

The consequence is typically what feeds the behavior.  If the student was hoping to escape an assignment by being sent to the office, then the pay-off for the behavior worked during the baseline phase.  During the intervention phase the teacher must not pay-off with escape from work.  This does not mean the teacher will ignore the behavior, it just means the consequence must include doing work.  

Here’s a good example.  I was called into a school district to help them because they had the highest out of school suspension rate in their state.  They wanted to get off the list.  When I arrived and we pulled the files the data indicated 82% of the out of school suspensions were for one behavior.  82% of the students suspended were suspended because they skipped school.  I said, “Tell me more about this.”  The school replied, “Well, when a student skips school it is an automatic two day out of school suspension.”  I then asked them, “How come you think a student might skips school?”  The school team replied, “Because, they don’t want to be here.”  So I said, “At your school it is a two-fer.  The student takes one and you give them two.”  About that time the light bulb went on over their heads.  I asked them, “How come you do that?”  The team replied, “That’s the way we’ve always done it.”  
We don’t want to give a student more of what the student wants, we want to give them more of what they don’t want.  Saturday detention was the answer to bringing down their out of school suspension rates.  This didn’t alleviate skipping, but it brought it down enough to let the school focus intensive interventions on those students who did continue to skip.

When the BST puts all three intervention strategies in place: 1) antecedent modifications, 2) teaching replacement behavior, and 3) consequence modifications, the team will ensure the needs of the student are being met.    This is why I prefer using a competing pathway chart to plan the interventions.  Here is an example:




When this form is used in a BST planning meeting it is almost impossible to fall into the habit of using interventions that basically say, “Be good.”  For blank forms to use with your BST see page (79).
Specific Strategies for ADHD

These are just a few ideas for ADHD to help curb the impulsive behavior that occurs.  

Environment:

Desk: 

· Put a strip of self-adhesive hook & loop tape under the lip of the desk

· Offer the student a cushion to sit on

· Air filled exercise disks are available at discount stores

· Air filled camping pillows

· Kitchen chair cushions

· Stadium cushions

· Stretch a headband or therapy banding around two front legs of students chair so they can bounce their foot on it.

· Offer some stretchy and quiet manipulatives

· Offer two desks to the student.  Tell them they can move from desk “A” to desk “B” as long as you aren’t speaking in front of the classroom.

· Make sure this student’s desk does not face the hallway with all the distractions that occur there.

Supplies:
· Keep student supplies on a shelf in the room instead of in their desk

· This lets them get up and move to get their supplies and lets you see how organized they are.

· Use the color coded filing system described on page 5.  
· Give verbal reminders of color coding work papers.

· Giver verbal reminders of filing work in folders.

Organization:

· Use music to signal when it’s time to quit work.  

· Record music at 60 beats per minute 

· Set an audible beep to occur at 15 minute intervals, and then give verbal prompts “You have 15 more minutes to finish this assignment.”

· Use organizational charts to help the student understand connections

· KWL (What do you “KNOW” about a topic?  What do you “WANT” to learn about the topic?  What did you “LEARN” about the topic?)
· See page 70 for a sample

· Also an example for a variation on KWL

· Venn Diagrams

· Use hula hoops to start teaching children how to use a Venn Diagram

· Start with the hula hoops separate and have students categorize tangible objects- then move to looping them and finding things that go in all three sections.  

· Flow Charts, family tree chart, concept maps, comparison chart, event map, spider map etc.  
· Have a visual schedule. This should be age appropriate but it can include:
· Pocket chart on the wall with sentence strips showing students what is coming next.
· Planner with typed schedule inside front cover
· Laminated copy of visual schedule with a erasable marker (student keeps in his or her desk)
· Personal Digital Assistant- very easy to schedule and also set alarms to remind students of projects
· Clear clutter

· This doesn’t just apply to student clutter.

· We all have a habit of piling up the junk mail, saving egg cartons, etc.  Keep these visual distractions hidden from sight.

Proprioceptive Input

· Keep some student jobs ready and watch students with ADHD for signs of fidgeting.  Here are some examples:

· Trips to the office with “reports”

· Handing out papers to the class

· Sharpening pencils 

· Collecting the recycling and taking it down to the main office

For more ADHD ideas check out www.behaviordoctor.org under the book section.  There is a free book with interventions for children with ADHD.
Specific Strategies for Autism Spectrum

Visual Schedules

· Visual schedules are so important.  So often, educators reply that the students know what comes next; they don’t need a visual schedule.  This is untrue.  

· The visual schedule should be based on the comprehension level of the student.  Here are some ideas:

· PowerPoint visual schedule that is reviewed daily or hourly

· Object visual schedule using real objects either attached using loop and hook tape or using a wooden object schedule shelf

· Picture schedule using line drawings or real pictures

· Personal digital assistant with visual pictures and auditory output of schedule set to a timer
Relationship Narratives

· Using narratives to teach students about appropriate behavior, changes in routine, or tasks is extremely beneficial

· PowerPoint is one of the easiest ways to build a relationship narrative 

· It looks age appropriate

· It costs very little and nothing if you already own a digital camera

· Make sure there are positive affirmations in the narrative and pictures of the student participating appropriately

· Video modeling can also be used to teach students about appropriate behavior

· Take video of the student.  Edit out all inappropriate behavior and then do voiceovers of the appropriate behavior by labeling it as it appears on the screen.  Windows® has a free version of a movie maker program that is very easy to edit and insert voiceover recordings.

· Have the student watch the video prior to the time the inappropriate behaviors tend to appear.  Example: free choice time, walking in the hallways etc.
Stress

Students with autism may need some help with alleviating stress.  
· Yoga can be modified for students with autism.  Here’s an easy technique:

· Put your tongue right behind your two front teeth

· Close your mouth completely

· Breathe in through your nose to the count of four “breathe in-2-3-4”

· Breathe out through your nose to the count of four “breathe out-2-3-4”

· Repeat process ten times
· The Cactus Yoga Pose

· Students stand with arms outstretched like a cactus and breathe slowly.
· The Cobbler’s Yoga Pose

· Sit with bottom on the floor and bend knees so that bottoms of feet touch each other or close approximation
Massage

· We found massage to be very beneficial in helping our friend with autism to relax.  We found a masseuse who was willing to work with our friend’s likes and dislikes as far as being touched.  We also found that twice a week for 30 minutes was better than once a week for an hour.

Options
· Offering options is very important.  So often, students with disabilities are told what to do all day long and are offered very few choices.  It is very easy to turn anything in a choice:

· Do you want to sit in the red chair or the blue chair?

· Do you want to sit by Mrs. Green or Mrs. Yellow?

· Do you want to eat your vegetables first or your meat?

· By offering options, the adult keeps the student in frontal cortex where they are thinking rather than letting them slip into brain stem where they are reacting.  

Independence

· Verbal, physical, and non-verbal prompts are quite high for students with autism when working with a job coach or one on one assistant.  Decrease the prompt dependency by creating an independent environment.

· Do a task analysis of the student’s work and then take pictures of each step.

· Record a voice recording of each step to match the pictures.

· Integrate pictures and sound in a PowerPoint and upload to a personal digital assistant (PDA) using a program such as Documents to Go.  

· Teach the student how to access the loop of task analysis for each job.

· For a great tool available check out this website: http://www.ablelinktech.com/_handhelds/visualassistant.asp 

For more information on specific techniques to use with students with autism check out www.behaviordoctor.org 

Specific Strategies for Struggling Learners
Differentiated instruction is so important at every level of education.  It would be impossible to list all the ways to differentiate instruction at all these levels but here are some important things to consider:

1. Some students are auditory learners, some are visual and some are kinesthetic, meaning they learn by doing.  We need to consider these learning types in all of our lesson planning.

2. Howard Gardner’s Multiple Intelligences also tells us that we should evaluate our students using different methods.  When I taught I gave my students choices about how they could show me their knowledge. Here are some examples:

a. PowerPoint

b. Report (written or oral)

c. Diorama

d. Create a play for the class

e. Write poetry about what they learned

f. Illustrate a book about the topic

g. Write story problems for Math using topic facts

h. Create a song and/or dance about the topic

i. I developed rubrics about each of the above so the students knew what quality of work would be acceptable for an “A”, “B”, “C”. 

So many educators use Friday as a day for tests or as a “fun” day.  This is hard for many students and possibly the reason that so many students’ target behaviors show up on Friday.  Along that same vein, always having reading in the morning and math in the afternoon is not good for students who come to life later in the day and those who crash later in the day.  Try mixing up when you teach subjects and what days you test. 
I have heard so many stories from parents telling me that teachers refuse to let their children use modifications in class. Here’s an example: A student had dysgraphia and I suggested the student use a pen from www.penagain.com which is a slingshot shaped pen.  This pen allows for smaller motor movements for those students who labor over just making the pen move across the paper.  When the mother tried this pen at home, the student proclaimed how easy it was to write.  His handwriting was neater and he was creating richer stories.  His teacher told his mother that he was not allowed to use the pen because she considered it a toy.  

