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NOTES:

This book is to be used in conjunction with the PowerPoint training on www.behaviordoctor.org  - This book has an overview of positive behavior support (PBIS) and information about the function of behaviors.  

There are some interventions given that can be used the very next day after the training:

· Plan for the bus 3-5 behavioral expectations

· Plan for the matrix

· Planning for meeting with the school administrator to teach appropriate behaviors 

There are also a few interventions for children with special needs that might be helpful to those bus drivers who transport children who are non-verbal as this has been a frequently requested support.
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Research from the National Technical Assistance Center on Positive Behavioral Interventions and Supports indicates that if 3-5 behavioral expectations are clearly taught, modeled, practiced, and rewarded that approximately 80% of the students in the school will not need interventions.  The same research indicates that approximately 10-15 percent of the students will need booster shots or reminders from time to time to keep them on track.  Approximately 5% of the student population will need intensive supports in the form of a functional behavior assessment.  Not all of the 5% (red zone) group are students identified with special needs.  Therefore, although this training is extremely helpful in terms of IDEA 2004, it is also helpful to all students in a school who are exhibiting behaviors that impede their own learning or that of others.
For more information on positive behavior support research, please visit www.pbis.org 

What is Positive Behavioral Support?


· A new way of thinking about behavior (based in research)

· Broadens intervention from thinking bad kid (have to change to kid) to…
· Kid is fine- we just have some behaviors we want to change.

· We change these behaviors by:

· Using multiple approaches: varying systems, altering environments, teaching skills, and appreciating positive behavior
FBA is a process for gathering information to understand the function (purpose) of behavior in order to write an effective intervention plan.

Assumptions Underlying FBA (Remember how we related these to the adult world?)
· Behavior is learned and serves a specific purpose. 
· Behavior is related to the context within which it occurs

Questions to Address:

· How often does the target behavior occur & how long does it last?

· Where does the behavior typically occur/never occur?

· Who is present for the occurrence/nonoccurrence of the behavior?

· What is going on during the occurrence/nonoccurrence of the behavior?

· When is the behavior most likely/least likely to occur?

· How does the student react to the usual consequences that follow the behavior?

Possible Functions

	Positive Reinforcement:


	Negative Reinforcement:

	· Social attention 
·  Adults
· Peers 

· Access to materials
· Stealing
· Food given prior to bus access
· Sensory Stimulation
· Pro-prioceptive input

	· Escape 

· Attention from peers or adults

· Bullying

· Embarrassment

· Bus ride- Prefer other transportation

· Boredom

·  Sensory
· Too much noise

· Too much bouncing
· Too hot- too cold
· Pain 
· Emotional or Physical

· Non-verbal children

· Wheelchair children needing stretching


	“TO GET”
	“TO GET OUT OF”
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Attention seeking missiles                             Clear the area 
Analyzing Patterns

· Under what circumstances or antecedent events is the target behavior most/least likely? WHEN? WHERE? WHAT? WHO? WHY?

· What consequences or results predictably follow the problem behavior? WHAT DO THEY GET? WHAT DO THEY AVOID?

· What broader issues are important influences on behavior?

Other Information:

· Times, activities, and individuals when behavior is most or least likely to occur

· Conditions that are typically associated before or after the target behavior

· Common setting events associated with the behavior

· Other behaviors that may occur before or with the target behavior

Summary Statement

1. When this occurs…
(describe circumstances/antecedents)

2. the student does…
(describe target behavior)

3. to get/to avoid…
(describe consequences)

Example Statements:

1. When the bus driver’s attention is diverted to driving the bus and maneuvering in traffic, 
a. Terry takes out a candy bar and starts to eat it; 
b. Giving him access to materials he wants at the time he wants it.
2.  When the bus driver stops to pick up Kim, she is continuously late, 
a. Kim takes her dear sweet time coming out to the bus; 
b.  this results in Kim’s mom and the bus driver giving her a lecture about being on time..
3. When the bus driver is busy driving the bus,

a. Zoe flips other drivers off from the bus window..

b. This results in Zoë being kicked off the bus for two days.
Summary Statement Model
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Behavior Intervention Plan (BIP)

The summary statement is the foundation for a positive and supportive plan.

BIP Includes the Following:

· Proactive
What environmental adjustments will be used to make the student’s problem behavior unnecessary?

· Educative
What behaviors (skills) will be taught to replace or meet the same function as the student’s problem behavior and improve his or her ability to function more effectively?

· Effective
How will consequences be managed to insure the student receives reinforcers for positive behavior, not problem behavior?

Proactive

· Adjustments to the environment that reduce the likelihood of problem behavior occurring

· Allow the student to be independent and successful

· Examples: modifying the curriculum, reorganizing the physical setting, clarifying routines and expectations

Educative

· Teaching replacement skills

· Building generalizable competencies

· Allow students to meet objectives in more effective, efficient, and appropriate ways (e.g., communication alternatives)

· Enhance the student’s overall independence, integration, and quality of life

Effective

· Managing consequences to reinforce desired behaviors and replacement skills

· Withhold reinforcement following problem behavior

· Use of natural, least intrusive consequences that address the identified function

Let’s Meet Terry
When the bus driver’s attention is diverted to driving the bus and maneuvering in traffic, Terry takes out a candy bar and starts to eat it; causing the other students to complain.
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antecedent                        target behavior                   function of behavior

Example Plan for Terry:

· Tell Terry you will be holding his or her back pack and keeping it up front until he or she gets off the bus.
· Ask Terry to help you in a bus activity that will get attention from peers.  

· Examples:

· Sitting up front and serving as a “gotcha” monitor.

· Passing out “Gotcha” being good passes to students as they exit the bus who were caught being exceptionally good.

· Give Terry his candy bar (as he or she gets off the bus) at the end of the week for helping.
Crisis Management

· If the student’s behavior poses a significant risk to self or others, a plan to ensure safety and rapid de-escalation needs to be developed.

· Crisis plans are reactive, rather then proactive.

· Team members may require outside training to implement procedures.

Contextual Fit of Plan

· How does the plan align with the goals of the student and support providers?

· Do the people implementing the plan have the capacity and commitment to do so?

· Are the resources needed for the plan available?

Implementing the Plan & Monitoring Outcomes

· Team tracks changes in student’s target behaviors and evaluates broader lifestyle changes that occur.

· Use objective measures to document success.

· If minimal progress occurs, the plan and possibly the assessment need to be reevaluated.
Dynamic Process
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Introduction:

Adults in the school need to work together:


Includes:

· Bus drivers

· Administrators

· Teachers 
Students should be taught :

· To be safe while riding the bus
· Appropriate bus behavior

Positive Interactions have tremendous power

When misbehavior occurs intervene:

· Calmly
· Consistently
· Immediately

Wish you had one of these?
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1. Behavior is learned and serves a specific purpose

2. Behavior is related to the context in which it occurs

3. The real magic is consistent intervention.  A good rule of thumb is to assume that it takes one month of consistent and appropriate intervention for every year that a behavior has been in place for us to see a change.

4. Children comply with the rules 80% of the time.  However they are complimented for their behavior less than ________________?
Behavior on the Bus

Survey of 300 bus drivers (Randall Sprick at University of Oregon)
	Problem Behaviors in Order of Frequency:

	Moving/ Out of Seat


	68%

	Rowdiness/Noise


	64%

	Rude/Disrespectful


	43%

	Fighting/hitting
	39%


Fulton County Bus Survey Results:  (Imagine driving a bus in Atlanta !) 
Spring 2003-Spring 2005

124 Fulton County Bus Drivers were surveyed:

· 20 driving for 1 year or less
· 44 driving for 2-5 years
· 22 driving for 6-10 years
· 28 driving for more than 10 years
Frequency of Behavior Problems:


48 drivers indicated behaviors occurred 2 times or less per week

74 drivers indicated that behaviors occurred 3 times or more per week

65 drivers indicated that out of seat behavior was their number one problem

28 drivers indicated that loud talk was their number one problem.

	Bus drivers indicated this was a problem:

	149 bus drivers
	moving out of seat/head and arms out the window



	107 bus drivers
	loud talk, cursing, name calling, talking back, and teasing.



	63 bus drivers
	fighting, horse playing, pushing, biting.



	44 bus drivers
	          Disrespectful

	43 bus drivers
	          Eating, chewing gum, throwing trash on the bus floor

	25 bus drivers
	Spitting, throwing things out the window, making hand motions to the cars behind the bus

	11 bus drivers
	Issues with parents, being late to the bus stop


Special thanks to Sharon Butler (Fulton County Schools for sharing this information)

Behavior is communication

Children use behavior to meet their needs

Deportment: The Hybrid Cross of Mary Poppins and Sergeant Carter

A good bus driver finds a happy niche somewhere between being sweet and being a task master.  I call that the hybrid-cross of Mary Poppins and Sergeant Carter.  We want the children to “love” us in a way that they would attempt any academic task we require of them; despite the difficulty level.  We also want them to understand that when we have expectations in place, we expect them to be followed, without having to come across as a drill sergeant.  

How does a bus driver get this kind of deportment going on his or her bus?  There are two key factors that will be repeated throughout this book.  You’ve heard one already: consistency.   If it’s not okay to chew gum on Tuesday then it better not be okay to chew gum on Thursday.  If Johnny can not throw paper basketballs into the trash then Sammy better not be allowed to throw paper basketballs either.  

The second factor is reciprocal respect and admiration.  

