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This survey is intended to give educators a few more tools for the tool-belt in teaching students based on how the student conducts their own behavior and acquires knowledge.  This tool will also give teachers more information about how to discipline and encourage the student.  The entire basis is on CARE (Conduct- Acquisition-Regulation-Encouragement)
Step One: 

Practice filling scoring Payton’s results using a blank scoring sheet in the back of this pamphlet.  Payton’s answers follow Payton’s survey so try not to look at the answers until you have practiced it once.  

Step Two:

Fill out the Scoring Rubric using the Z score from the first scoring sheet.  This will show you where the student falls in the Porpoise, Eagle, Rabbit, Truth, and Learning Style Sections.

Step Three:

Determine what color the student is on the color chart 

Step Four:

Read about that color on pages 14-27

Step Five:

Go to http://behaviordoctor.org/behaviorexamples.htm and click on the coordinating color link for the color of the student.  A PowerPoint with academic and behavioral interventions will pop-up and you can flip through the PowerPoint for ideas that will help you work with this student.  Each of the recommendations on the PowerPoint will eventually be linked to the research behind that statement.  

Step Six: 

Keep working with the student and trying new things.  Remember the rule of thumb: Interventions should be tried one month for every year that a behavior has been in place.  Do not try an intervention for three days and say “It didn’t work.”  

Student Style Survey
Name _______Payton________   Age: ___11______       Sex: ___M_____

School: _______Sierra_______  Grade:____5____     Date:___10-2-xx__

Circle Yes or No for each of the items below:

	1
	Are you full of energy?


	YES
	NO

	2
	Are you good at explaining directions to someone?


	YES
	NO

	3
	Are you good at spelling? 


	YES
	NO

	4
	Are you touchy about some things?


	YES
	NO

	5
	Can you get a game going on the playground?


	YES
	NO

	6
	Did you ever pretend you did not hear when someone was calling you?


	YES
	NO

	7
	Did you ever take anything (even a pencil or a button) that belonged to someone else?


	YES
	NO

	8
	Do other people think of you as being full of energy?


	YES
	NO

	9
	Do teachers pick on you more than they do other students?


	YES
	NO

	10
	Do you always do what you are told right away?


	YES
	NO

	11
	Do you always finish your homework before you go play?


	YES
	NO

	12
	Do you always say you are sorry when you have been rude?


	YES
	NO

	13
	Do you always wash your hands before you eat?


	YES
	NO

	14
	Do you dream in color?


	YES
	NO

	15
	Do you enjoy music?


	YES
	NO

	16
	Do you find it hard to get to sleep at night because you are worrying about things?


	YES
	NO

	17
	Do you find it is hard to enjoy yourself at a fun party?

	YES
	NO

	18
	Do you generally pick up papers and trash that others throw on the classroom floor?


	YES
	NO

	19
	Do you get into more trouble at school than most other students?


	YES
	NO

	20
	Do you get sad when people find things wrong with you or the work you do?


	YES
	NO

	21
	Do you get your feelings hurt easily?


	YES
	NO

	22
	Do you have a lot of friends?


	YES
	NO

	23
	Do you have trouble remembering someone’s name?


	YES
	NO

	24
	Do you know how to have fun at a party (or on the playground)? 


	YES
	NO

	25
	Do you like being around other students and having conversations with them?


	YES
	NO

	26
	Do you like going to a lot of different places?


	YES
	NO

	27
	Do you like playing pranks on others?


	YES
	NO

	28
	Do you like to look at charts and diagrams?


	YES
	NO

	29
	Do you like to read to yourself out loud?


	YES
	NO

	30
	Do you like to speak in front of the class?


	YES
	NO

	31
	Do you like to talk a lot?


	YES
	NO

	32
	Do you often feel like life is not very exciting?

	YES
	NO

	33
	Do you often feel like you have had all you can take?


	YES
	NO

	34
	Do you often feel tired for no reason?


	YES
	NO

	35
	Do you often need kind friends to cheer you up?


	YES
	NO

	36
	Do you seem to get into a lot of fights?


	YES
	NO

	37
	Do you seem to get into more fights than other students?


	YES
	NO

	38
	Do you sometimes bully and tease other students?

	YES
	NO

	39
	Do you sometimes feel like life is just not worth living?


	YES
	NO

	40
	Do you sometimes feel really happy and then other times you feel sad for no reason?


	YES
	NO

	41
	Do you sometimes like to tease animals?


	YES
	NO

	42
	Do you throw trash on the floor if there is no waste paper basket handy?


	YES
	NO

	43
	Do you worry about bad things that might happen?


	YES
	NO

	44
	Do you worry for a long time if you feel you have made a fool of yourself?


	YES
	NO

	45
	Have you ever cheated at a game?


	YES
	NO

	46
	Have you ever said anything bad or mean about other people?


	YES
	NO

	47
	Is it important to have good manners?


	YES
	NO

	48
	Should people try not to be rude?


	YES
	NO

	49
	Were you ever greedy by helping yourself to more than your fair share of anything?
	YES
	NO

	50
	When the class says the pledge or sings a song, do you sing along or recite with the class?


	YES
	NO

	51
	Would it bother you to see someone you like get hurt by something you did?


	YES
	NO

	52
	Would it upset you a lot to see a dog or a cat that has just been hurt?


	YES
	NO

	53
	Would you call yourself “happy-go-lucky”?


	YES
	NO

	54
	Would you enjoy practical jokes that could sometimes really hurt people?


	YES
	NO

	55
	Would you rather be alone instead of playing with other students?


	YES
	NO

	56
	Would you rather sit and watch than play along when you go to a party?


	YES
	NO


· Adapted from: Corulla, W. (1990).  A revised version of the Porpoise Scale for children, Personality and Individual Differences. 11(1), 65-76.

· Revised by Laura A. Riffel (2008) for use by classroom teachers.  This could be read to younger students.

Scoring Payton’s Survey- follow the questions Payton answered and tally this sheet if they match.
Porpoise Scale:    

	YES
	Tally
	
	NO
	Tally

	9
	
	
	47
	

	19
	
	
	48
	

	27
	
	
	52
	

	36
	
	
	
	

	37
	
	
	
	

	38
	
	
	
	

	41
	
	
	
	

	51
	
	
	
	

	54
	
	
	
	


	Males
	Females

	Raw Score ________   - 3.91/3.0= _______________ = z score

Z  Score __________ *10 + 50= ________________= t score
	Raw Score ________   - 2.56/2.0= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


Eagle Scale:  

	YES
	Tally
	
	NO
	Tally

	1
	
	
	17
	

	5
	
	
	55
	

	8
	
	
	56
	

	22
	
	
	
	

	24
	
	
	
	

	25
	
	
	
	

	26
	
	
	
	

	31
	
	
	
	

	53
	
	
	
	

	Males
	Females

	Raw Score ________   - 9.56/2.4= _______________ = z score

Z  Score __________ *10 + 50= ________________= t score
	Raw Score ________   - 9.85/2.5= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


Rabbit Scale:

	YES
	Tally
	

	4
	
	

	16
	
	

	20
	
	

	21
	
	

	32
	
	

	33
	
	

	34
	
	

	35
	
	

	39
	
	

	40
	
	

	43
	
	

	44
	
	


	Males
	Females

	Raw Score ________   - 6.69/2.9= _______________ = z score

Z  Score __________ *10 + 50= ________________= t score
	Raw Score ________   - 7.47/3.0= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


Truth Scale:

	YES
	Tally
	
	NO
	Tally

	10
	
	
	6
	

	11
	
	
	7
	

	12
	
	
	42
	

	13
	
	
	45
	

	18
	
	
	46
	

	50
	
	
	49
	


	Males
	Females

	Raw Score ________   - 3.44/2.1= _______________ = z score

Z  Score __________ *10 + 50= ________________= t score
	Raw Score ________   - 3.63/2.2= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


Score the next two boxes to determine if the child is most likely a visual or auditory learner:

Visual Learner

	Yes
	

	3
	

	14
	

	23
	

	28
	


Raw Score: ______________

Auditory Learner

	Yes
	

	2
	

	15
	

	29
	

	30
	


Raw Score: ______________

Whichever score is higher determines the likelihood that the child is either a visual or auditory learner.  We are still working on reliability scores for the visual and auditory categories.  