My motto is, “whatever it takes”.  If a parent told me that a student could write better by using a tree branch dipped in India ink, I would get a tree branch and some India ink.
Michenbaum’s Five Step Cognitive Learning Theory

I applied the Michenbaum theory to spelling to help my students.  Here’s what it looks like:

Friday: Give a pretest for the following week’s spelling words to determine which words are missed most frequently.  Spend weekend brainstorming mnemonics to help the students remember how to spell those difficult words.

Monday: Teacher models words and writes them on the board as he or she says the mnemonic.  Example: M-U-S-C-L-E-S (sung to the tune of Nestles) Muscles make the very best biceps.

Tuesday: Teacher says the mnemonic and writes it on the board while students say mnemonic and write the word.

Wednesday: Teacher says word only and students say mnemonic and write word as they are saying it.

Thursday: Students whisper mnemonic after teacher says the word and then they write the word as they whisper it.

Friday: Students think mnemonic after teacher says the word and write the word on their spelling test.
I never had a student fail a spelling test when using this formula.
For a free downloadable book on curriculum modification strategies go to www.behaviordoctor.org and look under books.  There is a book for elementary and a book for secondary.

Specific Strategies for Non-Compliant Learners
Non-compliant learners can be the most difficult to work with in a classroom.  I suggest getting a Q-tip and putting it prominently on your desk somewhere to remind yourself to “Quit Taking It Personally”.  You are not the cause of the defiance; you are the outlet for the behavior.
Discipline without a relationship leads to rebellion.  Dr. Josh McDowell 
Dr. Ann Corwin’s DVD “The Child Connection” (2006) states you must do three things to make a relationship:  1) Touch, 2) Talk, 3) Make eye contact.  We went over this on page 7 but it bears repeating: Educators stopped touching students quite a few years ago due to fear of lawsuits. We can still touch students without ending up in a lawsuit.  High fives, knuckle bumps, or a light touch on the shoulder can still create the human touch.  The student’s bus driver should hear about this technique because they can be the first person of the day to use the: 1) Touch, 2) Talk, 3) Make eye contact.
Remember Bhaerman, R.D. & Kopp, K.A. (1988) who said: “A student is less likely to drop out of school if one adult other than their teacher knows and uses their name.”  Make it a point to learn the names of students other than the ones in your class and go out in the hallway and give them a high five, say their name, and be sure to look them in the eye when you do that.  You never know whose education you will be promoting.
I call this the TUMS method: 

· Touch them- High five or gentle touch on forearm when talking to them.  Message: We touch people we like. 

· Use their name

· Make eye contact

· Smile
Think about what TUMS do for an upset stomach and imagine how far it will go to smooth an upset student when they know someone cares about them.

Teach the student some techniques to help them not react when other students push their buttons.  Don’t let words from other students stick to you.  
Be:

· Proactive not reactive

· Affirmative

· Move Away
You will need to role play this with the student in a private setting.  Model it first and let them be the person saying the hurtful put downs and then switch places with them so they can practice.  

· PROACTIVE

· Teach the child to have a plan to keep themselves in frontal cortex:

· Teach them breathing techniques

· Give them an outlet for tensing muscles such as a stress ball they keep in their pocket

· Teach them how to go to their “zen” place
· AFFIRMATIVE

· Teach the child to tell themselves positive statements:

· I can handle this.

· I am better than this.

· This is not worth losing privileges over.

· MOVE AWAY

· Teach the child to say something like:

· “Thanks for sharing your opinion and move away.”
· Teach the child to not make eye contact when saying the above statement.

Calming Music
Many students become agitated when returning from high energy activities such as physical education, recess, and hallway transitions.  Heart rates can go as high as 147 beats per minute a full 90 seconds prior to an aggressive act.  I highly suggest that when students first enter a classroom after any high energy activity the following steps are taken:

1. Dim the lights and light the room with table lamps instead of fluorescent lights.  A great alternative is to use blue covers over the lights in the room such as the ones available at www.huelight.net These plastic panels will meet the fire code requirements where blue material over the lights will not.
2. Play 60 beats per minute music.  The resting heart rate is 60 beats per minute.  Your music teacher can suggest music set at sixty beats or you can purchase Gary Lamb’s music which is set at 60 beats per minute www.garylamb.com His music is now sold by Kagan Publishing which many schools can use purchase orders to buy.

3. Have a quiet task for the students to do.  A word scramble, a trivia question, a math problem.  This will help them transition from being energetic to being on task with the work at hand in the classroom.

4. Give a quiet job to those students who need some proprioceptive input.  For example, the active noncompliant student can have the job of turning on the projector for the smart board.  This will give them access to a preferred activity and let the other students see them in a positive light (public relations).
Use Love Notes

     Noncompliant learners will exhibit undesired behavior if they are publicly identified as someone who is exhibiting excellent behavior.  Carry a pad of post-it notes with you at all times and write the students notes saying things like: “I love the way you raised your hand earlier today.”  If you do not want to use the word “love” in a note, you can write: “Awesome job raising your hand earlier today.”  You will be surprised that most of these notes will not go into file 13.  I had a parent contact me once to tell me that her student whom I had taught for three years still had every “love note” I had ever written and he was now a graduating senior.

Student Teacher Rating Sheet

I like to use the student teacher rating sheet with noncompliant learners because it teaches them what the behavior is that I am looking for as an educator.  I choose three to five expectations that I’m looking for with the student.  I then actually teach the student what that would look like, sound like, and feel like in my classroom.  I rate the behavior on the following scale:

3= 
behavior was exemplary – no behavioral learning opportunities occurred this hour

2= 
behavior was good- few behavioral learning opportunities occurred this hour

1= 
behavior was not as good as I would have liked- there were more than a few behavioral learning opportunities that occurred this hour

The teacher stands on one side of the room and rates the behavior each hour using this scale and the student is on the other side of the room and rates their behavior using the same scale. If the student and the teacher match in their rating each hour the student earns that many points.  The student has chosen a daily reward based on a total number of points for the day.
Specific Strategies for Aggressive Learners

Working with children who are aggressive is difficult for the adults because so often the aggression is taken personally.  It is my opinion that aggression happens because somewhere along the way, the student learned there was a payoff for this behavior.  It is very hard not to react when a child pinches, bites, hits, kicks.  I would like to tell a story to illustrate this point.

Meet Jacob McKinley and eleven year old male with autism, bi-polar condition and intellectual disabilities.  Jacob held four hour tantrums daily in his home school.  His tantrums consisted of jumping up and down and screaming for four hours solid.  At the end of the four hours, Jacob would open his mouth and leap forward at anyone walking by and bite them at his mouth level.  For most of the women in this building, it meant they had been bitten on the breast.  Jacob received quite a bit of attention for this behavior as one might imagine.  Teachers walked around with their arms crossed in front of their most sensitive areas.  

The school called the mother each time Jacob bit someone on the breast and sent him home.  This happened so frequently that two things happened: 1) Jacob’s mother lost her job and she was the sole financial support for the family and 2) Jacob learned he could go home if he bit in a particular area of the body.  Soon, Jacob was biting daily.  Jacob’s mother was quite upset by his behavior and her lack of employment so she decided to take him to the autism treatment center of her city.  While driving there, Jacob became so enraged that he broke free from his special seat belt, raged in the back seat and then kicked the bottom of the van door loose from the van.  The door was hanging by the sliding hinge at the top.  Jacob’s mother had to maneuver the car over two lanes of traffic and pull off on the side of the road.  She was praying her son did not fall out of the banging van door while she did this with trucks passing her at 75-80 miles per hour.  
Once Jacob’s mother had pulled off the road, she jumped out of the driver’s door locking it behind her.  She held the sliding door closed with her body, remotely locked the doors (luckily Jacob did not know how to pull up the locks) and dialed 9-1-1 with her cell phone.  The police were so worried about his safety they called the emergency medical team to sedate her son and transport him to the hospital.  The hospital decided to keep her son for one week for observations and medication changes.  

Jacob’s mother agreed to bring him to our clinic.  We had one week to prepare for Jacob in the day clinic.  We wanted to not react when Jacob bit us.  We bought padded bras, umpire vests, and soccer padding for our arms and legs.  We bought long sleeved scrubs and jackets to hide this armor so we would not react if Jacob bit us.

I told the teacher and paraprofessional for the clinical classroom that Jacob would scream and bite for four hours and when that didn’t work; he would go for five and then six and then seven.  I told them there would be days where they wondered what they were doing because he would scream and bite from the time he came in until the time he left.  The most important thing we had to teach him right now was for him to unlearn what the previous school had taught him.  The previous school had taught him that four hours of screaming and then biting was equal to going home.  The same thing happens when a child plops in the middle of the toy aisle at the discount store and a parent offers to purchase a toy if they will stop crying.  