Think about it this way.  Let’s say that you used to go to the lake to fish.  You had fishing poles, camp stools, bait and tackle boxes, mosquito repellant etc.  Let’s say in 1990 you went fishing and spent a miserable day at the lake.  You found yourself being eaten alive by mosquitoes.  You fell in the lake and got your new tennis shoes all dirty.  Your best pole was lying on the ground while you were baiting a second pole and just at that very moment a fish came and took the line along with your very expensive rod and reel to the bottom of the lake.  You ended up not catching a thing.  You came home and tossed everything you own into the nearest dumpster and swore off fishing.

Then, in 1992 you met the love of your life.  You started dating this person.  You respected their opinions and they respected yours.  You admired them tremendously.  They just called and invited you to go fishing.  

On your way home from work you stopped at Wal-Mart that very evening to purchase a new rod and reel, tackle box, sinkers, hooks, fly assortments, and stink bait.  You’d go fishing….but not for anyone else except this person that you admired so much.

We can get children to the point that they would do these sorts of things for us because they respect and admire us.  We have to show them that we respect and admire them.  Not for anyone else would I try to do these 20 algebra problems…but since Mr. Johnson asked; I’ll try them.

How do we show respect and admiration to children?  We tell them what they are doing when they are doing the right things; instead of only pointing out the things they are doing incorrect.  “I love the way you were so helpful by keeping the little children in line behind you as I pulled up.”  “I love the way you are paying attention.”  This works at home as well.  Think about it.  Would you rather hear the things you did wrong or the things you did right?  We have to teach children the behaviors we want and then reward them with specific praise.

Behavioral Matrix: 

So how do we teach these behaviors? Children need to be taught behaviors the same way they are taught reading and arithmetic. Behaviors need to be taught, modeled, practiced, and correct attempts rewarded.  A great way to do this is to develop 3-5 behavioral expectations for your bus. These need to be positively stated. Then the students need non-examples and exemplars of what each behavior looks like in different settings. You can do this by making a Behavioral Matrix for your bus, school, or class. Have the students generate the examples.  Here’s what one would look like: 

	Behavioral Expectations 
	Classroom 
	Bus Loading & Unloading 
	Bus in Motion

	Be Respectful of Self  
	Get plenty of sleep the night before. 
	Stay where the bus driver can see you.

Stay on the sidewalk until it is safe to load.

Stay in your seat until the bus comes to a complete stop.
	Keep body parts inside the bus.

Keep two cheeks on the seat.

Keep feet out of aisle.

Watch for your stop.

	Be Respectful of Others 
	Raise hand to speak. 
	Stand at arm’s length behind the person in front of you.

Load the bus by holding on to the handrail so you don’t trip on others.
	Talk softly so others may hear directions from bus driver.

Keep all belongings tucked in the seat with you.

	Be Respectful of Surroundings 
	Pick up litter on the floor. 
	Keep bus stop clear of litter.

Keep your belongings near you when waiting for the bus to load or unload.
	Keep all belongings inside your backpack.

Keep feet on floor.

Keep hands in lap.


Due to space in this book there is only one example for each.  You will need two to three positively stated examples in each category.  
Worksheets
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Brainstorm your ideas for 3-5 behavioral expectations on this page:  (You will put them in a matrix on the next page)

1.

2.

3.

4.

5.

	3-5 expectations
	While The Bus Is Moving
	Loading and Unloading

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


The most important thing to consider:
You will be going out to the school to discuss what you want to do with the school administrator.   The principal will tell you that a large majority of their office discipline referrals either stem directly from a bus referral or from something that started on the bus.  You will be doing them a huge favor by setting up this school training.   These are the facts you want to highlight:
1. Importance of a united effort
a. The administrator needs to bring the faculty, staff, and parents on-board

i. We want the kids to see the bus as part of the school day

ii. We want parents to see the bus as a part of the school day
iii. We want the educators to see the bus as part of the school day

b. This means the faculty and staff will be assisting in teaching the bus rules to the students

c. This means the faculty and staff will have to determine how the “Gotchas” earned on the bus are going to be used in the school

2. Food:

a. Why teachers should not give food to children prior to getting on the bus (SAFETY, SAFETY, SAFETY)

b. Kids won’t keep it in their backpack so don’t give it to them and tell them to do that.

3. Rules:

a. If the school does not have 3-5 behavioral expectations that are school wide choose 3 -5 for your bus

i. Share these with the school and ask them to make copies of the behavioral expectations

4. Gotchas:

a. Work out with the school how the gotcha program is going to work
Take a bus out to the school and practice:
1. Have the teachers do a skit for the students:

a. Show the wrong way and then the correct way to:

i. Getting on and off the bus
ii. Sitting on the bus correctly
iii. Lining up for the bus
2. Introduce the students to the gotcha program

a. Kids are going to get caught being good
b. They will turn in these tickets to the office 
i. could be a special box or bucket
ii. Principal could:
1. Draw names to eat lunch with him or her
2. Draw names and take pictures for front hall
3. Have contests to see which bus collects the most and give that whole bus free ice cream during lunch 
4. Free entrance to sporting events (middle and high school)
Behavior Management Ideas
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The Magic Wand

All too often when we visit parents, teachers, bus drivers, and other school staff, they tell us about the problematic behaviors of the child.  Then they expect us to give them a magic pill or wave our magic wand and the behavior will magically disappear.  Very often, we give up on a good intervention because we expected faster results.  

Here’s a rule of thumb: 

· For every year that a behavior has been in place it takes one month of consistent intervention to see a major decrease in the behaviors.

· If the intervention is not implemented consistently, the intervention will take longer to work.

Let’s say that a child is engaging in physical aggression to escape work because they are getting to go to time out every time they hit.  The team decides to stop sending the child to time out and they employ another intervention.  Suppose that things were going well and the behaviors were decreasing; however, after about a month, the student slapped another child up side the head and the teacher resorted to sending the child to time out.  The child didn’t have to do their work in time out.  

Now they have had an intermittent reinforcement of their behavior. The child will employ that behavior again the next time they don’t want to do work.  The intervention will take longer because the child will think…”hmmm, I had to hit someone 18 different times before I got to go to time out so now I have to hit 18 more people to get to time out again.”  (Okay, it’s not that concrete…but they do make a connection.)

The Rule:

For every year that a behavior has been in place, it takes approximately one month of intensive intervention to see a change.

a. If a behavior has been in place for four years, it could be four months of intervention before you see a change*

*I always tell audiences about the one month for every year rule and I started thinking one day…You know I say this all the time but I don’t live it.  Every January 1st I start a diet and I expect some magic wand to appear and to be thin by February and it never happens so I quit my diet.  This year I thought, I’ve been overweight for 12 years so it’s going to take me 12 months of intervention to see a change.  I started on February 7th (I wanted to break the New Year’s Resolution cycle) and using this philosophy I  have lost 26 pounds.  I have had a whole mindset change in dieting and I haven’t wanted to cheat once because I know this is a long intervention.  I assume that next February 7th my eating habits will have become routine and I won’t even think about going off of it by then.  

All too often when we have a behavior we want to change in children or ourselves, we expect some magic wand to appear and it never does.  We need a mindset change instead.

How Do You Compliment High School Students?

Some students are not particularly fond of public displays toward their appropriate behavior.  One way to circumvent this is to send private post cards to the students’ homes.  The post card would just say something like, “Thank you for your respectful attitude toward others.  I appreciate the way you let the smaller children get on the bus first. Best Regards, Mrs. Jones.”  

A high school in Georgia wanted to implement this program.  They asked the teachers to choose ten students each nine week period and send them a post card.  The school said they would supply the post cards and pay for the postage.  At Winter-Break they realized they had only sent out 20 post cards total.  The principal and assistant principal sat down and wrote a post card to each teacher and told each one of them something specific that they appreciated about their contributions to the school.  When the teachers returned after Winter-Break they were abuzz about the cards.  The principal asked them how it made them feel to receive the post card.  All responses were positive.  The principal said, “Well, that’s how your students will fell when you send them one.”  Post cards immediately started going out.  The teachers reported noticing marked improvement in the attitudes of all the students who were hoping to garner enough attention to warrant their own post card.

How Do You Win Over Parents?

Parents rarely get phone calls or correspondence about the good things their children do.  For some parents, they actually cringe every time the caller ID shows the school number because they are thinking; “What did he or shee do now?”

Start sending letters to parents telling them something like this:
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Many businesses are happy to provide schools with discount coupons for things like movie rentals, fast food, delivery food, oil changes, etc.  It’s great public relations for them and a great way for you to reward parents.  Imagine the public rating score of a school that sends out letters like this.
  Learning from others’ misteaks mistakes


SKIPPING SCHOOL 


I was called in one time as a consultant to help a school that had the highest out of school suspension rate in the state.  I asked them to talk to me about what offenses could result in an out of school suspension.  It seems the number one thing that was happening in the school was that when a student skipped school they got an automatic out of school suspension for two days.  (Yes, you read that right.)  

Being as tactful as possible, I asked them what they thought the function of skipping school might be for a child.  They knew the right answer; the child wanted to escape school. However, the light bulb didn’t go on when they heard themselves say that.  I had to say “…and you give them two more escape days when they skip?”  “Why?”  To which they replied, “That’s the way we’ve always done it.”  

Mark Twain said it best when he said the definition of insanity is doing the same thing over and over again and expecting different results.  Which always floors me when I hear “We’ve always done it this way” given as an excuse for anything.  

It actually took me a year to convince them to change and assign Saturday school for children who skipped.  Incredulously their out of school suspension rate dropped and so did their attendance problem.  It seems children don’t like to come to school on Saturday.  

There is a proverb which says, “If you’ve told a child 1000 times to do something and they don’t do it…it isn’t the child that is a slow learner.” 