Scoring Payton’s Scale:  Porpoise Scale Position and Tendencies 1.03 was high
	If the child’s score is between these two numbers score them from the right hand column
	How to score them based on Z score

	-.01
	-.35
	Close to average

	+.01
	+.35
	Close to average

	-.35
	-.90
	Somewhat Low

	+.35
	+.90
	Somewhat High

	-.90
	-1.24
	Low

	+.90
	+1.24
	High

	Less than or equal to -1.25
	Very Low

	Greater than or equal to +1.25
	Very High


Quick Highlight of Characteristics based on Porpoise Scale

	
Example
	Low Porpoise
	High Porpoise 

	Explanation
	Sensitive
	Aggressive

	Method 
	Cautious
	Curious

	Syndrome (only severe)
	depressive
	Anti-social


Conduct

     Porpoise Scale:     Students who are High Porpoise are often loners and viewed as lacking social skills.  Such students frequently like abnormal and unusual things and have a marked disregard for danger (Superman syndrome). They also tend to be defiant and aggressive.  Low Porpoise students are usually very sociable, friendly and seldom exhibit hostility or aggression.  Unlike High Porpoise students, Low Porpoise students are not very susceptible to serious psychological disorders.

Acquire Knowledge

     Porpoise Scale:   Students who are High Porpoise do not learn as easily from experience as Low Porpoise students and may be characterized at times as being “hard headed”.  High Porpoise students also have more difficulty maintaining attention and concentrating in learning situations and tend to respond impulsively.  These students appear to be more imaginative in their thinking and may be labeled creative.  When this is coupled with above average intelligence it tends to incline the student toward productive endeavors, while coupled with average to below average intelligence may include the student toward destructive activities.  Low Porpoise students do better in school at all levels than High Porpoise students.  Teachers find Low Porpoise students more “teachable” and less trouble than High Porpoise students even when the High Porpoise student is more intelligent and innovative than Low Porpoise students.

Regulate Behavior

     Porpoise Scale: Punishment and emotional displays are often counterproductive with High Porpoise students.  That is, not only may such responses fail to inhibit their behavior, it may actually stimulate the misbehavior.  These students tend to be both disruptive and difficult to discipline.  Highly structured environments employing both mild reward and punishments have the best chance of managing the behavior of High Porpoise students.  Low Porpoise students are much easier to manage and don’t usually present significant discipline problems.

Encouragement     

Porpoise Scale:  High Porpoise students find intensity of stimulation enjoyable and are prone to engage in exciting and dangerous activities without regard for the potential consequences.  Such a student may look for confrontations and even punishment simply for the stimulation value such situations hold.  Students who are Low Porpoise do not find high levels of stimulation particularly enjoyable and therefore will tend to less stimulating kinds of activities and will have greater regard for the potential consequences of their behavior.

Scoring Payton’s:  Eagle Scale Position and Tendencies .6 is somewhat high
	If the child’s score is between these two numbers score them from the right hand column
	How to score them based on Z score

	-.01
	-.35
	Close to average

	+.01
	+.35
	Close to average

	-.35
	-.90
	Somewhat Low

	+.35
	+.90
	Somewhat High

	-.90
	-1.24
	Low

	+.90
	+1.24
	High

	Less than or equal to -1.25
	Very Low

	Greater than or equal to +1.25
	Very High


Quick Highlight of Characteristics based on Eagle Scale

	
Example
	Low Eagle
	High Eagle

	Explanation
	Introverted
	Extraverted 

	Method 
	Shy
	Gregarious

	Syndrome (only severe)
	Fearful
	Hyperactive 


Conduct

     Eagle Scale:  Students who are Low Eagle tend to work slowly and make few errors.  Students who are High Eagle tend to work quickly and make careless errors.  A Low Eagle student will appear to be very motivated and attentive on most tasks and will persist at them.  A High Eagle student will appear under-motivated and easily distractible and will get easily bored with most tasks.

Acquire Knowledge

     Eagle Scale:    High Eagle students tend to learn major points that are emphasized better than minor points, while Low Eagle students will learn both forms of material.  High Eagle students learn best with continuous reinforcement or feedback, while Low Eagle students perform best under conditions of intermittent reinforcement or feedback.  Recall of learned material also varies for these two types of students.  High Eagle students recall material better after a short delay between learning and testing, while Low Eagle students recall material better immediately following learning or after a long delay.  Typically, High Eagle students do better in elementary school, while Low Eagle students do better in high school.

Regulate Behavior

     Eagle Scale:    Students at both extremes on the Eagle scale respond to reward and punishment.  However, Low Eagle students are more sensitive to punishment and threats of punishment, while High Eagle students are more sensitive to rewards and reminders about prospective rewards that are available.  One should not adopt one strategy or the other with students who are at different ends of the Eagle scale.  Rather, one should use both approaches but shift the emphasis a bit depending of the type of student.

Encouragement

     Eagle Scale: Students who are Low Eagle perform less accurately under external stress, while students who are High Eagle improve their performance when under external stress (e.g., time limits).  Arousal from stress relative to the Eagle Scale is primarily related to external stimulation, e.g., noise and cognitive challenge, e.g., problem-solving.  The most advantageous level of arousal for these two types of students is also influenced by task difficulty.  The optimal level of arousal for each goes up for easy tasks and down for difficult tasks.  However, the relative difference will remain the same.  That is, on an easy task a High Eagle student’s optimal level of arousal will be higher than on a difficult task but will be higher in both cases than for a Low Eagle student.

Scoring Payton’s: Rabbit Scale Position and Tendencies 1.14 was high
	If the child’s score is between these two numbers score them from the right hand column
	How to score them based on Z score

	-.01
	-.35
	Close to average

	+.01
	+.35
	Close to average

	-.35
	-.90
	Somewhat Low

	+.35
	+.90
	Somewhat High

	-.90
	-1.24
	Low

	+.90
	+1.24
	High

	Less than or equal to -1.25
	Very Low

	Greater than or equal to +1.25
	Very High


Quick Highlight of Characteristics based on Rabbit Scale

	
Example
	Low Rabbit
	High Rabbit

	Explanation
	Rational
	Emotional

	Method 
	Deliberate
	Spontaneous

	Syndrome (only severe)
	Obsessive Compulsive
	Anxious


Conduct

    Rabbit Scale:  Students who are Low Rabbit tend to have very mild or no reaction to emotional stimuli.  They are unlikely to become upset and if they do will quickly recover.  High Rabbit students are very sensitive to emotional stimuli, have strong reactions to them, get upset easily and are slow to calm down.  High Rabbit students will often attempt to avoid situations that are apt to be emotionally charged.

Acquire Knowledge

     Rabbit Scale:  Low Rabbit students tend to approach learning in an exploratory style while High Rabbit students approach learning in a more rigid and compulsive manner.  High Rabbit students can study for long periods on a regular basis, while Low Rabbit students study best for shorter periods broken up by other activities.  Low Rabbit students do better in elementary school and High Rabbit students in high school.

Regulate Behavior

     Rabbit Scale: High Rabbit students tend to be more receptive to negative consequence and Low Rabbit students to reinforcement.  Both reward and negative consequence should be low key for the High Rabbit student.  Both need to be somewhat more intense to affect Low Rabbit students. Differential levels of both reward and negative consequences need to be used with students at both ends of this dimension.  Failure to differentiate may lead to some students being over-controlled and some who are unmanageable.

Encouragement

     Rabbit Scale:  Students with High Rabbit tend to be more easily stimulated by emotional stimuli and often perform poorly on tasks because they are overly stimulated or motivated.  On the other hand, a student who is Low Rabbit often performs poorly on tasks, as well, but for the opposite reason.  That is, they are insufficiently stimulated or under-motivated.  Students high or low on the Rabbit Scale respond to external stress in about the same way as do students high or low on the Eagle Scale.  That is, external pressure can be used to enhance performance in Low Rabbit students, but will further erode the performance of High Rabbit students.  Task difficulty also interacts with the Rabbit Scale.  A relatively high arousal level is best for easy tasks and a relatively low arousal is best for difficult tasks.  High Rabbit students are particularly susceptible to “test anxiety” and the importance of tests should be down played with them.

	If the child’s score is between these two numbers score them from the right hand column
	How to score them based on Z score

	-.01
	-.35
	Close to average

	+.01
	+.35
	Close to average

	-.35
	-.90
	Somewhat Low

	+.35
	+.90
	Somewhat High

	-.90
	-1.24
	Low

	+.90
	+1.24
	High

	Less than or equal to -1.25
	Very Low

	Greater than or equal to +1.25
	Very High


Payton’s Truth Scale was low; which would indicate that Payton was telling the truth when answering these questions.  If the score had been high there are two routes.  You can ask the student to take the test again or answer the questions yourself based on how you think the student really feels about each answer.  Our guesses are usually only about 30% reliable for “guessing” motives behind students’ actions, so try to get the student to answer the questions as reliably as possible.  Tell them answers will help you determine if they learn best through visual or auditory learning styles.