Jacob came for twenty days and screamed and bit.  There had been eight years of previous teaching that these behaviors were equal to a trip home.  On the 21st day, Jacob came in and sat down in the chair, sighed and looked at us.  I said, “Now, we can teach.”  I am happy to report that Jacob is in high school and is doing all the same work as the children performing on the moderate level.  He does math, reading, writing, spelling, socializing and eating in the cafeteria with his peers.  He is now speaking and using augmentative communication when he cannot come up with the word he needs.  

Of course there is more to the story than just the intervention for his aggressive behaviors, but the point is that we did not react to the behavior and it went away.  Children learn that pulling hair, biting, kicking, scratching etc. have very profound effects on adults and they can escape work or get a lot of attention by engaging in these behaviors.  I was working with a school district as a behavior specialist for a very mild case of a child kicking the adult in the shin during read aloud.  The adult would then go into a twenty minute lecture about not kicking and how bad that behavior was for the child.  Meanwhile, the child is not having to read aloud and when the lecture is over so is the time for read aloud.  I asked the adult to wear shin guards under her pants for the next two weeks and not react when he kicked her and just help him read as if nothing were going on under the table.  She came in the next morning and pulled up her pants leg and showed the boy her shin guards and said, “See what you made me have to wear?”  Guess where he kicked her then?   We do not react and we do not let on that we are doing anything different other than not reacting to the aggression.  If children learn that aggression has a payoff then it becomes a viable option they will use every time they want that payoff.

I taught for over thirty years and I taught many children with aggressive behaviors over the years.  We did not have time out rooms or seclusion options or restraint options and yet I never had to restrain a child or send them to time out.  I think when the rooms were put in schools and when training started happening on restraint, educators saw that as a viable option and started using that intervention instead of thinking one step ahead of the child and putting antecedent modifications in place.  We did not have options like that so we never thought of using them.  I never saw grown adults laying on top of children or locking them in closets back when I taught and now that I am out visiting all over the United States I see that sort of thing over and over again.  I think we can modify behavior in much more pleasant ways for both parties.  
Biting

There are three reasons a child might bite: 1) if you bite in just the right spot, you can get a lot of attention.  So you might bite for attention. 2) If you bite at just the right time and your parents or teacher watch a popular television show you can get sent to the naughty corner. So you might bite to escape an unpleasant task. And 3) if you bite because you have sensory needs you might be very sorry, but the adult’s shoulder looked like just the right texture for your sensory needs.  So you might bite to gain access to a sensory need.

If the function is to get attention, then the antecedent modification is pad yourself up so you do not react to the biting.  The replacement behavior teaching will be to teach the child how to get attention appropriately and this could be done through video modeling, role playing, social narratives etc. The consequence modification will be to give tons of attention when the child is not biting and give zero attention when they are biting.

If the function of the biting is to escape an unpleasant task, then the antecedent modification might be to set up a token economy for a break and these tokens are earned by not biting.  The replacement behavior would be to teach the child how to appropriately earn or request a break.  This might be done by securing a big MAC switch that is prerecorded with the words “I need a break please” near the student’s work area.  The consequence modification would be to initially give the student a break when they press the big MAC switch and continue to request work when they bite because you are padded for protection and do not react to the bite.

If the function of the biting is for a sensory need, then provide the student antecedent modifications of chewy substances such as: beef jerky, sugar free bubble gum, chewelry®, licorice, etc.  The child would be taught to self-select these antecedent modifications in the replacement behavior teaching through social narratives, PowerPoints, or video modeling.   The adults would give high praise and attention for appropriate selection of materials and reward child with a preferred item.

Pinching

We had a third grade student who loved to pinch ladies on the back side of the upper arm.  This is quite a sensitive area and quickly gets a reaction by the adults.  This school was in a very warm climate and it was quite common for adults to wear short sleeved tops.  After collecting baseline data, it was determined the pinching was a precursor to stress for being in a large group setting.  When the schedule called for large group, the student would seek out an adult to pinch.  This had resulted in the student not being placed close to peers for fear he would pinch them.  The antecedent modification was to wear a chip clip on the back of shirt sleeves and teach the child to pinch the chip clip and not the arm.  The child received a token for pinching the chip clip and not the arm.  We determined the student was engaging in a sensory activity as a de-stressor when overly excited about the large group.  The replacement behavior teaching was to teach the student to pinch the chip clip and earn tokens for a preferred reward.  We determined the preferred reward using a stimulus choice assessment since the child did not use words to communicate.  The consequence modification was to keep moving the chip clip away from the arm area and toward the student wearing the chip clip on his own shirt as a de-stress activity.  The chip clip went from back of sleeve to bottom of shirt, to front of shirt bottom, to child’s shirt.  Within one month, the student could sit among a group of peers and would pinch the chip clip when stressed instead of peers.  We used hula hoops to help all the children understand personal space.  The stores that sell everything in the store for a dollar have the perfect size of hula hoop for teaching personal space.  The student who engaged in pinching was the role model for the other students by sitting inside his own hula hoop to let others see the proper distance to sit from each other.  Several hula hoops were used with students and this helped them visualize the distance in the future.  I have used this technique in many variations over the years.
The main message on aggressive behaviors is not to give value to it and it will disappear.  Give tons of attention to appropriate behavior and ignore the inappropriate and you will see huge changes in the environment.  We can improve behavior by 80% just by labeling what someone is doing appropriately (Shores, Gunter, Jack, 1993).
“What they see, is what I get.” –Alan Johnson, Great Expectations

Worksheets for students



Color Code Chart

	Red
	Reading

	Orange
	English/Writing/Spelling

	Yellow
	Math

	Green
	Science

	Blue
	Social Studies/ History

	Purple
	Specials/ Electives


Dear Parents,

I need file folders in the above colors to keep myself organized.  My teacher will either color code the papers for each subject or give me a verbal reminder of what color dot to put on each page I do so I know where to file it.

Please check me each weekend when I bring my folders home to ensure that I am being organized.  

These file folders will go inside one three ring binder and I promise I will do my best to keep my work organized.  I will also have a page in the front of each folder showing you my work progress each week.

Sincerely,

________________________________________  date ________________

My progress sheet for ____________________________________________

Name____________________________  Grade ________________________

	Date
	
	
	
	
	
	
	
	
	
	
	
	
	

	100%
	
	
	
	
	
	
	
	
	
	
	
	
	

	90%
	
	
	
	
	
	
	
	
	
	
	
	
	

	80%
	
	
	
	
	
	
	
	
	
	
	
	
	

	70%
	
	
	
	
	
	
	
	
	
	
	
	
	

	60%
	
	
	
	
	
	
	
	
	
	
	
	
	

	50%
	
	
	
	
	
	
	
	
	
	
	
	
	

	40%
	
	
	
	
	
	
	
	
	
	
	
	
	

	30%
	
	
	
	
	
	
	
	
	
	
	
	
	

	20%
	
	
	
	
	
	
	
	
	
	
	
	
	

	10%
	
	
	
	
	
	
	
	
	
	
	
	
	

	0%
	
	
	
	
	
	
	
	
	
	
	
	
	


Three Stars and a Wish

Three things I did well this week:

Name: ____________________________Date: _______________

	Location

Expectations


	Hour One
	Hour Two
	Hour Three
	Hour Four
	Hour Five
	Hour Six
	Hour Seven

	
	

	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Totals for the day
	
	
	
	
	
	
	




	84 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	80 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	75 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	70 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	65 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	60 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	55 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	50 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	45 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	40 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	35 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	30 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	25 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	20  points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	15 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	10 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	5 points
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Date
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


My Behavior Success
My goal today is to:
Respect myself

Respect others

Respect property

I’m going to reach my goal by:

My secret signal between myself and my teacher will be:

If I reach my goal, tonight I am going to reward myself by:


	Here’s what was going on:
	Here’s what I did that caused a social error:
	Here’s what happened when I did that:
	Here’s what I should do to make things right:
	Here’s what I’ll do next time to keep it alive:

	
	
	
	
	


Teacher Worksheets

Strengths Based Worksheet
__________________________________________________ Strengths     Date:____________________

	Social Strengths
	Academic Strengths

	
	

	
	

	
	


The Four P’s
· Public Relations

· Proficiency

· Power

· Philanthropy

Describe behaviors you want to target for change:




Public Relations
· As educators, we need to determine ways we can help the child look good in front of their peers.  Here’s an example: Set up the “Secret Agent” game.  Tell the students you have chosen someone to be the secret agent in the classroom.  You will be watching the secret agent all day and if the secret agent is respectful of self, others, and property (or whatever behaviors you want to focus on) that person will get to select 5 free answers for tonight’s homework (or prize of your choice).  At the end of the day if the student you are focusing on does not exhibit those behaviors just say, “I’m so sorry.  Today’s secret agent didn’t cut the mustard.  I’ll choose someone different to try tomorrow.”  However, if the student you are focusing on was anywhere near the behavior you were wanting to see say, “Class, I would like you to know that Taylor was the secret agent today and Taylor did a great job of exhibiting respect to others, self, and property.  Taylor please choose 5 problems for me to give the answers to for tonight’s homework.”  