Love Notes 

I used to carry a packet of post-it notes in my pocket every day when I taught. Before the day began, I would write the name of each student on the pages of the post-it note pad. As the day went along I would notice something that each student did and write it down on the post-it note accompanying their name. It looked like this: 

Dustin, I love the way you picked up Krystal‘s crayons for her when they fell on the floor. Love, Mrs. R. 

When the students went home they would not leave until they got their love note. They loved it and their parents loved it. 

Half-way through the year I got a new student, Casey.  I gave Casey love notes along with everyone else.  After several weeks, Casey’s mom came up to me and said, “I thought I had a really wonderful son until I realized you gave those out to everyone.” How sad, that she didn’t realize she had a wonderful son whether I gave those out to everyone or not. 

Whenever I tell this story, I always have someone say, “I don’t have time to do that.” Now I’m going to tell you that I did this when I taught Kindergarten. In Kansas, Kindergarten is half a day and we have two groups per day. Not only did I do it everyday, I did it twice a day, all year long. You can do it too. It only takes a second to notice something good. 

Sometimes, I bought the special shaped pads and pre-wrote things on them like: 

Frog Shape…..Danny, I’m so “hoppy” that you…….Love, Mrs. R Duck Shape… Susie, It was so “ducky” when you…..Love, Mrs. R. Bee Shape…Paul, It was bee-u-ti-ful when you…..Love, Mrs. R. Bear Shape…Pamela, It was bear-y nice of you to…..Love, Mrs. R. 
You can notice 5 children a day on the bus and pass them all out at the end of the week.  You will be so surprised at the difference this tiny gesture can make.
Hierarchy of Behavioral Responses 
 SHAPE  \* MERGEFORMAT 



LEVEL I (USE THIS LEVEL FIRST BEFORE ADVANCING TO NEXT LEVEL) 

· Signal Control 

· A secret signal between you and the child œ It can be to let them know they need to change their behavior 

· It can be to let you know they need help.

· Proximity

· Continue teaching and move closer to the child

· Never make eye contact 

· Continue teaching standing right next to the child 

· Ignoring 

· Not reinforcing a behavior that you previously reinforced with attention 

· Conferencing 

· Be Quick 

· Be Quiet  

· Be Gone

LEVEL II 

· Contracts  

· A written or verbal agreement between the adult and child. œ You do this for me and I’ll do this for you 

· Differential Reinforcement 

· Ignoring target behavior 

· Giving praise for appropriate behavior

LEVEL III 

· Extinction 

· No longer reinforcing a previously reinforced response (using either positive or negative reinforcement) results in the weakening of the frequency of the response. 

· Response Cost 

· This has been proven by research to not be effective.  This is where the student is given something and then it is taken away when a target behavior occurs.

· An example of this is the stoplight cards that many classrooms use for behavior management.

· Operant Conditioning 

· Operant conditioning forms an association between a behavior and a consequence. (It is also called response-stimulus or RS conditioning because it forms an association between the animal's response [behavior] and the stimulus that follows [consequence]) 

· Time Out 

· serves as a punishment by denying a student, for a fixed period of time, the opportunity to receive reinforcement 

LEVEL IV 

Aversive reactions are to be avoided at all costs.  Research indicates they do not change behavior and are demeaning and lower the quality of life for the individual. 

· Examples:  

· Spanking  

· Yelling  

· Belittling  

· Placing in embarrassing position 

· Corner 

· Dunce cap 

· Pig nose  (I have seen this done sadly) 

ERASE Problem Behavior  (From Dr. Terry Scott; University of Oregon) 

Explain - What is the problem? 

Reason - What is he/she getting out of it or avoiding? 

Appropriate - What do you want him/her to do instead? 

Support - How can you help this happen more often? 

Evaluate - How will you know if it works? 


This is a good motto to follow when setting up a behavior support team.  Be ready to answer the above questions before implementing any intervention plan. If you intervene based on the wrong function, then you will increase the undesired behavior. The following interventions are for approximately 5% of the children on the bus.  These can be children with more severe disabilities.
Communication


First it is important to remember that all behavior is communication.  Many times the very behaviors that we want to change are the ones that are occurring because the child desires to communicate a want or need to us but is unable to do so with speech. This section is on the dos and don’ts of communication. The don’ts are based on things we have seen being done that were not successful for the child and the do’s are based on things we have seen have great success for children. 

DON’T 

ø Talk about the child as if they were not there. 

Example: right in front of the child I’ve had a child psychologist say, “He’s not very bright is he?” I beg to differ whose IQ is lower at the moment. I believe that we always make the assumption that the child understands all language spoken and unspoken in the room. 

ø Bark commands to the child as if they were a dog. 

ø Use vague concepts they don’t understand.  Be happy vs. Show me a smile. 

ø Forget to make eye contact with the child even if they aren’t making it with you. They will glance your way at times and its best if your eyes are on them 

When you are talking to them

DO 

· Use a lilt in your voice. 

· Smile when you talk to them. 

· Make eye contact whenever possible without forcing them to look at you. 

· Talk to them as if they understand every word you say. 

· Break requests into progressive steps: (make sure they have 10 consecutive correct responses at each level before you move to the next) 

· One step commands first (stand here please) 

· Two step commands (go get your shoes and bring them to me) 

· Three step commands (go get a bowl, put it at the table, and sit down for snack) 

· Label all appropriate behavior: 

· I like the way you are sitting up straight and tall. 

· You walked down the hallway next to the wall so well. 

· You did such a good job of keeping your hands at your sides. 

Fidgets


All children fidget in their seats.  We used to have three television stations to choose from and when we did watch television the commercials came at 15-18 minute intervals. Now children have 600 channels to choose from, commercials come in 11-13 minute increments, and they can flip constantly between commercials with their attention changing as rapidly as a click of the dial. Children with autism are no different than normally developing peers when it comes to short attention spans for work tasks.  So here are some techniques to use with children with autism or any child who needs to get up and move: 

DISC'O'SIT JUNIOR MFG:89.12 /12.800 S121986 

This 12" diameter inflatable disc with smooth tactile bumps enables your client to work on postural training while seated or balance activities in seated or standing positions. Ideal for clients both young and old who require dynamic seated activities. Inflate by mouth to desired level. Colors may vary. 
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https://www.schoolspecialty.com/ordering/ECommerce;jsessionid=E1D18FED41551E183FB4 7F820460F008 

Item #: 121986794 Your Price: $19.99 

 Getting Behavior in Shape at Home- (Letter to share with parents)

 Positive behavior support, often called PBIS, is not just for schools. Parents can use the same ideas to create a better environment for the entire family. First, let’s look at what PBIS is:
1. Deciding what behavior you want to change