Scoring Payton’s High Porpoise, Somewhat High Eagle, and High Rabbit Combinations
	
	PER Combinations
	Descriptive Levels

	1
	Low or Average Porpoise, Avg Eagle, Low or Avg Rabbit
	Red

	2
	Low or Average Porpoise, High Eagle, Low or Average Rabbit
	Orange

	3
	Low or Average Porpoise, Low Eagle, Low or Avg Rabbit
	Yellow

	4
	Low or Average Porpoise ,  Avg Eagle, High Rabbit 
	Green

	5
	Low or Average Porpoise, High Eagle, High Rabbit 
	Light Blue

	6
	Low or Average Porpoise, Low Eagle, High Rabbit 
	Indigo

	7
	High Porpoise, Avg Eagle, Low or Avg Rabbit
	Purple

	8
	High Porpoise, High Eagle, Low or Avg Rabbit
	Turquoise

	9
	High Porpoise, Low Eagle, Low or Avg Rabbit
	Burgundy

	10
	High Porpoise, Avg Eagle, High Rabbit 
	Peach

	11
	High Porpoise, High Eagle, High Rabbit 
	Lime 

	12
	High Porpoise, Low Eagle, High Rabbit 
	Hot Pink


Payton is most likely a lime student.  Since the Eagle was “somewhat high” he could have Peach tendencies.

RED

     This profile represents the majority of students.  Because there is a considerable amount of variability on the PER Scales, within the normal range, these students represent a diverse group.  The closer to a deviant score on any one of the PER Scales or EPQ profiles an individual student is, the more appropriate the suggestions for students deviant on that scale or with that profile.

     These students are usually fairly well adjusted and perform up to their capacity in school.  When they exhibit problem behaviors in school there is usually something in the home or school environment that makes these problem behaviors adaptive.  Once the environmental influences are corrected their behavior will usually correct or respond well to corrective interventions.  As a result, students with the typical profile, who develop behavior problems, have a good prognosis.  When these students have average to superior intelligence, they usually perform well in school and exhibit few problems.  When these students have below average intelligence or a specific disability, they will perform less well and are more prone to develop behavior problems, especially, if they are pushed beyond their ability and have a lot of failure experiences, their motivation or effort is questioned or their performance is ridiculed.

Recommendations for TYPICAL students:

· The full range of discipline techniques is effective with these students.

· Social rewards are usually more effective than material rewards.  Material rewards should only be used with this type of student when he or she comes from a deprived environment.  

· The full range of instructional methods is effective with these students.

· If a student’s parents encourage good performance at school, send home examples of their best work for the parents to see and reward.

· Use stimulating materials for easy tasks and more subdued materials for difficult tasks.

· Motivation will be higher in these students if they are challenged by their work.  This means that on new tasks they should experience a 20-30% error rate initially.
Orange
These students are usually fairly well adjusted and seldom develop emotional or behavioral problems.  In fact, they may appear better adjusted than students with a typical profile.  They do have a tendency to talk loudly and to respond impulsively.

Recommendations for High EAGLE students:

· Give these students short study periods interspersed with different activities

· Praise work that is done well

· Direct other student’s attention to the student’s good work

· Allow the High Eagle student to participate in group work, especially when he or she can lead the group

· Use opportunities to work with other students to reward individual work

· Educators may have to restrain the High Eagle student’s impulsive responses by requiring him or her to “stop and think” before responding

· After a study period, allow a short break before testing or questioning the High Eagle student on the material just studied

· Use threats of negative consequences sparingly

· Use stimulating materials with High Eagle students
· Games and competition can be used to arouse the High Eagle student during school work

· Emphasize broad general principles, rather than details, as much as possible

· Placing the High Eagle students under moderate stress may facilitate their performance, especially for easy material

· Continuous feedback should be given to high Eagle students
· Teachers in the upper grade levels, especially, should concentrate on making their instruction more consistent with the learning styles of High Eagle students
· High Eagle boys, in particular, should be encouraged to act in a less impulsive manner
Yellow

     These students are usually fairly well adjusted with few emotional or behavioral problems.  They do not, however, respond well to being the center of attention, particularly unexpectedly or frequently.  Teachers often mistake this type of student for a student with emotional problems.

Recommendations for Low EAGLE Students

· Allow longer periods on a task for low Eagle students
· Educators should put less emphasis on praising low Eagle students after doing good work and more emphasis on reassuring them before they begin work

· Give feedback to the low Eagle student in private

· Allow the low Eagle student to work individually as much as possible

· Use opportunities to do individual tasks to reward appropriate group participation

· The low EAGLE student may have to be encouraged to be less cautious in responding to questions and giving opinions.

· Test or question the low Eagle student immediately after he or she has studied material

· Threats of negative consequences can be used effectively with low Eagle students
· Use subdued, “serious looking” materials with low Eagle students
· Avoid arousing or stimulating the low Eagle student during school work

· Putting the low Eagle student under pressure to perform well may lower performance especially with difficult material.

· Details can be emphasized with low Eagle students
· Encourage the low Eagle student to initiate interactions

· Teachers in the lower grades should concentrate on making their instruction more consistent with the learning styles of the low Eagle students
· Low Eagle students, especially girls, should be encouraged to act in a more outgoing manner

Green
     These students have a high incidence of emotional problems, e.g., phobias. They seldom show

disruptive behavior, but may have emotional outbursts in stressful or threatening situations.

Their behavior is usually easy to control and may become over-controlled.

Recommendations for HIGH Rabbit   Students:

· Praise the work that the High Rabbit student does well.

· The threat of negative consequences is effective for High Rabbit  student, but actual may be

harmful to their performance.

· Avoid emotional experiences, especially negative ones, with High Rabbit students.

· Avoid stress to perform well, especially on difficult tasks.

· Use relaxation techniques and desensitization for specific fears.

· Discourage either extreme impulsivity or extreme caution. but do not allow the child to

go to the opposite extreme.

· A subdued, personal approach is called for with High Rabbit students.

· De-emphasize testing and evaluation of work for highly High Rabbit students.

· Give frequent tests rather than a single final exam.

· Avoid arousing (stimulating) the High Rabbit student emotionally during school work.

· Structure the High Rabbit student's time and environment as much as possible.

· When the High Rabbit student is upset, allow him or her to postpone work until another time.

· Educators should give the highly High Rabbit student a good deal of emotional support.

· Elementary teachers, especially, should identify highly High Rabbit students and modify their teaching methods for them.

Light Blue 
     These students are outgoing and uninhibited as well as anxious and over reactive. These students

will often be diagnoses with learning disabilities. These students' performance improves when

stimulated by stimulating materials and activities or by stimulant drugs hut may exhibit an

emotional over reaction. Thus, educators should stimulate these students with materials and social

interaction rather than emotional stimulation.

Recommendations for HIGH Eagle and HIGH Rabbit   Students:

· High Eagle students should be given short study periods interspersed with different

activities.

· Praise work that is done well.

· Direct other student's attention to the High Eagle student’s good work.

· Allow the High Eagle student to participate in group work, especially when he or she can

lead the group.

· Use opportunities to work with other students to reward individual work.

· Educators may have to restrain the High Eagle student’s impulsive responses by requiring him

or her to "stop and think" before responding.

· After a study period, allow a short break before testing or questioning the High Eagle student on the material just studied.

· Use threats of negative consequences sparingly.

· Use stimulating materials with High Eagle students.

· Games and competition can be used to arouse the High Eagle student during school work.

· With High Eagle students emphasize broad general principles, rather than details

· Placing High Eagle students under moderate stress may facilitate their performance,

especially for easy material.

· Continuous feedback should be given to highly High Eagle students.
·  Teachers in the upper grade levels, especially, should concentrate on making their instruction more consistent with the learning styles of High Eagle students
· High Eagle boys, in particular, should be encouraged to act in a less extraverted manner.

· Praise the work that the High Rabbit student does well.
· The threat of negative consequences is effective for High Rabbit student, but actual punishment may be harmful to their performance.

· Avoid emotional experiences, especially negative ones, with High Rabbit students.

· Avoid stress to perform well, especially on difficult tasks.

· Use relaxation techniques and desensitization for specific fears.

· Discourage either extreme impulsivity or extreme caution, but do not allow the child to

go to the opposite extreme.

· A subdued, personal approach is called for with High Rabbit students.

· De-emphasize testing and evaluation of work for highly High Rabbit students.

· Give frequent tests rather than a single final exam.

· Avoid arousing (stimulating) the High Rabbit student emotionally during school work.

· Structure the High Rabbit student's time and environment as much as possible.