· This technique helps the student look good in front of their peers.

· Wait for a good day and let the student of focus make a positive phone call home.

· Send home post cards pointing out behaviors the student of focus does well.

· Let the student of focus be a peer model or helper for children in a lower level class or students who are struggling with a topic the student of focus does well.  
Proficiency
· Many times when I sit in on a behavior support team meeting and I hear about behaviors the student of focus is having and the antecedent for the behaviors is during a specific academic task, I will ask “Can the student proficiently work on this level?”  I am surprised by how many people say, “I think so.”  

· We can easily do an academic assessment to determine in what skills the student needs a booster shot.

· Pre-teaching the anticipatory set for each difficult lesson will help the student feel confident that they can handle all the problems that follow.  

· The anticipatory set is the action the teacher does to “hook” the children on the lesson.  

· For example, if you were going to be teaching the students a science lesson on distance between the sun and the Earth you might get them excited to learn that by asking “How many snickers bars would it take to go between the Earth and the sun?”  Then pass out a snickers bar to each student and have them measure the snickers bar with their rulers.  ! Now you have their attention! Then do the entire math using an overhead calculator or the smart board and the calculator on the computer.  

· You would have taught the student of focus on the day before that there were 93 million miles between the sun and the Earth and that there were 5,280 feet in one mile.  This would help the student feel like he or she was able to handle this task.
Power
· Give the student the power to handle their emotions.  We can teach students what we do when we are upset.  For example: I share a story with students about a time I was waiting for a parking place.  I had my turn signal on and waited while a mother loaded her children in the car.  As the car was backing out and blocking my entrance to the space another car whipped in from the other side and took the space.  The lady laughed as she walked into the store.  I could have gotten mad but whenever I am upset I listen to music.  I went to the farthest row and listened to my favorite song on a CD.  Then I walked in to the store and I made sure I did three good things to make up for the bad karma.  I picked up some items that had been knocked off on the floor.  I helped a woman shorter than I get down something off a top shelf and I let someone with fewer groceries go in front of me in the line.  Whenever I have something bad happen to me, I try to do three good deeds to make up for the bad thing.  I feel better when I do something for others.

· Teaching a child how to do a simple yoga exercise to calm themselves down is a great technique to give them power over their emotions.  

· Put your tongue behind your two front teeth

· Close your mouth

· Breathe in through your nose-2-3-4

· Breathe out through your nose-2-3-4

· Repeat 10 times

· Take off your shoes and wiggle your toes.  This creates a calming activity and alleviates stress

· Put four fingers on your forehead. Tap each finger individually against your forehead while looking up with your eyes.  Repeat twice.  It will move the synapses to a different area of the brain and the urge to be upset will dissipate. 

· Teach the student how to think through and plan for what to do the next time they get upset.  Rick LaVoie coined the term “Social Autopsy”.  This means the student will dissect where the behavior fell apart and what they can do the next time to keep the interactions “alive”. 
Philanthropy
· One of the best ways to build self-esteem in a child to have them help someone else.

· It is impossible to feel bad about yourself when you are doing “good” for someone else.

· The student of focus can be a peer model for a lifeskills class, a lower grade level or even be the custodian’s helper.  As long as the job is of value to someone else, it will help the child feel better about themselves.

These are the Four P’s and when you put them together you have a child who

PROSPERS
KWL Chart
	K= What do I already know about this subject?
	W= What do I want to learn about this subject?
	L= What did I learn about this subject?

	
	
	


You can put this on the smart board and save the file for review- put it on a poster board that is laminated for frequent use on various topics- or give each student a copy for their own review.

Some educators have a variation on this called the KWHL

	K= What do I already know about this subject?
	W= What do I want to learn about this subject?
	H= How am I going to learn this information?
	L= What did I learn about this subject?

	
	
	
	





Duration Recording Data Sheet

Individual: _______________________________
Observer_______________________________

Behavior: ____________________________________________________________________________

Initiation: _______________________________    Termination: _________________________________

                                                                 TIME FRAME

	Date
	Activity
	(start)
	(stop)
	Duration of
	Comments

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Event Recording Data Sheet

Individual: _______________________________
Observer: ______________________________

Behavior: _____________________________________________________________________________

                                                                TIME FRAME

	Date
	Activity
	(start)
	(stop)
	How many occurrences happened during this time frame?
	Total
	Comments

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


Mini- FBA

Date:___________________________ Target Behavior _________________________

	Time


	Setting
	What did the staff or students do in relation to the behavior?
	What did the student do as a result of what the adult or peers did in relation to the behavior?
	Notes about what happened

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Behavioral Data Sheet:  Scatter Plot Assessment

Student:



    


Target Behavior:


	Date
	
	
	
	
	
	
	
	
	
	

	8:00-8:30
	
	
	
	
	
	
	
	
	
	

	8:31-9:00
	
	
	
	
	
	
	
	
	
	

	9:01-9:30
	
	
	
	
	
	
	
	
	
	

	9:31-10:00
	
	
	
	
	
	
	
	
	
	

	10:01-10:30
	
	
	
	
	
	
	
	
	
	

	10:31-11:00
	
	
	
	
	
	
	
	
	
	

	11:01-11:30
	
	
	
	
	
	
	
	
	
	

	11:31-12:00
	
	
	
	
	
	
	
	
	
	

	12:01-12:30
	
	
	
	
	
	
	
	
	
	

	12:31-1:00
	
	
	
	
	
	
	
	
	
	

	1:01-1:30
	
	
	
	
	
	
	
	
	
	

	1:31-2:00
	
	
	
	
	
	
	
	
	
	

	2:01-2:30
	
	
	
	
	
	
	
	
	
	

	2:31-3:00
	
	
	
	
	
	
	
	
	
	


Antecedent, Behavior, and Consequence Form

Student: __________ ______
Circle One:  Mon     Tue     Wed     Thurs     Fri                                Page_______

	Time

(Begin-End)
	Context/Activity
	Antecedent/ Setting Events
	Identified Target Behaviors
	Consequence/
Outcome
	Student Reaction
	Staff Initials

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	KEY

	
	A.
	A. Transition
	A.
	A.
	A.  Stopped
	

	
	B.
	B.  Denied Access
	B.
	B.
	B.  Continued
	

	
	C.
	C. Instruction/Directive
	C.
	C.
	C.  Intensified
	

	
	D.
	D.  New Task
	
	D.
	D.
	

	
	E.
	E. Teacher Attention to others
	
	E.
	E.
	

	
	F.
	F. Told “NO”
	
	F.
	F.
	

	
	G.
	G.  Waiting
	
	G.
	G.
	

	
	H.
	H.
	
	H.
	H.
	

	
	I.
	I.
	
	I.
	I.
	

	
	J.
	J.
	
	J.
	J.
	

	
	K.
	K.
	
	K.
	K.
	

	
	L.
	L.
	
	L.
	L.
	

	
	M.
	M.
	
	M.
	M.
	

	
	N.
	N.
	
	N.
	N.
	


Full day   Absent   Partial day:  In _____ Out ______

Date: _________

Minute by Minute
Student Name: ___________  Observer: ______________________  Date:______________________

	7:30
	8:00
	8:30
	9:00
	9:30
	10:00
	10:30
	11:00
	11:30
	12:00
	12:30
	1:00
	1:30
	2:00
	2:30
	3:00
	3:30

	7:31
	8:01
	8:31
	9:01
	9:31
	10:01
	10:31
	11:01
	11:31
	12:01
	12:31
	1:01
	1:31
	2:01
	2:31
	3:01
	3:31

	7:32
	8:02
	8:32
	9:02
	9:32
	10:02
	10:32
	11:02
	11:32
	12:02
	12:32
	1:02
	1:32
	2:02
	2:32
	3:02
	3:32

	7:33
	8:03
	8:33
	9:03
	9:33
	10:03
	10:33
	11:03
	11:33
	12:03
	12:33
	1:03
	1:33
	2:03
	2:33
	3:03
	3:33

	7:34
	8:04
	8:34
	9:04
	9:34
	10:04
	10:34
	11:04
	11:34
	12:04
	12:34
	1:04
	1:34
	2:04
	2:34
	3:04
	3:34

	7:35
	8:05
	8:35
	9:05
	9:35
	10:05
	10:35
	11:05
	11:35
	12:05
	12:35
	1:05
	1:35
	2:05
	2:35
	3:05
	3:35

	7:36
	8:06
	8:36
	9:06
	9:36
	10:06
	10:36
	11:06
	11:36
	12:06
	12:36
	1:06
	1:36
	2:06
	2:36
	3:06
	3:36