2. Deciding how you want that behavior to change

3. Using behavior science to change that behavior

a. Develop a theory about why you think the behavior is occurring

b. Test your theory

4. Using supports that have been tested and proven to work

a. Teach new skills to get the same results

b. Change environments and daily routines

c. Reward positive behaviors

Positive behavior support does not mean changing the child; rather, it means creating a new environment that supports the positive behavior you want to achieve. It means creating a plan that determines who will help and what you will do differently. So how do you do this?
Younger children:
Let’s take a hypothetical child: Let’s call the child Taylor. 
· Taylor refuses to eat dinner almost every night. 
· Let’s think about what behavior we want: 
We want Taylor to eat a healthy, balanced dinner.
Let’s brainstorm reasons that Taylor may be refusing to eat:
· Taylor doesn’t like the food. 
· Taylor fills up on other things before dinner. 
· Parents give lots of attention when dinner is refused. 
· Let’s test the reasons that Taylor won’t eat dinner:
· Ask Taylor to help plan the menu with favorite foods. 
· Limit Taylor on any snacks prior to dinner 
· Give Taylor lots of attention by helping cook dinner, set the table, etc. 
· As each reason is tested, note which one causes Taylor to eat more dinner.
· Praise positive results
· Let’s assume that more is eaten when Taylor plans the menu.
· For the first few times, you may have to fix macaroni and cheese and peanut butter and jelly sandwiches with jellybeans; however, Taylor eats the entire meal. 
· Praise Taylor for eating the entire meal. 
·After several successful meals, as Taylor is planning the meal tell Taylor that you are going to fix 3 things. Taylor gets to choose all three but they must be from the choices you present.
· Give Taylor five choices and have Taylor choose three 
· Macaroni and cheese 
· Peanut butter and jelly 
· Hamburgers shaped like hearts 
· Celery filled with peanut butter and raisin ants (call them “ants on a log”) 
· Pears decorated to look like a funny animal 
·Notice how two of the choices were the things that Taylor has already proven likelihood of eating. Tell Taylor that if the plate is clean, it will be Taylor’s choice the next evening.
· As Taylor eats more and more, give increasing praise for eating dinner and for doing a good job of planning a good meal.
· Keep changing the choices to healthy choices until you are actually replacing the macaroni and cheese and peanut butter and jelly with more healthy choices.
· Eventually, Taylor will be willing to try new things as taste buds evolve. 
· Taylor feels powerful because there was choice in the meals and now has acceptance of varied foods. 
· We changed the environment, and it produced more positive results than demanding that Taylor eat dinner. How many of us remember sitting at the table until it was bedtime because we refused to eat our vegetables? I doubt it really made us want to eat them again the next time.
In the interest of peace and harmony, does it matter if we altered the child’s environment to get what we want or do we want him or her to do it because we say so? Most of us do the things we do because there is a payoff. Would you go to work every day if you did not get paid? We do not have to pay our children to be good, but we do have to alter the environment so there is a payoff for good behavior. Usually the pay off is more attention from parents or a friend.
Most of the time our children misbehave because they want attention and the only way they can think of to get it is to misbehave. How many times have you been in the grocery store behind a mother who is asking her child the following questions?
· Do you want a spanking? 
· Do you want me to take you out to the car? 
· Do you want me to tell your father when we get home? 
Children cry, grab, scream and beg because they want to communicate something to you. The only way to change this habit is to teach them what we call “replacement behaviors”. These are new behaviors that are socially acceptable. The only way to teach these behaviors is to model and practice them.
Have your child switch roles with you. Tell him or her ahead of time that you are going to practice asking for things and learning the difference between yes and no. Tell your child this is going to be fun because s/he gets to be the parent for an hour. Don’t worry about what people will think of you in the store. Think about what they think of you when your child is screaming “I want…” 
Walk through the cereal aisle at the store and do the following:
· Pick up a box of cereal that has a toy in that you want
· Walk over to your child and say, “I’d really like to have this cereal this week because it has a CD game of Monopoly in the box.”
· I promise I will eat this cereal even if it tastes horrible, because I want the game.
Tell your child ahead of time to tell you “No” to whatever you ask for.
· When your child tells you “no,” ask him or her for a reason.
· Accept his or her reason and put the cereal on the shelf.
Then have your child do the same thing back to you
· Have him or her choose a box of cereal that has a toy in it wants
· Have him or her tell you they would like the cereal because of the toy
· Have him or her promise he or she will eat the cereal no matter what
Tell him or her no
· Have him or her ask you for a reason and then give one
· When they accept your reason praise him or her for following directions
· Practice this several times and then practice it several more time during subsequent trips to various stores with various items.
On the same days that you practice saying “no,” also practice saying “yes.” Have him or her model saying “thank you” and then compliment him or her on his or her manners. You will need to model this the same way you did for the “no” model.
It isn’t a miracle, and it isn’t going to happen over night. But soon, you will start to see a difference when you tell your child “no.” It is fair for him or her to understand why you said, “no,” so explaining your reason is reasonable. Your children will respect you for not using the “I’m the mommy that’s why,” and you will respect him or her for using good manners by accepting your reason. Be honest in your reason. “It’s too expensive.” “It’s not good for you.” “I don’t have the money this week,” are all good responses.
The most important lesson is to practice, practice, and practice the new behavior. You have to be consistent. If you say “no” and give a reason, then don’t give in and purchase the item if further begging ensues. This only tells the child that you have a breaking point and to keep trying. If you’ve said “no” and given a reason, then you should not say “no” again nor give another reason. When your child accepts your answer and your reason, then it is very important for you to compliment him or her on this good behavior. It is also very important that both parents and/or caregivers are consistent.
What can you do if the above does not work? The truth is every child is different, even children in the same family. What works for some children doesn’t work for all. Here are some other ideas:
· When you enter a store remind your child that you have “X” dollars to spend and that anything they want to add will go over the limit which might take away from something else they want (going to the movies).
· Give your child $5 or whatever limit you want to set. Tell your child he or she may ask for something but he or she will have to be able to purchase it with the money that you have set aside for extras. If your child wants a certain cereal, then he or she will have to pay for it. Suddenly, your child will likely become very choosy about what he or she purchases.
Tips for older children:
This is a personal experience that worked well for my own children:
We quickly became indebted to fast food restaurants, video stores, and the popular teen clothing establishments. We investigated the reason for this loss of money and determined: 1) we let it happen because we kept giving our children more money, and 2) our children didn’t understand the concept of budgeting. We decided to remedy this by creating a budget box. We bought a plastic recipe box and put in envelopes and labeled them:
· Pizza 
· Movies 
· Videos 
· Fast food 
· Gas money 
· Gifts for friends 
· New clothing 
Each month we put in a certain amount of money in each envelope. If our children wanted to order pizza, they had to check the budget box and pay for it from the appropriate envelope. Suddenly, coupons were very important to them when coupons were a dirty word when mom and dad footed the bill. Suddenly, those extra cokes at the drive through were not quite as important. They considered every purchase and weighed the options. If we had to drive our children somewhere, each child had to pay us one dollar out of the budget box. We wanted our children to understand that when they had their own cars, they would need to budget trips instead of driving all over town wasting gas. 
We did not have to say “no” when asked about purchases. All we had to say was “check your envelope.” We allowed no trading from one “account” to the other. The children were responsible for their own box. They quickly realized that decisions regarding the whole month were more important than living for the moment. This created an environment where everyone was happy. Our children learned to think before they acted, and it was good practice for when they became independent young adults.
This method was far superior to ranting and raving about money which was an abstract idea to them. They saw that we had a checkbook, credit cards, and cash and did not understand that we would not have those items if we spent money every time we saw something we wanted. If they wanted something, our children learned to save from one month to next to make major purchases. We did not give them extra money; when we said “no” we meant “no,” and our reason was our budget. 
We praised our children:
· when we checked their boxes at the end of the month 
· when they paid for their own purchases 
· when they saved up for something big 
In the world of PBIS, we changed the environment (basically we changed our behavior, we didn’t dole out money any longer). We taught our children a new skill, and we provided positive feedback when they performed their new skills. Our hypothesis was that our children didn’t understand the concept of budgeting. We proved that hypothesis when they learned to budget for themselves.
Post Script:  I recently visited my youngest son and had to hang up an outfit in his closet.  There on the closet shelf was a box labeled with “gas, groceries, clothes, etc.”  in his own handwriting.  He was using the system.  I can only imagine that he will use this with his own children when the time comes.

 Piggy Back Song Examples for Young Children:

	LET’S ALL HELP
Tune: “Frere Jacques”
  
Let’s all help.
Let’s all help.
Pick up the toys.
Pick up the toys. 
 
Then when we are done.
We’ll have lots of fun.
Let’s all help
Pick up the toys. 


	IT’S TIME TO CLEAN-UP
Tune: “The Farmer In The Dell” 
  
It’s time to clean up now.
It’s time to clean up now.
Heigh-ho, just watch us go.
It’s time to clean up now.

We’ll put our things away.
Ready for another day.
Heigh-ho, just watch us go.
We’ll put our things away. 

Jean Warren



Sixty Beats per Minute Music for the Bus Ride
Dr. Rachel Freeman at the University of Kansas researched what happened to heart rates just prior to aggressive behaviors and self-injurious behaviors for children with disabilities.  What her research discovered was that heart rates increase up to 90 seconds before an aggressive act occurred whether it was self-injurious or directed at others. 

Research is just beginning on the effectiveness of keeping children’s heart rates at the resting heart rate to determine if aggressive acts decreased. The resting heart rate is 60 beats per minute. 

Gary Lamb is a composer who writes and performs music that is set at 60 beats per minute.  This is excellent music to play during the day- transition time- etc. to keep heart rates at a nice calm level. His CD’s are available online at: http://www.garylamb.com/ 

A series of CD’s each geared toward different functions such as:  

 In the Zone 

1. by the light of the moon 

 Problem Solving 
2. Language of Love 

 Productive Flow 
3. Return to Eden 

 Projects 

4. Twelve Promises 

 Reading and Writing 
5. Watching the Night Fall 

 


 Relaxed Alertness 
6. Winter Dreams 

You can listen to samples of Gary’s music at www.garylamb.com
I used to play this in my classroom while the children were working and they always voted for me to continue it.  (Using those choices () 

 Portable Stimulation   

Children with autism are known for their stereotypy or self-stimulatory behavior. This is referring to the repetitive movements of either their own body or that of objects.  It is common and can involve any one or all of the five senses. These activities are calming to them and they usually are not even aware that they are doing it. 

We all have stereotypical behaviors such as twirling our hair, drumming to the music, tapping our foot, swinging one leg over the other, playing with key chains etc.   Here are some common actions that you may see in a child that indicate they are engaging in self-stimulatory behaviors.

	Auditory 
	Tapping ears, snapping fingers, making vocalizations, repeating phrases 

	Smell 
	Smelling people, especially their hair, smelling objects 

	Tactile 
	Rubbing skin with soft objects like strings, pom-pom strands, ribbons, straps on backpacks, scratching, biting 

	Taste 
	Licking objects or sticking objects in their mouth 

	Vestibular 
	Rocking (either side to side or back to front) 



	Visual 
	Staring at lights, blinking repetitively, wagging fingers in front of eyes, hand-flapping in front of face 


Because these activities are calming they are good things to allow a child to do when they are in a transition which is difficult for them. Having the self-stimulatory items as a portable item makes it readily available when needed. 

Possible Portable Stims:  (Not everything is a portable stim; however, these are items that teachers have found successful as possible solutions in the past to students needing certain input)

· carrying a book to the library

· carrying a lunch bucket to the lunch room with table supplies

· carrying the ball to PE 

· chewy Tube attached to a key fob-available with chewy tubes from SLP catalogs

· clip on pony tail available at Dollar Stores

· cotton ball with scent on it

· koosh ball keychain attached to backpack or belt-loop 

· music headphones

· Plastic ring from craft store with satin ribbon tied around it in several places 

· pushing a small grocery cart to do chores around the school 

· smooshy ball keychain available at the Dollar Store 

· weighted vest (although not technically something children stim on-it does provide sensory in a portable avenue

· wobby-nobby ball attached to a mountain clip available at Wal-Mart 

Relationship narratives 

Many authors have written numerous books and articles on how to write a relationship narrative. The Behavioral Intervention Program has found that PowerPoint relationship narratives are very effective multi-media tools to help students achieve social skills.  Using the same relationship narrative concepts the adult takes digital pictures and writes a relationship narrative incorporating it into a PowerPoint format. The story can be recorded and set to run on its own for the child to watch prior to the time of possible need. 

Here’s an example of a PowerPoint relationship narrative; where each square below is a frame in the relationship narrative.  Children love technology and a story on the computer seems less “special eddy” than a cardboard home made book.