· When the High Rabbit student is upset, allow him or her to postpone work until another time.
· Educators should give the highly High Rabbit student a good deal of emotional support.
· Elementary teachers, especially, should identify highly High Rabbit students and modify their teaching methods for them.
Evidence Based Practices from the US Department of Education for children with ADHD
http://www.ed.gov/rschstat/research/pubs/adhd/adhd-teaching_pg3.html )

Indigo
     These students are emotionally over reactive, but usually are quiet and extremely cautious. They

are often too stimulated to perform well in school and anything that reduces their anxiety will

improve their performance. They frequently try to avoid things that most children find enjoyable

and are particularly susceptible to school phobia. Because of their quiet reserved demeanor,

teachers often do not recognize that they need special attention.

Recommendations for LOW Eagle and HIGH Rabbit   Students:

· Allow longer periods on a task for LOW Eagle students.

· Educators should put less emphasis on praising LOW Eagle students after doing good work and

more emphasis on reassuring them before they begin work.

· Give feedback to the LOW Eagle student in private.

· Allow the LOW Eagle student to work individually as much as possible.

· Use opportunities to do individual tasks to reward appropriate group participation.

· The LOW Eagle student may have to be encouraged to be less cautious in responding to

questions and giving opinions.

· Test or question the LOW Eagle student immediately after he or she has studied material.

· Threats of negative consequences can be used effectively with LOW Eagle students.

· Use subdued, "serious looking" materials with LOW Eagle students.

· Avoid arousing (stimulating) the LOW Eagle student during school work.

· Putting the LOW Eagle student under pressure to perform well may lower performance,

especially with difficult material.

· Details can be emphasized with LOW Eagle students.

· Encourage the LOW Eagle student to initiate interaction.

· Teachers in the lower grades should concentrate on making their instruction more

consistent with the learning styles of LOW Eagle students.

· LOW Eagle students, especially girls, should be encouraged to act in a more extraverted
manner.

And

· Praise the work that the High Rabbit student does well.

· The threat of negative consequences is effective for High Rabbit student, but actual punishment may be

harmful to their performance.

· Avoid emotional experiences, especially negative ones, with High Rabbit students.

· Avoid stress to perform well, especially on difficult tasks.

· Use relaxation techniques and desensitization for specific fears.

· Discourage either extreme impulsivity or extreme caution, but do not allow the child to

go to the opposite extreme.

· A subdued, personal approach is called for with High Rabbit students.

· De-emphasize testing and evaluation of work for highly High Rabbit students.

· Give frequent tests rather than a single final exam.

· Avoid arousing (stimulating) the High Rabbit student emotionally during school work.

· Structure the High Rabbit student's time and environment as much as possible.

· When the High Rabbit student is upset, allow him or her to postpone work until another time.

· Educators should give the highly High Rabbit student a good deal of emotional support.

· Elementary teachers, especially, should identify highly High Rabbit students and modify their

teaching methods for them.

Purple
     These students are likely to exhibit disruptive behaviors in the classroom. They may also try to

dominate classmates through aggressive behavior. They are difficult to control through either

reward or negative consequences and often engage in sensation seeking behavior. Sometimes a skillful

teacher can use their sensation seeking behavior to enhance academic performance. Students

with this profile who have above average intelligence can be very creative but even so will not be

pleasant to work with. Students with this profile who are of lower intelligence have more

difficulty directing their behavior toward productive ends.

Recommendations for HIGH Porpoise  Students:

· Stimulating punishments should be avoided whenever possible.

· Use loud. stimulating activities to encourage appropriate behavior.

· Allow the High Porpoise student to participate in competitive activity following studying

or other quiet activity.

· Channel competitiveness into school work.

· Allow the High Porpoise student to work for short periods with frequent breaks.

· Have the Porpoise High Porpoise student plan activities ahead of time and follow those plans in an

orderly manner.

· Educators may have to remind the High Porpoise student about the overall goal occasionally

during school work.

· Encourage the High Porpoise student to "stop and think" before responding.

· Material rewards may influence the High Porpoise student's behavior more than social

rewards.

· Allow the High Porpoise student to work on creative projects as much as possible.

Behavioral Scripts and Instructional Procedures for Students with Learning and Behavioral Problems by Matthew Mayer and Linda Patriarca   Available from Preventing School Failure, v52 n1 p3-12.  Read synopsis on www.eric.ed.gov  Eric Number: EJ778340 
Managing Aggression Using Cognitive-Behavioral Interventions: State of the Practice and Future Directions by Stephen Smith, John Lockman and /Ann Daunic.  Available from Behavioral Disorders, v30 n3 p227-240 May 2005.  Read synopsis on www.eric.ed.gov  Eric Number: EJ752715  

Turquoise
     These students' impulsive behavior is often directed toward other people and is often violent.

These students will work in order to be stimulated. Stimulation is useful both during work and

following work in order to get optimal performance. They respond better to rewards than

negative consequences but don't respond well to either.

Recommendations for HIGH Eagle and HIGH Porpoise  Students:

· High Eagle students should be given short study periods interspersed with different

activities.

· Praise work that is done well.

· Direct other student's attention to the High Eagle student’s good work.

· Allow the High Eagle student to participate in group work, especially when he or she can

lead the group.

· Use opportunities to work with other students to reward individual work.

· Educators may have to restrain the High Eagle student’s impulsive responses by requiring him

or her to "stop and think" before responding.

· After a study period, allow a short break before testing or questioning the High E
student on the material just studied.

· Use threats of negative consequences sparingly.

· Use stimulating materials with High Eagle students.

· Games and competition can be used to arouse the High Eagle student during school work.

· With High Eagle students emphasize broad general principles, rather than details, as

as possible.

· Placing High Eagle students under moderate stress may facilitate their performance,

especially for easy material.

· Continuous feedback should be given to highly extraverted students.

· Teachers in the upper grade levels, especially, should concentrate on making their

instruction more consistent with the learning styles of High Eagle students.
· High Eagle boys, in particular, should he encouraged to act in a less High Eagle manner.

And

· Stimulating punishments should be avoided whenever possible.

· Use loud, stimulating activities to encourage appropriate behavior.

· Allow the High Porpoise student to participate in competitive activity following studying

or other quiet activity.

· Channel competitiveness into school work.

· Allow the High Porpoise student to work for short periods with frequent breaks.

· Have the High Porpoise student plan activities ahead of time and follow those plans in an

orderly manner.

· Educators may have to remind the High Porpoise student about the overall goal occasionally

during school work.

· Encourage the High Porpoise student to "stop and think" before responding.

· Material rewards may influence the High Porpoise student's behavior more than social

rewards.

· Allow the High Porpoise student to work on creative projects as much as possible.

Burgundy
     The hostile behavior in these students is usually directed at things rather than people. Vandalism

is more common that fighting. Their behavior is likely to be unpredictable and to swing between

impulsive and cautious responding both of which are harmful to school performance. Thus,

the recommendations for High Porpoise and Low Eagle may at times be contradictory and educators must be

careful when employing recommendations from one area that educators don'1 push the student to the

other extreme. Stimulation during work periods will usually interfere with their performance.

However, stimulation following work, as a reward, will increase the amount and quality of future

work. Once they become stimulated, it is necessary to get them settled down before any they can

productively resume work. The best times for stimulating activities is during breaks, lunch,

recess or at the end of the day. Students with this profile who have above average intelligence

can be very creative, particularly in the areas of science and technology. Even so, they will not be

pleasant to work with. Students with this profile who are of lower intelligence have more

difficulty directing their behavior toward productive ends.

Recommendations for LOW Eagle and HIGH Porpoise  Students:

· Allow longer periods on a task for low Eagle students.

· Educators should put less emphasis on praising low Eagle students after doing good work and

more emphasis on reassuring them before they begin work.

· Give feedback to the low Eagle student in private.

· Allow the low Eagle student to work individually as much as possible.

· Use opportunities to do individual tasks to reward appropriate group participation.

· The low Eagle student may have to be encouraged to be less cautious in responding to

questions and giving opinions.

· Test or question the low Eagle student immediately after he or she has studied material.

· Threats of negative consequences can be used effectively with low Eagle students.

· Use subdued, "serious looking" materials with low Eagle students.

· Avoid arousing (stimulating) the low Eagle student during school work.

· Putting the low Eagle student under pressure to perform well may lower performance,

especially with difficult material.

· Details can be emphasized with low Eagle students.

· Encourage the low Eagle student to initiate interaction.

· Teachers in the lower grades should concentrate on making their instruction more

consistent with the learning styles of low Eagle students.

· low Eagle students, especially girls, should be encouraged to act in a more extraverted
manner.

And

· Stimulating punishments should be avoided whenever possible.

· Use loud, stimulating activities to encourage appropriate behavior.

· Allow the high Porpoise student to work for short periods with frequent breaks.