	7:37
	8:07
	8:37
	9:07
	9:37
	10:07
	10:37
	11:07
	11:37
	12:07
	12:37
	1:07
	1:37
	2:07
	2:37
	3:07
	3:37

	7:38
	8:08
	8:38
	9:08
	9:38
	10:08
	10:38
	11:08
	11:38
	12:08
	12:38
	1:08
	1:38
	2:08
	2:38
	3:08
	3:38

	7:39
	8:09
	8:39
	9:09
	9:39
	10:09
	10:39
	11:09
	11:39
	12:09
	12:39
	1:09
	1:39
	2:09
	2:39
	3:09
	3:39

	7:40
	8:10
	8:40
	9:10
	9:40
	10:10
	10:40
	11:10
	11:40
	12:10
	12:40
	1:10
	1:40
	2:10
	2:40
	3:10
	3:40

	7:41
	8:11
	8:41
	9:11
	9:41
	10:11
	10:41
	11:11
	11:41
	12:11
	12:41
	1:11
	1:41
	2:11
	2:41
	3:11
	3:41

	7:42
	8:12
	8:42
	9:12
	9:42
	10:12
	10:42
	11:12
	11:42
	12:12
	12:42
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School Day Version


Competing Pathway Chart:

 SHAPE  \* MERGEFORMAT 



The following pages on Student Teacher Rating Sheets have been very effective for many teachers.  It is not enough to tell children to “be respectful”, we must teach them what that looks like, sounds like, and feels like.  

Just as an 87% on a paper does not teach a child what they did correctly and what they did incorrectly; telling a child to flip a card to another color does not teach them to see their behavior the same way the adult sees their behavior.

The following pages are a self-management tool for teachers to use with children who are having a difficult time with typical classroom management techniques.

The teacher grades their behavior on a few positively stated expectations every hour using a scale of 3-2-1 (3 means everything went extremely well that hour, 2 means things went well but could have been a little better , and 1 means things could have been better).  I do not believe in using a zero or a sad face with a child because children equate this with “I’m a zero.  I’m not worth anything.”  (As soon as a child believes this about themselves they will begin to act as if they are a zero or not worth anything and that is not where we want any child’s self-worth to rest.)  

I actually was doing a training once and a lady raised her hand and said, “Get real.  Some children are zeros.”  I sincerely hope this woman has found work in another industry, because if you believe that children are not worth anything, you should not be in charge of their education.

The child grades their behavior on the same scale of 3-2-1.  They can do this on the sheet of paper provided on the next pages or on a separate piece of paper.  The child should not be able to see what the teacher wrote and the teacher should not be able to see what the child wrote.  When they put their two papers together, if they match the child gets that number of points.  3+3= 3 points, 2+2= 2 points and 1+1= 1 point.  If the teacher marks the child a 3 and the child marks their behavior a 2 then no points are earned.  This helps the child learn to see their behavior the same way the adult sees their behavior.  

Most children really buy into this program because it is competition and they love competition.  My favorite way to “pay off” on this program is to have the child choose a menu of point accumulation and the reward occurs at home.  For example, if a child had six hours with 9 points possible for each hour their top point accumulation would be 54 points.  The menu might look like this:

· 1-25 points= 5 extra minutes of computer game at home

· 26-35 points = 10 extra minutes of computer game at home

· 36-40 points = getting to choose what the family eats for dinner that night

· 41-50 points = getting to help parent cook the dinner that the family eats for dinner

· 51-54 points = getting to choose the family movie to watch that night

For older students substitute smiley faces with the numbers 3-2-1.  Students must earn the number of points they were given.  If they only earn one point for matching, the child will quickly figure out that if they have tons of targeted behaviors the teacher will mark them a “one” and then the student can mark a “one” and they will match.  Smart kids!  (I learned this lesson the hard way.)

The teacher marks the score for each section where the student cannot see what the teacher is writing.  The student marks the score for each section where the teacher cannot see what the student is writing.  The student and teacher then get together and everywhere they match the student earns points. 

In the sample above the student could earn up to 108 points per day.  This was for a four year old in a preschool.  The teacher added up all the points and then helped the child figure out what menu choices they had.

100 points or better and he/she gets to pick what the family eats for dinner that night and help grandma cook it…. and he/she can choose a prize at school – like getting to play basketball one on one with a preferred adult.  You will have to figure out what will “float his boat.”

80-100 points and he/she gets to help grandma cook dinner- but doesn’t get to choose what it is…and he/she can choose a prize at school- like getting 10 extra minutes of computer time.

You’ll have to come up with the menu based on his/her “float the boaters” ( 

The following page has a sheet filled out.  


This is a blank form for you to use.

Name: ____________________________Date: _______________

	Location
Expectations

	Hour One
	Hour Two
	Hour Three
	Hour Four
	Hour Five
	Hour Six
	Hour Seven

	

	

	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Totals for the day
	
	
	
	
	
	
	


Family Sample for Home Use- Could use with whole family and person with most points wins.  See 100 free ways to reward children for ideas on menu choices.

	My child
	R
	O
	C
	K
	S

	
	Respects
	Others
	Community
	Knowledge
	Self

	Day of the week
	
	
	
	
	

	Total Points
	
	
	
	
	


Free or Inexpensive Rewards for Parents to Use with Their Children

Young Children
1. Assist the parent with a household chore

2. Send an email to a relative telling them what a good job they had done on a project at school.  In other words, email Aunt Linda and tell her about the “A” you got on your spelling test.

3. Get to decorate paper placemats for the dining room table for dinner that evening

4. Get to choose what is fixed for dinner that night- example:  “You get to choose, I can make tacos or meatloaf.  Which do you want me to fix?”

5. Get to help parent fix dinner- shell peas, peel potatoes, make art out of vegetables, make ants on a log etc.

6. Get to be the first person to share 3 stars and a wish at the dinner table (3 good things that happened that day and one thing they wish had gone better.)

7. Get to create a family night activity- roller skating, hiking in the park, picnic dinner on the living room floor or under the dining room table with blankets over the top.

8. Camp out in the backyard with a parent.

9. Get a car ride to or from school instead of the bus 

10. Get to have a picture framed for mom or dad’s office

11. Get to choose the game the family plays together that night

12. Get to choose the story the family reads out loud together (read the classics)

13. Get to go with a parent to volunteer at a retirement home (the children will get tons of attention)

14. Get to gather old toys and take to a shelter for children who have nothing

15. Get to ask friends to bring dog and cat food to their birthday party instead of toys that will break.  Take the food to a shelter the day after as a reward.  They will get a ton of attention from the staff.

16. Bury treasures in a sandbox for the child to find.  Put letters in plastic Easter eggs and they have to put the letters together that spell treat the child will receive.  (Ideas: a walk with grandma, bike riding at the park, etc.)

17. Make special mud pies in the backyard with mom or dad or have a family contest to see who can make the best mud pie.

18. Dig shapes in the sandbox and then decorate with items found around the house.  Pour inexpensive plaster of paris into the shape and wait to dry.  When it’s pulled out it will be a sandy relief that can be hung on the wall (if you remember to put a paper clip in the plaster of paris on the top before it dries ()

19. Get to go shopping with a parent as an only child.  Give them a special task to look for something that you are seeking.  For example:  “Here’s a picture of a blue blouse that I’m trying to find.  Help me look for something that looks like this.”

20. Take all the children to grandma and grandpa’s home except one and let that child stay home with mom and dad and be “only child” for the week. The other children will get spoiled with lots of attention by grandma and grandpa and the “only child” will get lots of attention from mom and dad. (If you don’t have grandma and grandpa nearby- trade with another family taking turns to keep each other’s children.)

21. Download a fun recipe and let your child help you make that recipe as a surprise for the rest of the family that evening.  (Put up signs that say “Secret Cooking in Progress”.  Must have special pass to enter the kitchen.

22. Surprise your child with a scavenger hunt around the house.  If they read, give them written clues hinting as to where the next card is hiding.  At the end have them find a note that tells them their big prize.  (If your child can’t read, you can use pictures.)

23. Make a story on the computer with your child using Microsoft’s PowerPoint program.  Let your child be the star of the story.

24. Let your child take the digital camera out in the back yard and then come back in and turn those pictures into a story on the computer.  Help them print off their book for a distant family member.

25. Go outside and collect cool leaves and flowers.  Come inside and put those leaves and flowers between two sheets of wax paper.  The parent will iron these two sheets together and create placemats for everyone in the family for the evening.  

26. Start a family story at the dinner table and each person in the family has to tell a part of the story.  The child being rewarded gets to start and end the story.

27. Let your child earn 5 minutes of either staying up later or sleeping in the morning.  Use that time to read together if they stay up later.

28. Play secretary and let your child dictate a story to you.  Type up the story and send it out to some relatives who will call them and tell them how much they liked the story.