	Shelley’s Book on Friends

2005
	My name is Shelley.  

[image: image10.jpg]



	I go to ABC School.

[image: image11.wmf]

	I have friends.
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 Sometimes I forget how to be friends with someone.


	When I want to talk to someone I should walk over to them and smile.

[image: image14.jpg]




	I should use my soft voice and say “hello”.



	If I need to get my friend’s attention I should use a soft touch on their arm.

[image: image15.wmf]
	Then my friend and I can play.

[image: image16.jpg]




	My teacher is so proud of me when I use my soft voice and soft touch. 

[image: image17.jpg]



	The End
	Relationship narratives are always written in first person, positive, and should use real pictures as much as possible.




Token Economy 

I love token economies because you can use them to point out what a child is doing correctly.  My nieces came to visit me last spring and I set up a token economy for them while they visited me for a week.  I took them to Disney World and Islands of Adventure.  I knew the rules would be different at my house than they were at their home so I set the ground rules, told them what would earn rewards, and caught them doing the “Aunt Laura” way by giving them a token.  We had a wonderful time and I didn’t have to nag them to do the things I wanted. 

Setting up: 

· Decide what one behavior would make the biggest difference for this child. This is the behavior you are going to reward. 

· State the desired behavior in positive, measurable, observable terms.  For instance: Don’t say “Don’t do this.” Because if I tell you not to think of a pink elephant; what do you think of when I say that? You think of a pink elephant.  So instead say, “Raise your hand before speaking.” 

· Know that in the beginning, the reinforcement of this behavior will have to be much more frequent. There are a lot of ways to do this. You can set a timer to beep every 5 minutes and if when the timer goes off you look up the student is doing this they get a token. However, intermittent is just as successful as long as it isn’t an hour between rewards. 

· You can decide that tokens can only be earned in certain environments. For example, it doesn’t have to be in every class. 

· Select the reinforcer (these can change over time). You need to decide what would set off the bells and whistles for this particular child.  It also depends on whether the function of this child’s behavior is for attention or escape. See the page on function for more definition on this. 

· Develop a token system that you are going to use.  Folders work well. Students can earn poker chips, pennies, playing cards, jelly bracelets, plastic dinosaurs etc. Whatever works for the child based on their age, likes, and dislikes.  A really inexpensive token is carnival tickets. The student can Velcro the token to the folder, put it in a zip lock baggie, keep it in a billfold, put it in a special place etc. However, the token should be visible or tangible to the child. 

· Economics- Come up with the price of the reinforcer.  10 tokens = 15 minutes of free time. 15 tokens = 10 minutes of computer time. 

· Develop a monitoring sheet for yourself so you can monitor the success of this program. 

· Explain the program to the child and ask them if this is something that will work for them. 

· From time to time evaluate how things are going. You can either fade the amount of tokens you give the child or you can raise the price of the reinforcer. 
Token Ideas:

· Pot holder loops from pot holder weaving are available at craft stores.  Hundred of them for less than five dollars.

· Poker chips are available at discount stores and sometimes dollar stores.

· Jelly bracelets can be bought in the party favor section of most discount stores; however, they don’t work with older children as there is some kind of code with certain colors.

· Catalogs like U.S. Toy and Oriental Trading Company have numerous inexpensive items that can be used for tokens.

Ways to Teach Appropriate Behavior on the Bus

Teaching Bus Behaviors

It is imperative that the school brings a bus out to the school grounds.  Teachers and Administrators must be present for the training and work in tandem with the transportation personnel.  

It is very important for the students to:

· Understand that the school bus is part of the school day

· The transportation personnel and school personnel are all on the same page
· For school personnel to understand why it’s important:

· To not give students food or drink before entering bus

· To praise students who bring in “Gotchas” from the bus

· To give booster shots on behavioral expectations: (suggestions)
· September (or start date) bring bus to school

· October

· December

· January- bring bus to school – let students teach
· March

· May

· How could booster shots be given?

· Videos (See Ranger’s Creed on You Tube for an idea)

· Morning announcements

· Grade level assemblies

· Home room 15 minute bulletins

· Let students develop a PPT or Play


Lesson Plan Ideas for Preschool, Kindergarten and First Grade Students
Schools should begin training children as young as preschool the appropriate behaviors expected while riding on a school bus.  Even if the school does not provide daily busing, it is a good idea to teach bus safety for field trips.   The earlier these skills are taught, the more it will become “business as usual.” This should carry over all the way to graduation. 
What should be taught at the preschool- first grade levels?:
· Bus Introduction: 
· Give a tour of the bus
· Show the mirrors on the bus
· Show the guard on the front of the bus
· Show emergency exits
· Meet the bus driver 
· Give a name that is easy to remember:

· For example if your last name is Konstantinopolis, the students might want to call you Mr. “K” or Miss Susan based on what you prefer.

· Have the bus driver stress that their job is to ensure the safety of the students (They even stress this on airplanes now.  The flight attendants are not there to serve your drinks and peanuts, they are there to ensure your safety.)
· Bus Stop: 
· I would park the bus at one end of the school drive and have the hula-hoops set up (see picture on page 46) 
· Show the students the spacing that they should have at the bus stop (discuss the importance of being far enough back for the bus driver to see them.

· I would go through all the steps of having the students get on the bus and eventually drive them to the other end of the drive and have them exit appropriately using the hula hoops as exit mnemonics.
· Boarding the bus: 
· Teaching the students how to enter the bus by holding on to the handle bar to navigate the mountain high steps.
· Discuss the importance of having shoe laces tied and
· Waiting for the person ahead of them to move one more step ahead of them. 
· Teach the students to: 

· keep their “bumper” on the seat

· keep feet off seat in front of them

· keep belongings in lap inside back pack 

· Riding the bus: 
· Teach the students that while the bus is in motion the following is very important to ensure their safety:
· Sit quietly using a 6 inch voice
· Face forward
· Keep bumper on seat
· Hold backpacks on lap
· Have a signal that means everyone goes to “O” inch voice ready to listen to safety directions
· Example: bus driver holds right hand in air
· Exiting the bus: 
· Pull the bus forward to a spot further down and then have the children practice exiting the bus.  
· Teach the students:
·  to exit just like an airplane.  The front seats first and then each row after that 
· they should not stand up until the row in front of them starts to exit
· take all their possessions with them
· leave the bus better than they found it
· Crossing: 
· Teach the student how to cross in front of the bus
· Show the students what you can see from the bus window
· Teach them to never bend over in front of the bus to pick up something
· If something falls under the bus, teach them a signal to show the bus driver. The bus driver can put the bus in park and have the bus driver exit the bus to retrieve the lost item for early primary students.
· Discuss what would be important to retrieve and what would not
· If everything is in their backpack it shouldn’t be a problem.
· Emergency Information: 
· Students should be taught a signal for emergencies- (example: Hand in the air flashing 5 fingers)
· Examples of emergencies:
· Illness
· Choking
· Hurt 
· Students should be taught ways to exit the bus in the event of an accident
· Discuss the importance of only exiting the emergency exit when directed to do so from a police officer, fireman, transportation employee, or school personnel
1. Songs for early primary students using “Piggy Back” music (based on tunes we all know like Twinkle, Twinkle Little Star) to help remember the rules are very helpful:
a. http://www.thevirtualvine.com/WheelsOnTheBus.html  
i. This website has many “Piggy Back” songs about school bus safety
ii. The music teacher could teach these songs in music class, record the students singing it, and the bus driver could play it on the bus when it looked like the students needed booster shots.
2. Coloring pages for early primary students about Bus Safety
a. http://www.mast.mb.ca/Risk_management/school%20bus%20safety/coloring.htm
b. http://www.kidscolorpages.com/busstop.htm
3. Bus  Safety Activities 
a. Coloring pages, games, songs

b. http://www.first-school.ws/activities/crafts/transportation/school_bus.htm
 [edit]



Lesson Plans for Second-Fourth Grade Students
Model-Teach-Practice- Catch ‘em Being Good
· Bus Introduction: 
· Ask the students to identify:
· The role of the bus driver
· Correct way to wait for the bus at the bus stop
· 3-5 behavioral expectations for the bus if already assigned
· Correct procedures for riding the bus
· Correct procedures for exiting the bus normally
· Correct procedures for exiting the bus in an emergency
· You might do this like a Jeopardy Game or
· Link to PowerPoint for Jeopardy Game Template
· http://teach.fcps.net/trt10/Documents/jeopardytemplate30Q&A.ppt
· Who Wants to Be a Millionaire? template
· http://www.teachnet.com/graphics/lesson/misc/damon/whowants.ZIP
· Hollywood Squares

· http://www.teachnet.com/graphics/lesson/misc/damon/squares.ZIP 
· Bus Stop: 
· I would suggest using the hula hoops again so the students can visualize the amount of space that should be between each of them (see picture on page 46) 

· Don’t just line up chairs at school and pretend it’s a bus.  Bring a bus out to the school.  I would go through all the steps of having the students get on the bus and eventually drive them to the other end of the drive and have them exit appropriately using the hula hoops as exit mnemonics.
· Boarding the bus: 
· Teaching the students how to enter the bus by holding on to the handle bar to navigate the mountain high steps.
· Discuss the importance of having shoe laces tied and
· Waiting for the person ahead of them to move one more step ahead of them. 
· Teach the students to: 