· Have the high Porpoise student plan activities ahead of time and follow those plans in an

orderly manner.

· Educators may have to remind the high Porpoise student about the overall goal occasionally

during school work.

· Encourage the high Porpoise student to "stop and think" before responding.

· Material rewards may influence the high Porpoise student's behavior more than social

rewards.

· Allow the high Porpoise student to work on creative projects as much as possible.

Peach

     These students typically have a combination of emotional and behavioral problems. They often

engage in sensation seeking activities without regard for consequences. They also often over

react to the emotional stimulation that results from their activities. This feedback keeps them in

an almost continuous state of over stimulation and anxiety. They usually don't do well

academically and often don't have the foresight to successfully commit serious misdeeds. You

must constantly work to avoid over stimulating these students or allow them to over stimulate

themselves. Students with this profile who have above average intelligence can be very creative,

particularly in the area of the arts. Even so, they will not be pleasant to work with. Students with

these profiles that are of lower intelligence have more difficulty directing their behavior toward

productive ends.

Recommendations for HIGH Porpoise  and HIGH Rabbit   Students:

· Stimulating punishments should be avoided whenever possible.

· Use loud, stimulating activities to encourage appropriate behavior.

· Allow the High Porpoise student to participate in competitive activity following studying

or other quiet activity.

· Channel competitiveness into school work.

· Allow the High Porpoise student to work for short periods with frequent breaks.

· Have the High Porpoise student plan activities ahead of time and follow those plans in an

orderly manner.

· Educators may have to remind the High Porpoise student about the overall goal occasionally

during school work.

· Encourage the High Porpoise student to "stop and think" before responding.

· Material rewards may influence the High Porpoise student's behavior more than social

rewards.

· Allow the High Porpoise student to work on creative projects as much as possible.

And

· Praise the work that the High Rabbit student does well.

· The threat of negative consequences is effective for High Rabbit student, but actual punishment may be

harmful to their performance.

· Avoid emotional experiences, especially negative ones, with High Rabbit students.

· Avoid stress to perform well, especially on difficult tasks.

· Use relaxation techniques and desensitization for specific fears.

· Discourage either extreme impulsivity or extreme caution, but do not allow the child to

go to the opposite extreme.

· A subdued, personal approach is called for with High Rabbit students.

· De-emphasize testing and evaluation of work for highly High Rabbit students.

· Give frequent tests rather than a single final exam.

· Avoid arousing (stimulating) the High Rabbit student emotionally during school work.

· Structure the High Rabbit student's time and environment as much as possible.

· When the High Rabbit student is upset, allow him or her to postpone work until another time.

· Educators should give the highly High Rabbit student a good deal of emotional support.

· Elementary teachers, especially, should identify High Rabbit students and modify their

teaching methods for them.
Lime Green

     These students are the most disruptive of all students. Techniques used to stimulate students

high on Eagle and to reward students high on Porpoise can be used as long as they don't involve stressful or

emotional components. A teacher talking loudly or yelling at one of these students is likely to

produce an emotional over reaction and physical aggression, probably directed at the teacher.

Managing the behavior of this highly unusual type of student requires a constant effort. Students

with this profile who have above average intelligence can be very creative, particularly in the

area of the arts. Even so, they will not be pleasant (0 work with. Students with this profile who

are of lower intelligence have more difficulty directing their behavior toward productive ends

and is the profile with the worst prognosis. Criminal behavior is highly likely for a student with

this profile that is of average to lower intelligence.

Recommendations for HIGH Porpoise, HIGH Eagle, and HIGH Rabbit Students:

· Stimulating punishments should be avoided whenever possible.

· Use loud, stimulating activities to encourage appropriate behavior.

· Allow the HIGH Porpoise student to participate in competitive activity following studying

or other quiet activity.

· Channel competitiveness into school work.

· Allow the HIGH Porpoise student to work for short periods with frequent breaks.

· Have the HIGH Porpoise student plan activities ahead of time and follow those plans in an

orderly manner.

· Educators may have to remind the HIGH Porpoise student about the overall goal occasionally

during school work.

· Encourage the HIGH Porpoise student to "stop and think" before responding.

· Material rewards may influence the HIGH Porpoise student's behavior more than social

rewards.

· Allow the HIGH Porpoise student to work on creative projects as much as possible.

And

· HIGH Eagle students should be given short study periods interspersed with different

activities.

· Praise work that is done well.

· Direct other student's attention to the HIGH Eagle student’s good work.

· Allow the HIGH Eagle student to participate in group work, especially when he or she can

lead the group.

· Use opportunities to work with other students to reward individual work.

· Educators may have to restrain the HIGH Eagle student’s impulsive responses by requiring him

or her to "stop and think" before responding.

· After a study period, allow a short break before testing or questioning the HIGH E
student on the material just studied.

· Use threats of negative consequences sparingly.

· Use stimulating materials with HIGH Eagle students.

· Games and competition can be used to arouse the HIGH Eagle student during school work.

· With HIGH Eagle students emphasize broad general principles, rather than details, as

as possible.

· Placing HIGH Eagle students under moderate stress may facilitate their performance,

especially for easy material

· Continuous feedback should be given to highly HIGH Eagle students.
· Teachers in the upper grade levels, especially, should concentrate on making their instruction more consistent with the learning styles of HIGH Eagle students.
· HIGH Eagle boys, in particular, should be encouraged to act in a less HIGH Eagle manner.
· Praise the work that the HIGH Rabbit student does well.
· The threat of negative consequences is effective for HIGH Rabbit student, but actual punishment may be harmful to their performance.

· Avoid emotional experiences, especially negative ones, with HIGH Rabbit students.

· Avoid stress to perform well, especially on difficult tasks.

· Use relaxation techniques and desensitization for specific fears.

· Discourage either extreme impulsivity or extreme caution, but do not allow the child to

go to the opposite extreme.

· A subdued, personal approach is called for with HIGH Rabbit students.

· De-emphasize testing and evaluation of work for highly HIGH Rabbit students.

· Give frequent tests rather than a single final exam.

· Avoid arousing (stimulating) the HIGH Rabbit student emotionally during school work.

· Structure the HIGH Rabbit student's time and environment as much as possible.

· When the HIGH Rabbit student is upset, allow him or her to postpone work until another time.

· Educators should give the highly HIGH Rabbit student a good deal of emotional support.

· Elementary teachers, especially, should identify HIGH Rabbit students and modify their

teaching methods for them.

Pink
     These students are likely to be more fearful and anxious and likely to be less openly aggressive

than students in Profile Ten. More attention should be given to reducing anxiety than to

controlling aggression. Their behavior is often erratic, swinging between emotional outburst and

withdrawal, but ineffective. Stimulation during work should be avoided even as a consequence

for good work because they may become too stimulated (stimulated) for optimal performance.

Recommendations for HIGH Porpoise, LOW Eagle and HIGH Rabbit
   Students:

· Stimulating punishments should be avoided whenever possible.

· Use loud, stimulating activities to encourage appropriate behavior.

· Allow the HIGH Porpoise student to work for short periods with frequent breaks.

· Have the HIGH Porpoise student plan activities ahead of time and follow those plans in an

orderly manner.

· Educators may have to remind the HIGH Porpoise student about the overall goal occasionally

during school work.

· Encourage the HIGH Porpoise student to "stop and think" before responding.

· Material rewards may influence the HIGH Porpoise student's behavior more than social

rewards.

· Allow the HIGH Porpoise student to work on creative projects as much as possible.

And

· Allow longer periods on a task for LOW Eagle students.

· Educators should put less emphasis on praising LOW Eagle students after doing good work and

more emphasis on reassuring them before they begin work.

· Give feedback to the LOW Eagle student in private.

· Allow the LOW Eagle student to work individually as much as possible.

· Use opportunities to do individual tasks to reward appropriate group participation.

· The LOW Eagle student may have to be encouraged to be less cautious in responding to

questions and giving opinions.

· Test or question the LOW Eagle student immediately after he or she has studied material.

· Threats of negative consequences can be used effectively with LOW Eagle students.

· Use subdued. "serious looking" materials with LOW Eagle students.

· Avoid arousing (stimulating) the LOW Eagle student during school work.

· Putting the LOW Eagle student under pressure to perform well may lower performance,

especially with difficult material.

· Details can be emphasized with LOW Eagle students.

· Encourage the LOW Eagle student to initiate interaction.

· Teachers in the lower grades should concentrate on making their instruction more

consistent with the learning styles of LOW Eagle students.

· LOW Eagle students, especially girls, should be encouraged to act in a more extraverted
manner.

And

· Praise the work that the HIGH Rabbit student does well.