29. Write a story for your child where the child or their personal hero is a character in the story.

30. Change the screen saver on your computer to say “My child is the greatest.” …or something that would make them feel good about themselves.  Do this at your office and then take a picture of it or take your child to your office on the weekend and let them see it.

31. Let your child help you do the laundry and then pay them with a special dessert for dinner.  Be sure to say, “Since you helped me save time by helping me fold the laundry, I have time to make this special dessert for dinner.”

32. Help your child organize their room giving them a mnemonic to help them remember where things go- for instance teach them the color order of the rainbow and then teach them to hang up their clothes in color groups matching the order of the rainbow (ROYGBIV).  Later on when you catch them hanging up their clothes in the correct place draw a “rainbow” award for their good work and put it on their door as a surprise when they come home.  

33. Have the bedroom fairy come while they are at school and choose the bedroom that is the neatest.  Hang a fairy from the doorway of the room that is the neatest and that person gets to sit in “Dad’s chair” to read that night.  (or something that would be appropriate at your house).

34. Mystery grab bag.  Take an old pillow case and put slips of paper inside listing some of the prizes on this page and let the child draw out the prize they are going to get for their behavior reward.

35. Let your child dictate where you drive on the way home from a location.  In other words, they have to tell you turn left here…turn right here.  If they happen to steer you into a Baskin Robbins Ice Cream Parlor, it wouldn’t be a horrible thing to stop and have a family treat together.  

36. Give your child a special piece of jewelry that belongs to you to keep and wear for the day. (Nothing that costs a lot of money- but something that looks like it is special to you.)  The child will feel special all day long.

37. Take your children to the library one at a time and give them special one on one time at the library checking out books or listening to stories.

38. Sign your child up for acting lessons (they have to have earned this privilege).  Many universities offer free acting classes on the weekend for children.

39. Take your child to an art gallery and then have them draw a picture of their favorite painting or statue.  Possibly stage a mini art gallery tour of the child’s work for relatives who are coming to visit.  Serve cheese and grape juice.

40. Take your child to the university astronomy lab. (It is usually free).  Help them place stars on the ceiling of their room in their favorite constellation.  If possible they could paint the stars with “glow in the dark” paint.

41. Take your child on a nature walk and collect rocks.  Bring the rocks back home and have a contest painting the rocks to look like animals.  

42. Have your child collect some toys they have outgrown.  Clean up the toys and take them to a local hospital children’s ward and donate the toys to the ward.  The child will get lots of attention and feel good.

43. Go to your local appliance store and ask them to save a refrigerator box for you.  The next time your child earns a reward, give them the box and help them plan and decorate the box to turn it into anything their imagination desires.

44. Make Papier-mâché Halloween masks by taking punch ball balloons and spreading the paper strips over the balloon shape.  Make noses, horns, tongues whatever they desire and then paint when dry.  You will have a unique and free Halloween costume and you will have given your child tons of attention.

45. Find an old fashioned popcorn popper (not an air popper).  Spread an old sheet out on the living room floor, put a little oil in the popper and then have your children sit outside the perimeter of the sheet.  Put a few kernels of popcorn in the popper and watch them fly up in the air.  The children will love watching this.  For a special treat pour cinnamon sugar on the popcorn after it pops.

46. Find some light balsa wood and create a boat powered by a rubber band and paper clip paddle wheel.  Make a unique sail and take the boat to a creek or lake nearby and help your child launch their boat.  Be sure to take a butterfly net to retrieve the boat when it goes downstream.  (Proactively, you could put an eye hook on the front of the boat and attach some fishing line to it so it can be brought back to shore.

47. Take your child fishing.  It’s a great place to have some really in depth conversations.

48. Take your child for a ride looking for items that start with each letter of the alphabet.  Take the child’s picture in front of each item that starts with that letter and then put it together as an ABC Book.  For example: “This is Johnny in front of Applebees.”  “This is Johnny in front of BlockBuster.” And so on….

49. Check with your local humane society and see if they allow children under 18 to volunteer to feed and water the animals.  (Some shelters only allow adults over 18).  Let your child earn the privilege of going to the shelter to feed and water the animals.  Perhaps they can walk a small dog or pet a cat.

50. Take your child to the local fire department. As long as they are not busy, they will be glad to show the child around and give them some great attention.   Most children have seen a fire truck, but few have actually gone to the fire department to see what it looks like.

51. Play the “Gatekeeper Game” with your child.  A description of this game is available on www.behaviordoctor.org (under books- Stork Manual page 60.)

52. Tell your children you have a surprise performance for them.  Get a stocking cap and lay on a sturdy table with your head hanging chin up in the air.  Cover all of your face with the stocking cap except your chin and mouth.  Draw two eyeballs on your chin and then lip sync to a silly song.  It looks really funny, like a little headed person with a big mouth singing.  Then let your child put on a performance for you.

53. Play hide and go seek in your house in the dark.  Turn out all the lights and have everyone hide.  One person is “it” and they have to go around the house and find the people who are hiding.  It’s really a great way to help your children not be afraid of the dark.  You can limit it to one or two rooms if your children are young.

54. Ask your children if they’d rather have a dollar a day for thirty days or a penny a day that doubles each day for 30 days.  In other words on day one 1 cent, day two 2 more cents, day three 4 cents and so on.  Once they decide then help them figure out which one would have been the better deal.  $10,737,418.23 at the end of 30 days with the double the pennies per day.

55. Give your child a nice piece of manila paper and some wax crayons.  Have them color a design on every inch of the paper- could be stripes or wavy lines- whatever they desire.  Then have them cover the entire page with black crayon.  They color over the entire page.  Then give them a paper clip and have them open one end and scratch a cool design into the black crayon.  The colors underneath will show through.  Do an art gallery tour and have tea and cookies after looking at the different pictures.

56. Teach your child how to throw a football, shoot a basket, kick a field goal, hit a baseball, or putt a golf ball.  Then for fun, switch hands and try to do all of those things with the opposite side of the body.

57. Find an old croquet set- probably on EBay.  Set up croquet in your yard and challenge your child to a game of croquet.  The winning child gets to choose what the family eats for dinner.

58. Turn your dining room table into a cave by covering it with blankets, quilts and sheets that cover the top and sides down to the floor.  Lie inside the cave and draw picture by flashlight to hang on the wall of the cave- just like the caveman drawings.  You can safety pin the pictures to the “cave walls”.  

59. Have a talent night for the family.  Have everyone keep it a secret what they are doing and then perform for each other.

60. Teach your child how to darn a sock and then turn it into a magical sock puppet.  Put on puppet shows for each other. 

61. Take a tension curtain rod and put it in the door frame with some old curtains attached.  Let your child put on a talent show for you as they enter through the curtain.

62. Attach cork panels to a wall in the kitchen or put in a large picture frame and put a special piece of art, poetry, or an exceptional paper on the board and have the entire family view and comment at dinner on the highlighted piece. 

63. Let your child design thank you cards, birthday cards, or holiday cards and use them to send to friends and relatives.  Make sure they sign their work.

64. Buy your child an inexpensive digital camera and have them take pictures and then gather the family with popcorn and watch the video on your television by hooking the camera to the television or upload to the computer and attach the computer to the television.  Have everyone choose a favorite photo and talk about it.

65. Have a date night with your child as an only child.  Take your child out to dinner and a play or a movie.


Teenagers

1. A gallon of paint is inexpensive.  Let the child choose the color and help them paint their room.  You can also buy mistake paint (colors that didn’t work out for others) and let the child paint a mural on their bedroom wall.

2. Teenagers need extra-curricular activities; however, these activities are expensive.  Work out a deal with the karate teacher, horse stable, art teacher, sport coach etc.  Offer to provide transportation, house cleaning duties once a month, or precooked meals to get a discount on these classes for your teenager.  

3. Teenagers have a difficult time with their emotions.  Download yoga lessons from online and do yoga breathing exercises together as a family.  Talk to your child about using these techniques when they feel tense at school.

4. Make a deal.  If your child maintains the grades you agree upon, does not have any unnecessary absences, and has been agreeable, allow them to take a mental health day and stay home on a day you are home as well.  Go window shopping together, fishing, go-kart riding, or whatever would float your child’s boat.  My mother did this with us when we were children and I still remember these days fondly.  

5. Let your teenager play their music during dinner and talk to you about why they like each song that plays.

6. Watch an old black and white classic movie together and talk about how movies have changed.  My children loved “Harvey” with Jimmy Stewart when they were teenagers.  

7. Write half a story or poem and let your teenager write the other half.  Submit the story for publication.

8. Scan your teenager’s papers or art work and have them bound in a book (www.lulu.com has inexpensive binding available).  Present the book to your teenager at a special dinner.

9. Make a scrap book of your teenager and their friends with ticket stubs and pictures and present at a surprise party.

10. Save your change for a year.  Let your teenager choose what to do with that money.  One family that I know saved enough to take a family of six to Disneyland.