· keep their “bumper” on the seat

· keep feet off seat in front of them

· keep belongings in lap inside back pack 

· Riding the bus: 
· Teach the students that while the bus is in motion the following is very important to ensure their safety:
· Sit quietly using a 6 inch voice
· Face forward
· Keep bumper on seat
· Hold backpacks on lap
· Have a signal that means everyone goes to “O” inch voice ready to listen to safety directions
· Example: bus driver holds right hand in air and flashes five fingers
· Exiting the bus: 
· Pull the bus forward to a spot further down and then have the children practice exiting the bus.  
· Teach the students:
·  to exit just like an airplane.  The front seats first and then each row after that 
· they should not stand up until the row in front of them starts to exit
· take all their possessions with them
· leave the bus better than they found it
· Crossing: 
· Teach the student how to cross in front of the bus
· Show the students what you can see from the bus window
· Teach them to never bend over in front of the bus to pick up something
· If something falls under the bus, teach them a signal to show the bus driver. The bus driver can put the bus in park and observe the retrieval before resuming the drive.
· Discuss what would be important to retrieve and what would not
· If everything is in their backpack it shouldn’t be a problem.
· Emergency Information: 
· Students should be taught a signal for emergencies- (example: Hand in the air flashing 5 fingers)
· Examples of emergencies:
· Illness
· Choking
· Hurt 
· Students should be taught ways to exit the bus in the event of an accident
· Discuss the importance of only exiting the emergency exit when directed to do so from a police officer, fireman, transportation employee, or school personnel
Ways to give booster shots to early elementary students grades 2-4

Word Search for Bus Safety Booster Kick Off

· http://itre.ncsu.edu/ghsp/GameWordSearch.html
Use these safety rules from Robin Padgett (2002) for your Jeopardy, Who Wants to Be a Millionaire or Hollywood Squares Questions:

1. Be at the bus stop early.
    The bus driver may not see you running for the bus if you are late, you could slip and fall under the wheels.

2. Wait for the bus in a safe place - away from the road.
    Wait away from the road because a car could hit you if you are too close to the road.

3. Sit down as soon as possible.
    There may be other people waiting to get on, if it takes too long for everyone to get on cars get impatient and go around the bus. Someone could get hit if this happens.

4. Stay seated at all times.
    'Back to back' and 'bottom to bottom' take off your backpack and put it in your lap.

5. Keep hands, arms and head inside the bus at all times.
    A bus is wider than a car, it gets very close to trees and poles, you could be seriously injured if you have any body parts outside the bus.

6. Please don't eat or drink on the bus.
    You could choke on the food and the driver might not see you.

7. Listen to the bus driver and follow directions.
    The bus driver's instructions are for your safety.

8. Leave the bus carefully, using the handrail.
    Hold on to the rail because you could fall.

9. Take 10 giant steps in front of the bus before crossing in front of it.
    You should be able to see the driver's face, remember if you can't see his face, he can't see you.

10. Wait for the bus driver's signal before crossing the road.
    Your driver will signal you when it is safe to cross.

11. Look both ways before crossing the road.
    Check the road yourself, the driver may not see everything.

12. Stay away from the bus if you drop or forget something.
    NEVER go back to pick up something in the road, get an adult to get it for you. If you forgot something on the bus, you can always get it later. The bus driver can't see you if you are too close to the front of the bus.
More word searches:

· http://www.rockingham.ednet.ns.ca/index%20pages/newsletters/bussafe/bussafewordsch.htm
· http://www.edhelper.com/puzzles.htm?gclid=CO_inZH1548CFRUmawodokykCw (Make your own word searches and puzzles)

Lesson Plans for Upper Elementary Students and Middle School Students Teaching Bus Safety

Choose one student per classroom at the upper elementary level and choose 14-20 students at the Middle School Level to be PBIS Bus Safety Leaders

· Choose “alpha” students- the ones others will follow

· Don’t choose all the “goody two shoes”

· Have the students discuss the following questions: (Adults can guide them to choose the right focus- but it will go best if the students look like they generated the information. See what was taught to students at the early elementary levels and build on those skills.)

· Where are the places that would be dangerous on the bus?

· Bus stop

· Moving in traffic

· Train crossings

· Traffic accidents

· Bad weather

· Unloading the bus

· Have this group of students decide ways to teach appropriate behaviors to the rest of the school:

· Play

· Video

· Closed Circuit Public Service Announcements

· Assembly

· Poster Safety Contest about Bus Safety

· Have a bus driver take the students out on a bus tour of a route to make a movie about appropriate bus behavior

· Students should show the wrong way and the right way 

· Always do the wrong way first and leave the impression of appropriate behavior last in their minds

· Write books for younger children and showcase these on the morning closed circuit television

· Realizing that this section seems slighted as it is shorter than the previous sections for the primary grades, it is important to note the reason for the vague descriptions above:

· Almost 100% of the behaviors that occur at the upper elementary and middle school levels occur for peer attention. If the function of most behavior is to gain access to peer attention, then it makes sense that peers should be the ones to design the training.

· Here’s an example:

· A group of teachers in a south eastern state wanted to teach the students to be respectful.  They came up with the “golden rule” and gave out “golden tickets”. …(to middle school kids)….it didn’t fly.

· They got a group of students together who said, well- the “golden tickets” remind us of Willy Wonka and that’s a kids movie.  They decided that they should do public service announcements every morning and they went like this:

· RESPECT:  You ‘gotta give it to get it

· They then proceeded to give examples like:

· All you gentlemen out there, hold the door open for the ladies if you want them to respect you.

· All you ladies out there, watch those four letter words if you want the men to respect you.

· Each morning a group of students had developed mini- 2 minute public service announcements that went out with the morning announcements and were read by someone chosen by their peers who they felt had exemplified the behavior each week.

· Office Discipline Referrals for Disrespect went down 82% within two months.

· We have to be willing to build our plans based on the needs of the students.

Lesson Plans for High School for Bus Safety

Here’s the Good, the Bad, and the Ugly about High School students and bus safety:

1. In most suburban areas, as soon as the students turn 16 they will be driving themselves- Good News- Bad News

a. Less students riding the bus

b. More inexperienced drivers on the road

2. In more urban areas, the students either continue to ride the bus due to inability to own a car, or lack of parking space available for student parking- Good News-Bad News

a. More students riding the bus

b. Less students happy about riding the bus

3. In most rural areas, as soon as the students turn 16 they will be driving themselves- Good News-Bad News

a. Less students riding the bus

b. More students who think they are still driving the family tractor over the fields instead of a ton of heavy metal that can cause serious injury or fatalities

Here’s the Ugly:

They are going to listen better to their peers than they are to you- so choose some alpha students and here’s a sample of what you could do:

Sample Lesson Plan on Teaching Bus Expectations to High School Students:
High School Level
1) Focus for Whole School Assembly: (This is an example – let the students write their own presentation)
Play CSI theme song- “Who Are You” by the Who available on I-tunes for 99 cents.   

Have several key students in costume dressed as Crime Scene Investigators – White lab coats with CSI on the back (you can use electrical tape to spell it out)- they should have little black bags, gloves, flash lights, etc.

Have a PowerPoint presentation available on a screen so the students can look at it like it’s a giant computer screen.

Lead Detective: We have a new crime scene to investigate- everybody gather around the computer….

Everyone: I can’t wait…Hope it’s a good one….Let’s hear it.

Lead Detective: Clicks forward on the giant screen and a bar graph pops up showing how m any office discipline referrals were a result of bus referrals.  “Wow 73% of all the office discipline referrals came from the bus.  This has to be disrupting the school day if so many people are starting their day having a bad day.”  Let’s see if we can investigate what’s going on.”

Everyone:  “I’m with you.  Wow.  Let’s review the video files from the bus and see what’s going on.”

(previously, a bus driver would have taken these students out on a bus so they could video tape the wrong behaviors:

· Pushing and shoving

· Getting too close to curb when bus is coming

· Dropping trash on floor

· Eating on the bus

· Yelling while bus driver is trying to maneuver traffic

· Throwing things in the bus

· Hitting each other

· Fighting

· Name calling

The crime team will then break down each of the behaviors that show up and discuss what should be done to solve the crime.)

2) Objective: 

The students will show the wrong way and then the right way to behave on the bus and the reasons behind it.  Hearing it from their peers will help the rest of the students key into making changes.
3) Input 

The students should collect a survey (good skill for them to learn).  Crime scene lead investigator: “We took a survey and these are the behaviors that all of you told us you’d like to see change.”  

4) Modeling 

The crime scene team will show the way it should look on the bus….”this also could be video taped while the students are out on the bus with the bus driver.”  Make sure they make comments like – “Wow, I could actually hear the radio on the bus this morning.  I feel like today is going to be a good day.  I’m not worn out from riding the bus this morning.”  

Show the bus driver thanking the students for such a pleasant ride.  Have the bus driver passing out “gotchas” for appropriate behavior.  Show the students putting the “gotchas” in a box for a drawing to eat lunch at a special table with the bus driver and a cool teacher.
5) Guided Practice 

Highlight the new behaviors and then later that week have the students enter and exit a real bus on the school grounds by home room and model the appropriate behavior on the bus.  Have the students who presented the play make morning public service announcements about bus behavior.

6) Checking For Understanding 

Develop a PowerPoint (Who wants to be a millionaire, Let’s make a deal, Jeopardy, or Truth or Consequences) as a quiz to see if the students can give examples of appropriate behavior.

7) Independent Practice 

Have contests between the buses to see which bus can earn the most “gotchas”- reward the bus that has the most each month by having a dance, ice cream social, free entrance to a game etc. for the entire student body on the bus.

8) Closure – 

This can be a variety of activities, but one I would love to see is some artwork that can be put up around the school on what bus behavior looks like.  These would remain as a constant reminder of appropriate behaviors.  

Also, check out You Tube and the Ranger Creed “Do the right thing”- it’s a great video of how they taught their behavioral expectations to the high school students and something like that would be great.