· The threat of negative consequences is effective for HIGH Rabbit student, but actual punishment may be

harmful to their performance.

· Avoid emotional experiences, especially negative ones, with HIGH Rabbit students.

· Avoid stress to perform well, especially on difficult tasks.

· Use relaxation techniques and desensitization for specific fears.

· Discourage either extreme impulsivity or extreme caution, but do not allow the child to

go to the opposite extreme.

· A subdued, personal approach is called for with HIGH Rabbit students.

· De-emphasize testing and evaluation of work for highly HIGH Rabbit students.

· Give frequent tests rather than a single final exam.

· Avoid arousing (stimulating) the HIGH Rabbit student emotionally during school work.

· Structure the HIGH Rabbit student's time and environment as much as possible.

· When the HIGH Rabbit student is upset, allow him or her to postpone work until another time.

· Educators should give the highly HIGH Rabbit student a good deal of emotional support.

· Elementary teachers, especially, should identify highly HIGH Rabbit students and modify their

teaching methods for them.
Porpoise, Eagle, and Rabbit Combinations
	
	PER Combinations
	Descriptive Levels

	1
	Low or Average Porpoise, Avg Eagle, Low or Avg Rabbit
	Red

	2
	Low or Average Porpoise, High Eagle, Low or Average Rabbit
	Orange

	3
	Low or Average Porpoise, Low Eagle, Low or Avg Rabbit
	Yellow

	4
	Low or Average Porpoise ,  Avg Eagle, High Rabbit 
	Green

	5
	Low or Average Porpoise, High Eagle, High Rabbit 
	Light Blue

	6
	Low or Average Porpoise, Low Eagle, High Rabbit 
	Indigo

	7
	High Porpoise, Avg Eagle, Low or Avg Rabbit
	Purple

	8
	High Porpoise, High Eagle, Low or Avg Rabbit
	Turquoise

	9
	High Porpoise, Low Eagle, Low or Avg Rabbit
	Burgundy

	10
	High Porpoise, Avg Eagle, High Rabbit 
	Peach

	11
	High Porpoise, High Eagle, High Rabbit 
	Lime 

	12
	High Porpoise, Low Eagle, High Rabbit 
	Hot Pink


How to CARE for students

	
	Conduct
	Acquire   
	Regulate
	Excitement

	High Porpoise

[image: image1.wmf]
	Solitary and viewed as un-socialized. Frequently like odd and unusual things and have a marked disregard for danger.  Tend to be defiant and aggressive.
	Do not learn as easily from experience.  Are sometimes thought of as hard headed.  Have difficulty maintaining attention and concentrating in learning situations and tend to respond impulsively.  When coupled with high intelligence tends to incline the student toward productive endeavors.  Appear more original in their thinking and may be labeled creative.  When associated with average to below average intelligence can incline students toward destructive activities.  Teachers tend to find them troublesome.
	Punishment and emotional displays are often counterproductive for these students.  It may actually stimulate their behavior.  Tend to be both disruptive and difficult to discipline.  Highly structured environments employing both mild reward and punishments have the best chance of managing the behavior of High Porpoise students.  
	Find high levels of stimulation enjoyable and are prone to engage in exciting and dangerous activities without regard for the potential consequences.  May seek confrontations and even punishment simply for the stimulation value such situations hold.

	Low P

[image: image2.wmf]
	Very sociable, friendly, and seldom exhibit hostility or aggression.  Not very susceptible to serious psychological disorders.
	Learn easily from experience.  Do better in school at all levels.  Teachers find Low Porpoise students more “teachable” and less troublesome.
	Tend not to be disruptive and easy to discipline.
	Do not find high levels of stimulation particularly enjoyable and therefore will tend to less stimulating kinds of activities and will have greater regard for the potential consequences of their behavior.


How To CARE for Children:
	
	Conduct
	Acquire   
	Regulate
	Excitement

	High Eagle 
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	Tend to work quickly and make careless errors.  Will appear under-motivated and easily distractible and will get easily bored with most tasks.
	Tend to learn major points that are emphasized better than minor points.  Recall material better after a short delay between learning and testing.  Typically do better in elementary school.
	Respond to reward and punishment.  More sensitive to rewards and reminders about potential rewards.
	Improved performance with external stress.  Arousal to stress relative to the Eagle trait and is primarily related to external stimulation (noise, cognitive challenge, problem solving) On an easy task the optimal level of arousal will be higher than on a difficult task.

	Low Eagle

[image: image4.wmf]

	Tend to work slowly and make few errors.  Will appear to be very motivated and attentive and will persist in most tasks.
	Perform best under conditions of intermittent reinforcement or feedback.  Recall material better immediately following learning or after a long delay.  Typically do better in high school.
	Respond to reward and punishment.  Both reward and negative consequences should be low key.
	Perform more poorly under external stress.  Arousal to stress relative to the Eagle trait is primarily related to external stimulation (noise, cognitive, challenge, problem solving).  Low arousal in easy or difficult tasks.


How to CARE for students
	
	Conduct
	Acquire   
	Regulate
	Excitement

	High Rabbit 
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	Are very sensitive to emotional stimuli, have strong reactions to them, get upset easily and are slow to calm down.  Will often attempt to avoid situations that are apt to be emotionally charged.
	Approach learning in a more rigid and compulsive manner.  Can study for long periods on a regular basis.  Do better in high school.
	Tend to be more receptive to punishment.  Both reward and punishment need to be somewhat more intense to affect.
	More easily stimulated by emotional stimuli and often perform poorly on tasks because they are overly stimulated or motivated.  External pressure will erode the performance.  High arousal level is best for easy tasks and relatively low arousal is best for difficult tasks.  Particularly susceptible to “test anxiety” and the importance of tests should be down played with these children.

	Low Rabbit
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	Mild or no reaction to emotional stimuli.
	Tend to approach learning in an exploratory style.  Study best for short periods broken up by other activities.  Do better in elementary school.
	Tend to be more receptive to reinforcement.
	Often performs poorly on tasks because they are under-stimulated and under-motivated.  External pressure can be used to enhance performance.  High arousal level is best for easy tasks and relatively low arousal is best for difficult tasks.


Student Style Survey
Name _____________________   Age: _________       Sex: __________

School: ____________________ Grade: _________     Date: __________

Circle Yes or No for each of the items below:

	1
	Are you full of energy?


	YES
	NO

	2
	Are you good at explaining directions to someone?


	YES
	NO

	3
	Are you good at spelling? 


	YES
	NO

	4
	Are you touchy about some things?


	YES
	NO

	5
	Can you get a game going on the playground?


	YES
	NO

	6
	Did you ever pretend you did not hear when someone was calling you?


	YES
	NO

	7
	Did you ever take anything (even a pencil or a button) that belonged to someone else?


	YES
	NO

	8
	Do other people think of you as being full of energy?


	YES
	NO

	9
	Do teachers pick on you more than they do other students?


	YES
	NO

	10
	Do you always do what you are told right away?


	YES
	NO

	11
	Do you always finish your homework before you go play?


	YES
	NO

	12
	Do you always say you are sorry when you have been rude?


	YES
	NO

	13
	Do you always wash your hands before you eat?


	YES
	NO

	14
	Do you dream in color?


	YES
	NO

	15
	Do you enjoy music?


	YES
	NO

	16
	Do you find it hard to get to sleep at night because you are worrying about things?


	YES
	NO

	17
	Do you find it is hard to enjoy yourself at a fun party?

	YES
	NO

	18
	Do you generally pick up papers and trash that others throw on the classroom floor?


	YES
	NO

	19
	Do you get into more trouble at school than most other students?


	YES
	NO

	20
	Do you get sad when people find things wrong with you or the work you do?


	YES
	NO

	21
	Do you get your feelings hurt easily?


	YES
	NO

	22
	Do you have a lot of friends?


	YES
	NO

	23
	Do you have trouble remembering someone’s name?


	YES
	NO

	24
	Do you know how to have fun at a party (or on the playground)? 


	YES
	NO

	25
	Do you like being around other students and having conversations with them?


	YES
	NO

	26
	Do you like going to a lot of different places?


	YES
	NO

	27
	Do you like playing pranks on others?


	YES
	NO

	28
	Do you like to look at charts and diagrams?


	YES
	NO

	29
	Do you like to read to yourself out loud?


	YES
	NO

	30
	Do you like to speak in front of the class?


	YES
	NO

	31
	Do you like to talk a lot?


	YES
	NO

	32
	Do you often feel like life is not very exciting?

	YES
	NO

	33
	Do you often feel like you have had all you can take?


	YES
	NO

	34
	Do you often feel tired for no reason?


	YES
	NO

	35
	Do you often need kind friends to cheer you up?


	YES
	NO

	36
	Do you seem to get into a lot of fights?


	YES
	NO

	37
	Do you seem to get into more fights than other students?


	YES
	NO

	38
	Do you sometimes bully and tease other students?

	YES
	NO

	39
	Do you sometimes feel like life is just not worth living?


	YES
	NO

	40
	Do you sometimes feel really happy and then other times you feel sad for no reason?


	YES
	NO

	41
	Do you sometimes like to tease animals?


	YES
	NO

	42
	Do you throw trash on the floor if there is no waste paper basket handy?


	YES
	NO

	43
	Do you worry about bad things that might happen?


	YES
	NO

	44
	Do you worry for a long time if you feel you have made a fool of yourself?


	YES
	NO

	45
	Have you ever cheated at a game?


	YES
	NO

	46
	Have you ever said anything bad or mean about other people?


	YES
	NO

	47
	Is it important to have good manners?


	YES
	NO

	48
	Should people try not to be rude?


	YES
	NO

	49
	Were you ever greedy by helping yourself to more than your fair share of anything?
	YES
	NO

	50
	When the class says the pledge or sings a song, do you sing along or recite with the class?


	YES
	NO

	51
	Would it bother you to see someone you like get hurt by something you did?


	YES
	NO

	52
	Would it upset you a lot to see a dog or a cat that has just been hurt?


	YES
	NO

	53
	Would you call yourself “happy-go-lucky”?


	YES
	NO

	54
	Would you enjoy practical jokes that could sometimes really hurt people?


	YES
	NO

	55
	Would you rather be alone instead of playing with other students?


	YES
	NO

	56
	Would you rather sit and watch than play along when you go to a party?


	YES
	NO


· Adapted from: Corulla, W. (1990).  A revised version of the Porpoise Scale for children, Personality and Individual Differences. 11(1), 65-76.

· Revised by Laura A. Riffel (2008) for use by classroom teachers.  This could be read to younger students.

Scoring the Student Style Survey
Score 1 point for each item answered according to the answer key given below:

Porpoise Scale:    

Yes: 9, 19, 27, 36, 37, 38, 41, 51, 54
No: 47, 48, 52
Eagle Scale:  

Yes: 1, 5, 8, 22, 24, 25, 26, 31, 53
No: 17, 55, 56
Rabbit Scale:

Yes 4, 16, 20, 21, 32, 33, 34, 35, 39, 40, 43, 44
There are no “NO” answers on the Rabbit Scale
Truth Scale:

Yes: 10, 11, 12, 13 18, 50
No: 6, 7, 42, 45, 46, 49
Note: High Truth Scale scores indicate either that a student’s responses on the survey are not valid or the student is highly socialized.

Combined means and standard deviations across school-age children:

	Scale
	Sex
	Mean
	SD

	Porpoise
	M
	3.91
	3.0

	
	F
	2.56
	2.0

	Eagle
	M
	9.56
	2.4

	
	F
	9.85
	2.5

	Rabbit
	M
	6.69
	2.9

	
	F
	7.47
	3.0

	Truth
	M
	3.44
	2.1

	
	F
	3.63
	2.2


Note: To compute a standard deviation score, subtract a test mean from a student score and divide the remainder by the SD, e.g., 5-3.92=1.09 & 1.09/3= .36 or 6-9.85=-3.85 & -3.85/2.5=-1.54.  A high score is above 1 and a low score is below -1.  Since with a standard deviation score, the mean is equal to 0.  Thus, the .36 score above is above the mean but not outside the range of normal variation and the -1.54 is below the mean and is outside the range of normal variation.

Scoring the Student Style Survey

Porpoise Scale:    

	YES
	Tally
	
	NO
	Tally

	9
	
	
	47
	

	19
	
	
	48
	

	27
	
	
	52
	

	36
	
	
	
	

	37
	
	
	
	

	38
	
	
	
	

	41
	
	
	
	

	51
	
	
	
	

	54
	
	
	
	


	Males
	Females

	Raw Score ________   - 3.91/3.0= _______________ = z score

Z  Score __________ *10 + 50= ________________= t score
	Raw Score ________   - 2.56/2.0= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


Eagle Scale:  

	YES
	Tally
	
	NO
	Tally

	1
	
	
	17
	

	5
	
	
	55
	

	8
	
	
	56
	

	22
	
	
	
	

	24
	
	
	
	

	25
	
	
	
	

	26
	
	
	
	

	31
	
	
	
	

	53
	
	
	
	


	Males
	Females

	Raw Score ________   - 9.56/2.4= _______________ = z score

Z  Score __________ *10 + 50= ________________= t score
	Raw Score ________   - 9.85/2.5= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


Rabbit Scale:

	YES
	Tally
	

	4
	
	

	16
	
	

	20
	
	

	21
	
	

	32
	
	

	33
	
	

	34
	
	

	35
	
	

	39
	
	

	40
	
	

	43
	
	

	44
	
	


	Males
	Females

	Raw Score ________   - 6.69/2.9= _______________ = z score

Z  Score __________ *10 + 50= ________________= t score
	Raw Score ________   - 7.47/3.0= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


Truth Scale:

	YES
	Tally
	
	NO
	Tally

	10
	
	
	6
	

	11
	
	
	7
	

	12
	
	
	42
	

	13
	
	
	45
	

	18
	
	
	46
	

	50
	
	
	49
	


	Males
	Females

	Raw Score ________   - 3.44/2.1= _______________ = z score

Z  Score __________ *10 + 50= ________________= t score
	Raw Score ________   - 3.63/2.2= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


Score the next two boxes to determine if the child is most likely a visual or auditory learner:

Visual Learner

	Yes
	

	3
	

	14
	

	23
	

	28
	


Raw Score: ______________

Auditory Learner

	Yes
	

	2
	

	15
	

	29
	

	30
	


Raw Score: ______________

Whichever score is higher determines the likelihood that the child is either a visual or auditory learner.  We are still working on reliability scores for the visual and auditory categories.  

Porpoise Scale Position Rubric and Tendencies

	If the child’s score is between these two numbers score them from the right hand column
	How to score them based on Z score

	-.01
	-.35
	Close to average

	+.01
	+.35
	Close to average

	-.35
	-.90
	Somewhat Low

	+.35
	+.90
	Somewhat High

	-.90
	-1.24
	Low

	+.90
	+1.24
	High

	Less than or equal to -1.25
	Very Low

	Greater than or equal to +1.25
	Very High


Quick Highlight of Characteristics based on Porpoise Scale

	
Example
	Low Porpoise
	High Porpoise 

	Explanation
	Sensitive
	Aggressive

	Method 
	Cautious
	Curious

	Syndrome (only severe)
	depressive
	Anti-social


Conduct

     Porpoise Scale:     Students who are High Porpoise are often loners and viewed as lacking social skills.  Such students frequently like abnormal and unusual things and have a marked disregard for danger (Superman syndrome). They also tend to be defiant and aggressive.  Low Porpoise students are usually very sociable, friendly and seldom exhibit hostility or aggression.  Unlike High Porpoise students, Low Porpoise students are not very susceptible to serious psychological disorders.

Acquire Knowledge

     Porpoise Scale:   Students who are High Porpoise do not learn as easily from experience as Low Porpoise students and may be characterized at times as being “hard headed”.  High Porpoise students also have more difficulty maintaining attention and concentrating in learning situations and tend to respond impulsively.  These students appear to be more imaginative in their thinking and may be labeled creative.  When this is coupled with above average intelligence it tends to incline the student toward productive endeavors, while coupled with average to below average intelligence may include the student toward destructive activities.  Low Porpoise students do better in school at all levels than High Porpoise students.  Teachers find Low Porpoise students more “teachable” and less trouble than High Porpoise students even when the High Porpoise student is more intelligent and innovative than Low Porpoise students.

Regulate Behavior

     Porpoise Scale: Punishment and emotional displays are often counterproductive with High Porpoise students.  That is, not only may such responses fail to inhibit their behavior, it may actually stimulate the misbehavior.  These students tend to be both disruptive and difficult to discipline.  Highly structured environments employing both mild reward and punishments have the best chance of managing the behavior of High Porpoise students.  Low Porpoise students are much easier to manage and don’t usually present significant discipline problems.

Encouragement     

Porpoise Scale:  High Porpoise students find intensity of stimulation enjoyable and are prone to engage in exciting and dangerous activities without regard for the potential consequences.  Such a student may look for confrontations and even punishment simply for the stimulation value such situations hold.  Students who are Low Porpoise do not find high levels of stimulation particularly enjoyable and therefore will tend to less stimulating kinds of activities and will have greater regard for the potential consequences of their behavior.