11. One of the greatest gifts you can give to a teenager is to teach them charity.  Sign up to work in a soup kitchen, nursing home, or other similar area and work with them once a month.

12. Organize a neighborhood football or basketball game “oldies” vs “youngsters” or “men” vs. “women” and then have a block barbecue afterwards.

13. Let them drive the “good” car for a special occasion. 

14. Surprise them with their favorite dessert for no special reason.

15. Write a story about the 20 things you love about them.  Include fun pictures.  

16. Choose a family member of the month and make a poster of them.  Let them choose Friday night dinners for the month.

17. Teach your children how to play a game like Spoons, Canasta, Poker, etc. and have a family game night.

18. Turn out all the lights in the house and play hide and go seek in the dark.  The person that can stay hidden the longest gets to choose the movie the family watches on Saturday night.

19. Hire your child to be an interior decorator and using only items available in the house, redo a room in the house.

20. Do your own Trading Spaces. Parents redecorate the teen’s bedroom and the teen redecorates the parent’s bedroom.

21. Use plastic Easter eggs and put dollar amounts in the eggs on slips of paper and number the eggs with a permanent marker.  Play Deal or No Deal with one of the parents playing the banker.

22. Help your teenager study for a test by downloading a free Who Wants to be a Millionaire PowerPoint game and put the answers to your teenagers’ test into the game and then play to help them study.

23. Tape record your student’s study questions onto a tape recorder for them so they can listen to them while they are going to sleep.  

24. Make flash cards for your student’s exams to help them study for a big exam.

25. Help your teenager organize their notebook using color coded folders for each subject and pocket folders for study cards.

26. Hide positive messages all over your teenager’s room, in their books they use at home (you don’t want them to get embarrassed at school), on their bathroom mirror, etc.

27. Watch Jeopardy and give each family member a pad of post it notes or index cards.  Have everyone write down what they think the answer is and keep points.  The person who wins gets to pick what the family does as an activity that weekend.

28. Do some research for your teenager.  For example, if your teen is studying Greek Mythology go to the library and check out all the books on Greek Mythology for them or download some appropriate materials from the Internet (be careful of the Internet as some information is not correct). 

29. Take your teen to a museum, on a nature walk, to a sporting event, whatever would float their boat.  It’s the time you spend with them that is important and there are many free events you can attend.

30. Make a special mix CD for your teen of their favorite songs.  You can upload i-tunes and then copy their own CD’s into the program and mix and match their favorite songs onto one CD so they don’t have to flip through CD’s to listen to their favorite songs.

31. Have a contest to see who can find something that no one in the family can guess what it is.  For example, a shirt stay, or the inside spring to a toy, things that might not be recognizable away from their use.

32. Have everyone come to the table with a quote and then a contest to see who can guess who made the quote famous.  

33. Surprise your teen with a scavenger hunt all over the house when they get home from school.  Make the clues hard to figure out.  I always had a little prize at the end like baseball cards.

34. Let your teen host the training of a guide dog.  This will teach them responsibility and give them a sense of pride.

35. Help your teen become a big brother to a child who needs a mentor.  There is no greater gift you can give yourself than that of service to someone in need.

100 Free or Inexpensive Rewards for Individual Students for Educators to Use
Elementary Level

1. Assist the custodian 

2. Assist with morning announcements over the PA system

3. Be a helper in another classroom 

4. Be featured on a photo recognition board 

5. Be recognized during announcements 

6. Be the first one in the lunch line 

7. Be the leader of a class game 

8. Be the line leader or the caboose

9. Be the scout (Person who goes ahead of class to tell the special teacher they are on the way)

10. Be the teacher's helper for the day 

11. Borrow the principal’s chair for the day

12. Buzz cut a design in an agreeable male’s head

13. Choose a book for the teacher to read aloud to the class

14. Choose any class job for the week 

15. Choose music for the class to hear 

16. Choose the game during physical education

17. Choose which homework problem the teacher will give the answer to for a freebie

18. Cut the principal’s tie off and have your picture featured on a bulletin board with the neck part of the tie as the frame.  Keep the tip for a souvenir. 

19. Dance to favorite music in the classroom 

20. Design a class/school bulletin board 

21. Design and make a bulletin board 

22. Do half of an assignment 

23. Draw on the chalkboard 

24. Draw on a small white board at desk

25. Draw pictures on the chalkboard while the teacher reads to the class (illustrating the story being read)

26. Duct tape the principal to the wall during lunch or an assembly

27. Earn a free pass to a school event or game 

28. Earn a gift certificate to the school store or book fair 

29. Earn a pass to the zoo, aquarium, or museum 

30. Earn a trophy, plaque, ribbon or certificate 

31. Earn an item such as a Frisbee, hula hoop, jump rope, paddleball or sidewalk chalk, which promote physical activity 

32. Earn extra computer time 

33. Earn extra credit 

34. Earn free tutoring time from the teacher (spelling secrets, math secrets, writing secrets)

35. Earn play money to be used for privileges 

36. Earn points for good behavior to “buy” unique rewards (e.g. Autographed items with special meaning or lunch with the teacher) 

37. Earn the privilege of emailing a parent at work telling of accomplishments

38. Eat lunch outdoors with the class 

39. Eat lunch with a teacher or principal 

40. Eat lunch with an invited adult (grandparent, aunt, uncle)

41. Eat with a friend in the classroom (with the teacher) 

42. Enjoy a positive visit with the principal 

43. Enjoy class outdoors for the whole class

44. Enter a drawing for donated prizes among students who meet certain grade standards 

45. Get “free choice” time at the end of the day 

46. Get a “no homework” pass 

47. Get a drink from the cold water fountain (There is always one fountain that is better)

48. Get a flash cards set printed from a computer 

49. Get a video store or movie theatre coupon 

50. Get extra art time 

51. Go on a walking field trip (earn privilege for whole class)

52. Go to the library to select a book to read 

53. Have a drawing lesson

54. Have a free serving of milk 

55. Have a teacher read a special book to the entire class 

56. Have an extra recess 

57. Have teacher share a special skill (e.g. Sing) 

58. Have the teacher make a positive phone call home 

59. Help in a lower level class 

60. Keep a stuffed animal at desk 

61. Learn how to do something special on the computer- like graphics or adding sound

62. Learn how to draw something that looks hard, but with help is easy

63. Listen to music while working 

64. Listen with a headset to a book on audiotape 

65. Make deliveries to the office 

66. Name put on scrolling marquee with a specific message “Emily Jones says smile and eat your veggies.”

67. Operate the remote for a PowerPoint lesson 

68. Pick a game at recess that everyone plays including the teacher

69. Play a computer game 

70. Play a favorite game or puzzle 

71. Read a book to the class 

72. Read morning announcements 

73. Read outdoors 

74. Read to a younger class 

75. Receive a “mystery pack” (gift-wrapped items such as a notepad, folder, puzzle, sports cards, etc.) 

76. Receive a 5-minute chat break at the end of the class or at the end of the day 

77. Receive a note of recognition from the teacher or principal 

78. Receive a plant, seeds and a pot for growing 

79. Receive art supplies, coloring books, glitter, bookmarks, rulers, stencils, stamps, pens, pencils, erasers and other school supplies 

80. Receive verbal praise 

81. Select a paperback book to take home to read from the teacher’s personal library

82. Sit at the teacher's desk for the day or a set amount of time 

83. Sit next to the teacher during story time 

84. Sit with a friend at lunch, assembly, etc.

85. Take a free homework pass 

86. Take a trip to the treasure box (non-food items such as water bottles, stickers, key chains, temporary tattoos, yo-yo’s, bubbles, spider rings, charms and pencil toppers) 