Final Thoughts

It’s not fair
Frequently, I hear things like: It’s not fair to put one kid in my class on a token economy because not everyone is getting tokens for being good.  I have two things to say to that: 1) put everyone on a token economy. It’s easy, and 2) Fair is what everyone needs, not everyone getting the same thing. To drive this last point home let me tell give you a scenario. 

You and I are having a discussion about boating and we are enjoying our conversation. However, you are just getting over a cold and you are sucking on a cough drop. Suddenly, you choke on this cough drop and you are turning blue.  You can feel the air getting harder and harder to pull in. I look around the room and see the 40 other people in the room and I tell you, “I’m sorry. I don’t have time to give the Heimlich to those other 40 people in the room, so it wouldn’t be fair if I only gave it to you. I’m so sorry.” 

I know this is a silly comparison but it’s the same analogy. If you function on the “it’s not fair” rule, you are functioning on the same emotional level of a seven year old. Children understand if things are explained to them; that, each of us needs different things in life. 

One year I had five students on token economies and the students looked out for each other.  The students would come back and say, “Ms. Riffel, Ms. Riffel. Samuel didn’t throw his shoe at the music teacher. You need to give him a ticket.”  

If you explain things to them in the beginning; they don’t function on the “it’s not fair” rule. 

Remember…………………………………. 

If a child is pushing your buttons
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…………….You are delivering goods.


86 Free or Inexpensive Rewards for Individual Students for Excellent Behavior on the Bus

Elementary Level

(Rewards they earn from gotchas earned on the bus)

1. Assist the bus driver by checking for trash, marking reports, sweeping bus- late pass to class in the morning

2. Get to sit in the front seat of the bus

3. Bus driver reroutes the bus route so that student gets to go home first at the end of the day (if possible)
4. Be a helper in another classroom 

5. Be featured on a photo recognition board 

6. Be recognized during announcements 

7. Be the first one in the lunch line 

8. Be the leader of a class game 

9. Be the line leader or the caboose

10. Be the teacher's helper for the day 

11. Choose a book for the teacher to read aloud to the class
12. Choose the music that is played on the bus that afternoon
13. Choose any class job for the week 

14. Choose music for the class to hear while working on creative writing
15. Choose the game during physical education

16. Choose which homework problem the teacher will give the answer to for a freebie

17. Dance to favorite music in the classroom 

18. Design a class bulletin board 

19. Design a front hall bulletin board
20. Do half of an assignment instead of whole
21. Draw on the chalkboard 

22. Earn a free pass to a school event or game 

23. Earn a gift certificate to the school store or book fair 

24. Earn a pass to the zoo, aquarium, or museum (donation from PTO/PTA)
25. Earn a trophy, plaque, ribbon or certificate 

26. Earn an item such as a Frisbee, hula hoop, jump rope, paddleball or sidewalk chalk, which promote physical activity 

27. Earn extra computer time 

28. Earn extra credit 

29. Earn play money to be used for privileges 

30. Earn points for good behavior to “buy” unique rewards (e.g. Autographed items with special meaning or lunch with the teacher) 

31. Earn the privilege of emailing a parent at work telling of accomplishments

32. Eat lunch outdoors with the class 

33. Eat lunch with the bus driver, teacher, or principal 

34. Eat lunch with an invited adult (grandparent, aunt, uncle)
35. Eat with a friend in the classroom (with the teacher) 

36. Enjoy a positive visit with the principal 

37. Enjoy class outdoors for the whole class
38. Enter a drawing for donated prizes among students who meet certain grade standards 

39. Get “free choice” time at the end of the day 

40. Get a “no homework” pass 

41. Get a drink from the cold water fountain (There is always one fountain that is better)

42. Get a flash cards set printed from a computer 

43. Get a video store or movie theatre coupon 

44. Get extra art time 

45. Go on a walking field trip (earn privilege for whole class)
46. Go to the library to select a book to read 

47. Have a free serving of milk 

48. Have a teacher read a special book to the entire class 

49. Have an extra recess 

50. Have teacher share a special skill (e.g. Sing) 

51. Have the teacher make a positive phone call home 

52. Help in a lower level class 

53. Keep a stuffed animal at desk 

54. Listen to music while working 

55. Listen with a headset to a book on audiotape 

56. Make deliveries to the office 

57. Operate the remote for a PowerPoint lesson 

58. Pick a game at recess that everyone plays including the teacher

59. Play a computer game 

60. Play a favorite game or puzzle 

61. Read a book to the class 

62. Read morning announcements 

63. Read outdoors 

64. Read to a younger class 

65. Receive a “mystery pack” (gift-wrapped items such as a notepad, folder, puzzle, sports cards, etc.) 

66. Receive a 5-minute chat break at the end of the class or at the end of the day 

67. Receive a note of recognition from the teacher or principal 

68. Receive a plant, seeds and a pot for growing 

69. Receive art supplies, coloring books, glitter, bookmarks, rulers, stencils, stamps, pens, pencils, erasers and other school supplies 

70. Receive verbal praise 

71. Select a paper back book to take home to read from the teacher’s personal library

72. Sit at the teacher's desk for the day or a set amount of time 

73. Sit next to the teacher during story time 

74. Sit with a friend at lunch, assembly, etc.

75. Take a free homework pass 

76. Take a trip to the treasure box (non-food items such as water bottles, stickers, key chains, temporary tattoos, yo-yo’s, bubbles, spider rings, charms and pencil toppers) 

77. Take care of the class animal 

78. Take home a class game for a night 

79. Teach the class a favorite game 

80. Teach the class a math lesson

81. Use colored chalk 

82. Use the teacher's chair 

83. Walk with a teacher during lunch 

84. Watch a video instead of recess

85. Work as the Principal apprentice for 20 minutes
86. Work in the lunchroom 
41 Free or Inexpensive Rewards for Individual Students for Earning Gotchas on the Bus for Good Behavior
Secondary Level

1. Adult volunteers to write a job recommendation for the student

2. Bus driver comes to school at lunch time and eats lunch at a special spot with the student

3. Students earns opportunity to eat lunch in the teacher’s lounge with teachers

4. Choosing to do a PowerPoint for the class on a particular subject of interest

5. Choosing what assignment the class does for homework

6. Dress as the school mascot during a game

7. Eating lunch with a preferred adult

8. Free entrance to a dance

9. Free entrance to a football, basketball, etc. game

10. Free library pass to research a topic of interest

11. Getting to scoop food at the cafeteria for a lunch period (social opportunity)

12. Getting to shoot a video about the school’s expectations to show on CC TV

13. Hall pass to leave class 5 minutes early and go by the coldest water fountain

14. Let student make a bulletin board in the front hall highlighting an event of choice

15. Make the morning announcements

16. Office aid for a period

17. Opportunity to be part of a brainstorming adult team at the school 

18. Opportunity to eat lunch outdoors at a special table

19. Opportunity to eat lunch with a parent or grandparent at a special table

20. Opportunity to shadow business owner for a day- credit for writing about the experience
21. Opportunity to shadow the principal for an hour or the day

22. Opportunity to take care of lab animals in Science class

23. Opportunity to wear jeans instead of school uniform for a day

24. Principal grills hotdogs for students who have 0 tardies in the month & this student helps

25. Privilege of leaving book in class overnight instead of having to lug to locker

26. Privilege of seeing embarrassing photo of adult of choice that no one else sees (Senior Portrait)

27. Reserved seating at a school play for student and five friends

28. Send home a postcard about positive things the student has done this week

29. Getting to duct tape the principal to the wall in the lunch room

30. Serve as a student ambassador if visitors come to the school

31. Getting to buzz a shape into a male volunteer’s head (example: custodian agrees to allow student to buzz a design into hair)

32. Sit at score table in basketball game

33. Sit in score box at a football game

34. Sitting in the teacher’s chair for the period

35. Special valet service- instead of getting off bus at back entrance- an adult is waiting and drives student to front entrance of school
36. Special recognition at any school event- Guest DJ one song at dance etc.

37. Special seating at lunch table with friends

38. Student gets to pick which problem the teacher will make a freebie answer on homework

39. Student plans spirit week activity for one of the days (hat day, sunglasses etc.)

40. Contact local funeral parlor to donate free limo services for a day for a student who earns a certain number of gotchas

41. Contact Pizza Hut and request that they allow student to be an apprentice on the weekend and learn the business

35 Free or Inexpensive Rewards for Transportation Adults and School Based Personnel Who Support Bus Efforts (Example: Teachers who review bus expectations or refrain from passing out food before the end of the day)
1. Adult gets to pick what the topic for a faculty meeting is going to be

2. Adult gets to rent the principal’s chair for the day

3. Bus driver with most “gotchas” gets donuts and hot chocolate delivered by PTO/PTA sponsor 

4. At Family Math Night all the adults are highlighted in a video montage 

5. Bulletin board highlighting staff of the day showing treasures provided by their family (surprise) If you have about 90 staff members one every other day would work

6. Dim the lights in the staff lounge and get a volunteer masseuse to come provide 5 minute neck rubs during planning periods- Play restful music- Could be for the bus driver with the most “gotchas”
7. Donut day- These donuts are in honor of Peggy’s contribution to the PTO

8. During morning announcements highlight something that an adult in the building did and tell why

9. Bus driver gets to skip a meeting
10. Find a beauty school and get someone to volunteer to come in and do 5 minute manicures or haircuts
11. Flowers on the desk from someone’s garden (with permission)

12. Get funeral parlor to donate limo services to pick up bus driver and deliver to bus garage

13. Get a donation of a shopping cart to keep at the school for adults bringing in huge loads of supplies

14. Have magnets printed for “Bus of the Week”  
15. “Bus of the Week” gets to be first in the line up for exiting the school- Get home 5 minutes earlier that night.