Eagle Scale Position Rubric and Tendencies

	If the child’s score is between these two numbers score them from the right hand column
	How to score them based on Z score

	-.01
	-.35
	Close to average

	+.01
	+.35
	Close to average

	-.35
	-.90
	Somewhat Low

	+.35
	+.90
	Somewhat High

	-.90
	-1.24
	Low

	+.90
	+1.24
	High

	Less than or equal to -1.25
	Very Low

	Greater than or equal to +1.25
	Very High


Quick Highlight of Characteristics based on Eagle Scale

	
Example
	Low Eagle
	High Eagle

	Explanation
	Introverted
	Extraverted 

	Method 
	Shy
	Gregarious

	Syndrome (only severe)
	Fearful
	Hyperactive 


Conduct

     Eagle Scale:  Students who are Low Eagle tend to work slowly and make few errors.  Students who are High Eagle tend to work quickly and make careless errors.  A Low Eagle student will appear to be very motivated and attentive on most tasks and will persist at them.  A High Eagle student will appear under-motivated and easily distractible and will get easily bored with most tasks.

Acquire Knowledge

     Eagle Scale:    High Eagle students tend to learn major points that are emphasized better than minor points, while Low Eagle students will learn both forms of material.  High Eagle students learn best with continuous reinforcement or feedback, while Low Eagle students perform best under conditions of intermittent reinforcement or feedback.  Recall of learned material also varies for these two types of students.  High Eagle students recall material better after a short delay between learning and testing, while Low Eagle students recall material better immediately following learning or after a long delay.  Typically, High Eagle students do better in elementary school, while Low Eagle students do better in high school.

Regulate Behavior

     Eagle Scale:    Students at both extremes on the Eagle scale respond to reward and punishment.  However, Low Eagle students are more sensitive to punishment and threats of punishment, while High Eagle students are more sensitive to rewards and reminders about prospective rewards that are available.  One should not adopt one strategy or the other with students who are at different ends of the Eagle scale.  Rather, one should use both approaches but shift the emphasis a bit depending of the type of student.

Encouragement

     Eagle Scale: Students who are Low Eagle perform less accurately under external stress, while students who are High Eagle improve their performance when under external stress (e.g., time limits).  Arousal from stress relative to the Eagle Scale is primarily related to external stimulation, e.g., noise and cognitive challenge, e.g., problem-solving.  The most advantageous level of arousal for these two types of students is also influenced by task difficulty.  The optimal level of arousal for each goes up for easy tasks and down for difficult tasks.  However, the relative difference will remain the same.  That is, on an easy task a High Eagle student’s optimal level of arousal will be higher than on a difficult task but will be higher in both cases than for a Low Eagle student.

Rabbit Scale Position and Tendencies

	If the child’s score is between these two numbers score them from the right hand column
	How to score them based on Z score

	-.01
	-.35
	Close to average

	+.01
	+.35
	Close to average

	-.35
	-.90
	Somewhat Low

	+.35
	+.90
	Somewhat High

	-.90
	-1.24
	Low

	+.90
	+1.24
	High

	Less than or equal to -1.25
	Very Low

	Greater than or equal to +1.25
	Very High


Quick Highlight of Characteristics based on Rabbit Scale

	
Example
	Low Rabbit
	High Rabbit

	Explanation
	Rational
	Emotional

	Method 
	Deliberate
	Spontaneous

	Syndrome (only severe)
	Obsessive Compulsive
	Anxious


Conduct

    Rabbit Scale:  Students who are Low Rabbit tend to have very mild or no reaction to emotional stimuli.  They are unlikely to become upset and if they do will quickly recover.  High Rabbit students are very sensitive to emotional stimuli, have strong reactions to them, get upset easily and are slow to calm down.  High Rabbit students will often attempt to avoid situations that are apt to be emotionally charged.

Acquire Knowledge

     Rabbit Scale:  Low Rabbit students tend to approach learning in an exploratory style while High Rabbit students approach learning in a more rigid and compulsive manner.  High Rabbit students can study for long periods on a regular basis, while Low Rabbit students study best for shorter periods broken up by other activities.  Low Rabbit students do better in elementary school and High Rabbit students in high school.

Regulate Behavior

     Rabbit Scale: High Rabbit students tend to be more receptive to negative consequence and Low Rabbit students to reinforcement.  Both reward and negative consequence should be low key for the High Rabbit student.  Both need to be somewhat more intense to affect Low Rabbit students. Differential levels of both reward and negative consequences need to be used with students at both ends of this dimension.  Failure to differentiate may lead to some students being over-controlled and some who are unmanageable.

Encouragement

     Rabbit Scale:  Students with High Rabbit tend to be more easily stimulated by emotional stimuli and often perform poorly on tasks because they are overly stimulated or motivated.  On the other hand, a student who is Low Rabbit often performs poorly on tasks, as well, but for the opposite reason.  That is, they are insufficiently stimulated or under-motivated.  Students high or low on the Rabbit Scale respond to external stress in about the same way as do students high or low on the Eagle Scale.  That is, external pressure can be used to enhance performance in Low Rabbit students, but will further erode the performance of High Rabbit students.  Task difficulty also interacts with the Rabbit Scale.  A relatively high arousal level is best for easy tasks and a relatively low arousal is best for difficult tasks.  High Rabbit students are particularly susceptible to “test anxiety” and the importance of tests should be down played with them.
Truth Scale
	If the child’s score is between these two numbers score them from the right hand column
	How to score them based on Z score

	-.01
	-.35
	Close to average

	+.01
	+.35
	Close to average

	-.35
	-.90
	Somewhat Low

	+.35
	+.90
	Somewhat High

	-.90
	-1.24
	Low

	+.90
	+1.24
	High

	Less than or equal to -1.25
	Very Low

	Greater than or equal to +1.25
	Very High


Remember a high score on the truth scale means the child was likely not telling the truth a low score means they were more truthful.
These are Payton’s answers.  Please try to score it using a blank scoring sheet from the back of this booklet first.  Scoring the Student Style Survey for Payton (only score a tally if they answer the same as the key)     Porpoise Scale:    

	YES
	Tally
	
	NO
	Tally

	9
	1
	
	47
	

	19
	1
	
	48
	

	27
	1
	
	52
	

	36
	1
	
	
	

	37
	1
	
	
	

	38
	1
	
	
	

	41
	
	
	
	

	51
	1
	
	
	

	54
	
	
	
	


	Males (Payton is a male so we use this side)
	Females

	Raw Score ___7____   - 3.91/3.0= _______1.03_______ = z score

Z  Score ___1.03_______ *10 + 50= _____60.3___________= t score
	Raw Score ________   - 2.56/2.0= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


· Eagle Scale:  

	YES
	Tally
	
	NO
	Tally

	1
	1
	
	17
	1

	5
	1
	
	55
	1

	8
	1
	
	56
	1

	22
	
	
	
	

	24
	1
	
	
	

	25
	1
	
	
	

	26
	1
	
	
	

	31
	1
	
	
	

	53
	1
	
	
	


	Males
	Females

	Raw Score ____11__   - 9.56/2.4= _______.6______ = z score

Z  Score ____.6______ *10 + 50= ________56________= t score
	Raw Score ________   - 9.85/2.5= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


· Rabbit Scale:

	YES
	Tally
	

	4
	1
	

	16
	1
	

	20
	1
	

	21
	1
	

	32
	1
	

	33
	1
	

	34
	1
	

	35
	
	

	39
	1
	

	40
	1
	

	43
	
	

	44
	1
	


	Males
	Females

	Raw Score ___10___   - 6.69/2.9= _______1.14____ = z score

Z  Score _1.14______ *10 + 50= __________61______= t score
	Raw Score ________   - 7.47/3.0= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


· Truth Scale:

	YES
	Tally
	
	NO
	Tally

	10
	
	
	6
	

	11
	
	
	7
	

	12
	
	
	42
	

	13
	
	
	45
	

	18
	
	
	46
	

	50
	1
	
	49
	


	Males
	Females

	Raw Score ___1____   - 3.44/2.1= -1.16___ = z score

Z  Score __-1.16___ *10 + 50= _______38.38_______= t score
	Raw Score ________   - 3.63/2.2= ____________ = z score

Z  Score __________ *10 + 50= _____________= t score


Score the next two boxes to determine if the child is most likely a visual or auditory learner:

Visual Learner

	Yes
	

	3
	

	14
	1

	23
	1

	28
	1


· Raw Score: _____3______

· Auditory Learner

	Yes
	

	2
	

	15
	

	29
	

	30
	


Raw Score: _____0_______

Whichever score is higher determines the likelihood that the child is either a visual or auditory learner.  We are still working on reliability scores for the visual and auditory categories.  
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