87. Take care of the class animal 

88. Take class animal home for school vacation time

89. Take home a class game for a night 

90. Teach the class a favorite game 

91. Teach the class a math lesson

92. Use colored chalk 

93. Use the teacher's chair 

94. Walk with a teacher during lunch 

95. Watch a video instead of recess

96. Work as the Principal apprentice for 20 minutes

97. Work in the lunchroom 

98. Write with a marker for the day

99. Write with a special pen for the day 

100. Write with a special pencil for the day

60 Free or Inexpensive Rewards for Individual Students for Educators to Use
Secondary Level

1. Adult volunteers to write a job recommendation for the student 

2. All school party on the weekend with different venues for all interests: (students with zero ODR’s get to come)  Have parents sponsor and chaperone:

a. Dance area

b. Basketball area

c. Game board area

d. Conversation pit

e. Graffiti wall (piece of sheetrock painted white with sharpies of various colors)

f. Karaoke area

g. Computer animation area

3. Assisting Coach for any sport

4. Assisting PTO to develop ways to reward teachers who go out of their way to help students

5. Chance to go to grade school and teach students about a topic of interest

6. Choosing to do a PowerPoint for the class on a particular subject of interest

7. Choosing what assignment the class does for homework

8. Designing theme for school dance, ice cream social, game night

9. Dress as the school mascot during a game

10. Earning the chance to be the water/towel person at a sporting event

11. Earning the chance to do stagecraft for any school performance (lights, stage design, props)

12. Earning the chance to scoreboard assist at a game

13. Eating lunch with a preferred adult

14. Free entrance to a dance

15. Free entrance to a football, basketball, etc. game

16. Free library pass to research a topic of interest

17. Getting a postcard in the mail telling parents what teachers admire most about their child

18. Getting to apprentice at one of the business partners with the school (grocery store, bank, etc.) on the weekend.

19. Getting to buzz cut a design in the principal’s hair (custodian’s hair)

20. Getting to cut the principal’s tie off (use loop to frame student’s face on a bulletin board of fame)

21. Getting to duct tape the principal to the wall

22. Getting to scoop food at the cafeteria for a lunch period (social opportunity)

23. Getting to shoot a video about the school’s expectations to show on CC TV

24. Hall pass to leave class 5 minutes early and go by the coldest water fountain

25. Help from an adult of choice on a class they are struggling with (Free tutoring)

26. Homework free night

27. Learning how to do something of interest on the computer (animation, graphics, CAD)

28. Learning how to play chess

29. Learning how to play sports even if they didn’t make the team

30. Learning how to run the light board or sound booth for a school performance

31. Let student make a bulletin board in the front hall highlighting an event of choice

32. Make the morning announcements

33. Office aid for a period

34. Opportunity to be part of a brainstorming adult team at the school 

35. Opportunity to eat lunch outdoors at a special table

36. Opportunity to eat lunch with a parent or grandparent at a special table

37. Opportunity to introduce the players over the PA during a home game

38. Opportunity to shadow business owner for a day- credit for writing about the experience

39. Opportunity to shadow the principal for an hour or the day

40. Opportunity to take care of lab animals in Science class

41. Opportunity to wear jeans instead of school uniform for a day

42. Principal grills hotdogs for students who have 0 tardies in the month & this student helps

43. Privilege of leaving book in class overnight instead of having to lug to locker

44. Privilege of seeing embarrassing photo of adult that no one else sees (Senior Portrait)

45. Reserved seating at a school play for student and five friends

46. Send home a postcard about positive things the student has done this week

47. Serve as a student ambassador if visitors come to the school

48. Serving as a “page” for a local politician for the day

49. Serving as a door greeter for a parent night at school with a badge of honor to wear

50. Singing karaoke during lunch (approved songs)

51. Sit at score table in basketball game

52. Sit in score box at a football game

53. Sitting in the teacher’s chair for the period

54. Special parking preference for a day

55. Special recognition at any school event- Guest DJ one song at dance etc.

56. Special seating at lunch table with friends

57. Student gets to pick which problem the teacher will make a freebie answer on homework

58. Student plans spirit week activity for one of the days (hat day, sunglasses etc.)

59. Teacher aid for special needs classroom

60. Teaching special needs student how to play a game

35 Free or Inexpensive Rewards for Adults in the Building

1. Adult gets to pick what the topic for a faculty meeting is going to be

2. Adult gets to rent the principal’s chair for the day

3. At Family Math Night all the adults are highlighted in a video montage 

4. Bulletin board highlighting staff of the day showing treasures provided by their family (surprise) If you have about 90 staff members one every other day would work

5. Dim the lights in the staff lounge and get a volunteer masseuse to come provide 5 minute neck rubs during planning periods- Play restful music

6. Donut day- These donuts are in honor of Peggy’s contribution to the PTO

7. During morning announcements highlight something that an adult in the building did and tell why

8. Duty free lunch period

9. Find a beauty school and get someone to volunteer to come in and do 5 minute manicures 

10. Flowers on the desk from someone’s garden (with permission)

11. Get a donation of a shopping cart to keep at the school for adults bringing in huge loads of supplies

12. Golden plunger award from custodian for classroom that was the cleanest

13. Golden spatula award from cafeteria staff for most polite class of the week

14. GOOSE- Get Out Of School Early- No staying for the 30 after

15. Have the principal make up a rap song about being cool in school and perform it on the CCTV for the school- Staff of the Day get to be background dancers

16. Limo ride to school and home for staff of the day- This sounds weird but funeral parlors will sometimes provide this service for free if they aren’t using the cars that day- Don’t Tell rule applies

17. Mini-fridge for a week in the adults’ office area filled with his or her favorite drink

18. Once a month host an ice cream social with a “sister”- “brother” school.  Alternate schools each month and let teachers tour getting ideas from each other on lesson plans, bulletin boards, etc.  I Spy something great I’d like to duplicate

19. Permission to leave the building at lunch time for lunch off campus

20. Plan a big faculty meeting or inservice at someone’s house – with a pool and a grill instead of sitting on the little dot seats in the cafeteria

21. Principal and staff member trade jobs for a day

22. Postcard sent home detailing something admired in the adult

23. Preferred parking space

24. Principal institutes a pineapple upside down day- Everyone comes in and is assigned a different job for half a day- Everyone has to have their job description or lesson plans written down step by step

25. Principal kidnaps a class after PE or recess and take them somewhere else.  Send a messenger to the teacher telling him or her to put their feet up for 20 minutes.  Teach a lesson to the class on something of interest to you- American History- Art etc.

26. Principal leaves love notes on adults’ desks – not the 6:00 news kind- the kudos kind

27. Principal takes over morning or afternoon duty for an adult in the building

28. Principal writes lesson plans for teacher for one period

29. PTO designs 4 strokes for every poke lanyard for all adults in the building

30. PTO takes turns baking a casserole once a week for an adult “gotcha” receiver

31. Scrape ice off windshield of Staff of the Day’s car

32. Sneak into the school over the weekend and write a note on each classroom white board telling them to “Have a Great Week”

33. Special table outdoors for teachers to enjoy sunshine during lunch

34. Surprise an adult in the building by letting two or three students wash their car- be careful on this one though- There are also services that come on sight and wash cars for a fee- possibly PTO could sponsor

35. Valet parking for a day
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Target the Behavior not the Student





By


Laura A. Riffel, Ph.D.





A resource book for the classroom





This form is great for parents to use at home – you can run two of these, one AM to PM and one PM to AM and it is helpful for behaviors and night terrors or waking issues.  Use a color marker and draw a line for when the behavior occurs.  Example: Pink equals hitting and blue equals sleeping.  The child hits at 9:54 and it lasts for one minute so the pink line would go from 9:54-9:55.  The child sleeps from 5:57-6:55 so the blue marker would go from 5:57 through 6:55.





none





Target Behavior: (     ):___________________  (     ):____________________________ (     ): _______________________________





None





1-5





5 +





1-5 disruptions





6 or more disruptions





One Thing I Wish I Were Better At…




















John Morris: Haversham, England (2008)











Today I am working to earn ____________________ points. 


If I earn ________________ points, my reward will be: _____________________________________________________


If I earn ________________ points, my reward will be: _____________________________________________________


If I earn ________________ points, my reward will be: _____________________________________________________








Antecedent: When the teacher assigns story problems in Math.





Targeted behavior: Kim throws books on the floor and refuses to work.





Consequence: Typically, the teacher sends Kim to the office. The function is to escape work and it is working.





Antecedent modification:  Give Kim story problems with key words already highlighted.  Let Kim run the overhead projector during story problem introduction and act as the teacher’s secretary underlining key words as told by teacher.


Pre-teach decoding chart for key words and the corresponding math action for key words.








Replacement behavior: Teach Kim how to secretly signal being stuck without losing face.





Consequence modification:  Do not send to the office when Kim forgets the new behavior.





Copyright 2010 Laura A. Riffel, Ph.D.


ISBN Number  978-0-557-29357-5





What is the goal behavior?





What event or setting takes place prior to the target behavior? (Antecedent)





What behavior are you targeting to change? (Behavior)





What adult or peer behaviors are reinforcing this behavior? (negative or positive reinforcement) (Consequences)





What settings/contexts/antecedents can you modify to make proactive changes in the environment to make the target behavior unnecessary?





What new behaviors might you teach to the student to replace the current target behaviors?





How might you change the adult behavior regarding the original target behavior and the new replacement behaviors?





Adapted from the following book: O'Neill, R. E., Horner, R. H., Albin, R. W., Sprague, J. R., Storey, K., & Newton, J. S. (1997). Functional assessment and program development for problem behavior: A practical handbook (2nd ed.). Pacific Grove, CA: Brooks/Cole.








Philanthropy: Help this child do something for others.  A way to raise self-esteem is to help others less fortunate.





Power: Use social autopsy sheets to help student see where situations went wrong.





Proficiency:  What skills do they need to beef up academically?





Public Relations: What skills can you give this child to help them relate better to others socially?





Child with low self-esteem
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