16. Transportation Director scrapes bus windows when the weather is bad for the bus driver with the most gotchas

17. Have the principal make up a rap song about being cool in school and perform it on the CCTV for the school- Transportation staff get to be background dancers

18. Hot day- the principal is out at the side walk when the bus drivers pull up and delivers lemonade to all the bus drivers who are giving out gotchas
19. Plan a big social at someone’s house – with a pool and a grill instead of sitting on the little dot seats in the cafeteria and do a “This is Your Life” for the people at school who made bus behavior change at your school
20. Someone with a CD license trades places with the bus driver for a day (example: most coaches have a CD license- they drive the route and the bus driver gets to teach a class for half of the first hour or half of the last hour)
21. Postcard sent home detailing something admired in the adult

22. Preferred parking space at the bus barn
23. Principal leaves love notes on bus windshield about what is going great from each bus – not the 6:00 news kind- the kudos kind

24. PTO/PTA takes turns baking a casserole once a week for an adult “gotcha” receiver

25. Scrape ice off windshield of Staff of the Day’s car (not bus)- sometimes ice and snow fall while driver is on route
26. Have bus driver’s cars washed by cheerleaders on a weekend that they are doing fund raising- bus driver’s get free tickets for free car wash.

Resources:

Websites of Interest

	http://www.bestfreestuffonline.com/kidstuff.htm  

	Free things for students to order

	http://www.garylamb.com/

	Sixty Beats Per Minute Music



	https://www.schoolspecialty.com/ordering/ECommerce;jsessionid=E1D18FED41551E183FB4 7F820460F008 

 
	To order the air filled disk for children who need to move

	www.ablelinktech.com 
	Visual Assistant- Hand Held Personal Digital Assistant for verbal and auditory prompting system

	www.amazon.com
	Book website- type in any title topic

	www.aPBIS.org
	Association for Positive Behavior Support

	www.behaviordoctor.org 
	Laura Riffel’s website with helpful tools for adults when changing behavior.


	www.pbis.org
	National Technical Assistance Center for Positive Behavioral Interventions and Supports sponsored by the Office of Special Education Programs

	http://www.vistaprint.com/frf?frf=691384697124 
	Website where you can order business cards and they only charge you for the shipping.  “Caught you Being Good Cards”

	www.ustoys.com
http://www.safetytrainingnetwork.com/cgi/view_services.cgi?request=list_aisle_products&aisle_id=297 
	Online ordering of inexpensive incentives
videos for bus driver training
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Research Behind Positive Behavior Support: (Information from Rob Horner, Anne Todd, and George Sugai, 2007)
· School-wide Positive Behavior Support (www.pbis.org) 
· Renee Bradley (OSEP Project Director), Rob Horner, George Sugai, (Co-Directors)
· University of Oregon and University of Connecticut

· Logic for School-wide PBIS
· Schools are confronted with an array of difficult challenges today

· Multiple expectations (Academic accomplishment, Social competence, Safety)

· Students arrive at school with broad differences in their comprehension of what is socially within acceptable limits.

· Conventional “get tough” and “zero tolerance” approaches are insufficient.

· Prevention

· All children need behavior encouragement
· The most skillful method of improving the behavioral conditions of schools is through proactive prevention

· Teaching

· Teaching and sustaining proper behavior is the most powerful conduct support intervention

· Combine operational coaching with a clear continuum of consequences for behaviors you want to target for change.

· Successful practices need systems of encouragement
· Challenges of Educators:
· More than 50% of all crime in the United States is committed by 5-7% of youth between the ages of 10-20 

· APA Commission on Youth Violence, 1993

· Each school day 100,000 students in the United States bring weapons to school

· Guess how many came in on the bus?
· Walker, 1994

· The Challenge

· Deficient discipline is scrutinized as one of the most grave challenges facing public schools

· National Education Goals Report (1995)


· Teachers report that “uncivil” behavior is on the rise and is a hazard to operational learning

· Skiba and Peterson, (2000)

· There is a link between general level of disruptive behavior and more extreme acts of violence

· Skiba and Peterson, (2000)

· Intermediate/senior high school with 880 students reported over 5,100 office discipline referrals in one academic year. Nearly 2/3 of students have received at least one office discipline referral.
· 5100 referrals = 
· 76,500 min @15 min =
· 1275 hrs =
· 160 Admin days @ 8 hrs 

· When behavior doesn’t improve, we “Get Tougher!” 

· Zero tolerance policies

· Increased surveillance

· Increased suspension & expulsion

· In-service training by expert

· Alternative programming

…..Predictable but insufficient systems response! 

· The Challenge

· Exclusion and punishment are the most common responses to conduct disorders in schools. 

· Lane & Murakami,  (1987)

· Rose, (1988)

· Nieto, (1999)

· Sprick, Borgmeier, & Nolet, (2002)

· Exclusion and punishment are ineffective at producing long-term reduction in problem behavior

· Costenbader & Markson (1998)

· The Challenge

· “Exposure to exclusionary discipline has been shown, not to improve school outcomes, but in fact to be associated with higher rates of school dropout.”

· Skiba, Peterson and Williams, 1997

· Ekstrom, Goertz, Pollack, & Rock, 1986

· Wehlage & Rutter, 1986

· Sprick, Borgmeier, Nolet, (2002)

· The Challenge

· Punishing problem behaviors (without a proactive support system) is associated with increases in (a) aggression, (b) vandalism, (c) truancy, and (d) dropping out.

· Mayer, 1995

· Mayer & Sulzar-Azaroff, 1991

· Skiba & Peterson, 1999

· The Challenge 

· “We have the knowledge and the skill to make our schools effective instructional environments with a minimal use of suspension and expulsion.”

· “We have no evidence that suspension and expulsion make a positive contribution to school safety or improved student behavior; they may in fact have significant unintended negative consequences for students and school climate.”

· Russ Skiba, Testimony before U.S. House of Representatives, May, 2002

· Research Findings

· Reviews of over 600 studies on how to reduce school discipline problems indicate that the least effective response to school violence are:

· Counseling (talking therapies)

· Psychotherapy

· Punishment

· Gottfredson, 1997

· Lipsey, 1991; 1992

· Tolan & Guerra, 1994

· Elliott, Hamburg, Williams, 1998

· Research Findings

· The same research reviews indicate that the most effective responses to school violence are:

· Social Skills Training

· Academic Restructuring

· Behavioral Interventions

· Gottfredson, 1997

· Elliot, Hamburg, & Williams, 1998

· Tolan & Guerra, 1994

· Lipsey, 1991; 1992

· Using Research to Define Options

· Are Rewards Dangerous?

· “…our research team has conducted a series of reviews and analysis of (the reward) literature; our conclusion is that there is no inherent negative property of reward.  Our analyses indicate that the argument against the use of rewards is an overgeneralization based on a narrow set of circumstances.”

· Judy Cameron, 2002

· Cameron, 2002

· Cameron & Pierce, 1994, 2002

· Cameron, Banko & Pierce, 2001
· “The undermining effect of extrinsic reward on intrinsic motivation remains unproven”

· Steven Reiss, 2005

· “What the Worlds Greatest Managers Do Differently”



-- Buckingham & Coffman 2002, Gallup
Interviews with 1 million workers, 80,000 managers, in 400 companies. 

· Create working environments where employees:

· 1. Know what is expected

· 2. Have the materials and equipment to do the job correctly

· 3. Receive recognition each week for good work.

· 4. Have a supervisor who cares, and pays attention

· 5. Receive encouragement to contribute and improve

· 6. Can identify a person at work who is a “best friend.”

· 7. Feel the mission of the organization makes them feel like their jobs are important

· 8. See the people around them committed to doing a good job

· 9. Feel like they are learning new things (getting better)

· 10. Have the opportunity to do their job well. 

· What does a reduction of 850 office referrals and 25 suspensions mean?
Kennedy Middle School

· Savings in Administrative time
· ODR = 15 min

· Suspension = 45 min

· 13,875 minutes

· 231 hours

· 29, 8-hour days

· Savings in Student Instructional time
· ODR = 45 min

· Suspension = 216 min

· 43,650 minutes

· 728 hours

· 121 6-hour school days[image: image19.png]
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Positive Interventions and Effective Strategies for Changing Behavior on the Bus:


Book for Transportation Department Employees, Administrators, Educators





By


Laura A. Riffel, Ph.D.


� HYPERLINK "mailto:caughtyoubeinggood@gmail.com" ��caughtyoubeinggood@gmail.com� 





Setting Events


Antecedent Events








Target Behavior





Function�(Reinforcer)























Gets Attention from Peers and access to materials





Terry eats candy





Bus Driver Attention Diverted













































































Functional Assessment











Positive Interventions





Over time, plans will need to be adjusted as the student’s needs and circumstances change….or …..as we figure out the answers the child changes the test.



































Conference
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Bus Lining Up Procedure to Teach Spacing and Entrance on the Bus:





Use Hula Hoops to show spacing


Show students how to move up into the hula hoops


This seems like an “over extreme” teaching method


We have found that the students can still visualize the hula hoops later once they are removed.














   Bx Reduction: 


EXT, RC, OC, TO





Differential Reinforcement





Contracts





Proximity 





























Ignoring





Aversives





Signal control











March 31, 2005





Dear Mr. and Mrs. Jones,


Your daughter Star was caught red handed exhibiting excellent behavior.  We would like to compliment your daughter on her showing respect to herself and others by never being tardy to the bus stop for a nine week period.  





We know that parents play an important role in instilling respect for school.  We would like to thank you for sending your daughter to us every day ready to respect others.  Our friends at Pizza Hut would like to present your family with this coupon for $5 off a large family size pizza in recognition of Star’s great work.





Sincerely,


Star’s bus driver
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